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Abstr act

Dictogl ossis atask based communicative teaching procedure By comparing students use of discourse
itens and negotiation strategies in dictogloss with that in non dictogl oss teacher fronted university English
class this paperinvestigatesthe effecti veness of dictoglossincreatingconditionsfor devel opi ng communicati on
strategies Results of the comparison demonstrated that the real world purposeto complete the reconstructi on
task in dictogl oss engaged the students in genuine communication providing the students with a lot of
opportunitiesto use discourseitems VWWththis thestudents had opportunitiesto devel op the speech organizi ng
and interactional strategiesthat are necessary to natural conversation The study aso showed that in order to
pool enough infor mation to reconstruct the text students in dictogloss had a lot of chances to develop
negotiation strategies By contrast intheteacher fronted university English class the domnant interacti on
pattern of“ teacher initiation —student response —teacher feedback” reduced the studentsto a very passive
role of answering questi ons or carrying out theteacher sinstructionsandthus deprived them of the opportunity
to devel opthe communicationstrategies Based onthis it can be concludedthat dictogloss wthitsrea world
purposeto completethetask andits group dynamcs is more effectivethanteacher fronted university English
classin creating conditions for devel opi ng communicati on strategies

Key words
dictogloss genuine communication discourseitens negotiati on strategies

1 Introduction

Dict ogloss also known as dicto comp or grammar dictation is atask based communicativeteaching
procedure WMjnryb 1988 1989 Wththei mportance of task based|anguageteachi ng becomng one of
the major focuses of debate and discussion in recent SLA literature there has been more recent
consi deration of applying dictoglossinsecond|anguageinstruction

The pedagogic rational e for the use of communicative tasks restsin part onthe clai mthat they will
helpto create conditionsto devel oplearners communicative skills andin part onthe clai mthat they wll
contributeto their linguistic development  Nobuyoshi Ellis 1993 203 Accordingly dictoglossis
strongly advocated as an effective method to create conditions for learning grammar and vocabul ary

Cele Mirkcia HIiles 1988 Wjnryb 1988 1989  Andthere have been empirical studiesthat provide
evidence for this aspect of effectiveness Liang 2004 Bao 2007 Lu 2008 Nonetheless its potential for
devel opi ng t he | earner s communi cati ve skills has been an oft neglected areathat needsto be explored In
order toshedlight on this the present research compares students use of communication strategiesin
dictogloss withthat inthe non dictogloss teacher fronted university English class seeking toinvestigate

1 howdictoglosscreates conditionsfor devel oping communication strategiesand 2 whether dictogloss
Is moreeffectivethanthe non dictogl ossteacher fronted university English classin creating conditionsfor
devel opi ng co mmuni cati on strategies

58



Li ang Hongnei

2 Literature review

2 1 Dictogloss andits communicative feature

First whatis dictogloss Accordingto Winryb 1988 35 dictoglossis ateaching procedure that
invol ves dictating ashort text at nor mal speedtothelearners Asthetextis beingread thelearnersjot
down famliar words and phrases Then workinginsmall groups thelearners pool their“ batteredtexts”
and strive to reconstruct a version of the text from their shared resources Each group of learners
produces their ownreconstructed version ai mng at grammatical accuracy andtextual cohesion but not at
replicatingthe original text Finally the wholeclassreconvenes andthe groups versions are anal yzed and
corrected

Qoviously dictoglossis different from dictation Dictation works mainly at the phrase and clause
level that is in dictation the learners have to remember a phrase of several words as accurately as
possible In dictogloss however thelearners havetoremember theideasin atext that is morethan a
hundred words|ong and express themin the words of the original or in their own words The starting
point in dictoglossisa wholetext soitsuseisconsistent with adiscourse oriented view of language Wsth
the meaning driven formfocused potential andits group work featurein thetext reconstruction stage
dictoglossfits well intotask basedinstruction

Accordingto Wi nryb 1988 1989 dictoglossisacommunicative approachtolanguageteachingin
that the group work reconstruction task is crucial to the teaching procedure As is pointed out by
Nobuyoshi and Elis 1993 203 communicative tasks help to devel op |ear ners communicative skills by
enablinglearnersto activatetheir linguistic know edge for usein natural and spontaneous|anguage such
as when taking part in a conversation (ne way in which thisis achieved is by developing strategic
competence defined by Canale 1983 as the verbal and non verbal strategies used to compensate for
breakdown in co mmuni cation andt o enhance t he effectiveness of co mmuni cation |In dictogloss in order
to performthetext reconstructiontask thelearners must cooperate with each other In doingthisthey
needto uselanguage They must pool their fragments so asto have enough to begin the construction of a
text Itis widely believed that to havelearners workingin pairs or groups providing each other with help
woul d generate useful natural conversation |n other words the students [anguage skillsin speaking are
tested strengthened and reinforced by the task of cooperatively reconstructing the text Students are
challenged and encouraged to feel free to speak and contribute with whatever English they are ableto
produce evenif their speakingis“ broken English” Liang 1991 As aresult the actual task requires
t he language of negotiation clarification discussion etc |eadingto an enor mous amount of interaction
intheclassroom Therefore the potential of dictoglossfor devel opinglearners communicationstrategies
has been noted as & hidden curriculum® which has not hing whatever to do withthelanguage of thetext
but isjust as valid WMjnryb 1988 38

2 2 Goup work and communication strategies

Communication strategies have been regarded as a compensatory mechanism meant to repair
breakdown in communication Kasper Kellerman 1997 A more general concept of “ communication
strategy” proposes that communication strategiesinvolve any attempt to“ enhance the effectiveness of
communication e g deliberately slow and soft speech for rhetorical effect ” Canale 1983 citedin
D rnyei Scott In Winrybseye itisthe group work text reconstruction task that makes dictogloss
potential for creating conditions for developing communication strategies VMdjnryb 1988 1989
Simlarly a number of researchers agree that group work gives learners the opportunity to learn
communicationstrategies FElis 1994 Tsui 1995 Nation 2000

Inthefirst place group work encourages studentsto verbalize their ideas even when these are not
fully developed and coherent thustypically generating” exploratory talk” whichis characteristic of a
mor e tentative and | ess definitive language use more vagueness more falsestarts more hesitati ons and
stuttering As Tsui 1995 discovers students uses expressionslike um ah maybe perhaps etc in
group discussion This kind of small words or expressions arereferredto as discourseitens which serve
as actsin moves and serve either speech organizing or interacti onal strategies that are needed in natural
conversation Stenstrom 1994 According to Stenstrom 1994  speech organizing mar kers serve to
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organize and hold the turn and to mark boundaries in the speech This includes how to begin a
conversation howto continue a conversation howto changethetopic howto end aconversation and so
on Asfor Interactional signals they serveto appeal for feedback givefeedback respond andsoon As
Stenstrom putsit discourseitens are conversational skillsthat can make the conversation more smooth
morelively and moreinti mate Stenstrom 1994 67

Inthesecond place group work provides an opportunity for|earnersto get exposuretolanguagethat
t hey can understand and alsolanguagethat contains unknownitensfor themtolearn Thisgiveslearners
the opportunity to learn negotiation strategies to control input i e seeking clarification seeking
confir mation checking comprehension etc  Nation 2000

2 3 Summary

Tosumup group work giveslearners the opportunity tolearn communication strategiesin that it
provides an opportunity for earnersto learn negotiation strategies and to use discourse itens that are
necessary in natural conversation Inviewof this thereisastrongclai mthat dictogloss wththe group
wor k reconstruction task as the main feature is potential for developing communication strategies Al
thislaysthetheoretical foundation for thestudy of dictogloss However noempirical evidencefor thisis
availableinthe current literature Therefore the effectiveness of dictoglossin creating conditions for
devel opi ng communication strategiesisstill inlack of empirical study whichisspecifiedinthefoll owing
section

3 The present study

3 1 Research questions

This study attempts to cast light on the effectiveness of dictogloss in creating conditions for
devel opi ng communicati on strategies by comparing students use of communicationstrategiesin dictogloss
with thatinthe non dictoglossteacher fronted university English class shortened as UEC Theresearch
questi ons t hat guide the st udy are as foll ows

1 How does dictogloss create conditions for devel oping communicati on strategies
2 Compared with non dictoglossteacher fronted university English class WUEC s dictogloss more
eff ectivein creating conditions for devel oping communicati on strategies

3 2 Research design

As All wight 1984 156 pointsout itis notthe content of thelessonthat isthe basis for | earning
but t he process of classroominteractionthat generates opportunitiesforliearning Inline withthis one of
t he maj or sources of i mpetus for therecentinterestin alternative methodol ogiesinlanguageteaching has
been a great focus uponthelanguagelearning process andthe contribution of thelearner tothat process
Therefore the present study was carried out on the basis of the classroom based data of the learning
processin dictogloss andthat in UEC

3 2 1 Participantsin dictogloss

20 sophomores majoringin computer science participated in the teaching procedure of dictogloss
These students were dividedinto 5 groups wth 4 students assigned to each group However only 4
groups recordingsremained validinthe end asthe recorder for one group broke downinthe mddle

3 2 2 Material for dictogloss

A good dictoglosstext is neededin order toi mplement dictogloss As Wjnryb putsit 1989 the
dictoglosstextis atool in a procedure that not only compels|earnersto activate their know edge of the
target language so asto perform a language task but also serves to challenge and extend |earnersin
specific specially chosenlanguage areas “ TV Ban” asshown below is proposed as a good model with
itstight topic cohesion explicit textual cohesion well balanced conceptual | oad or propositional wei ght
well balanced lexical load structural focus and points for extension and challenge Wjnryb 1989 17
Further more the text is clai med to be successful with preintermediate tointer mediate [evel [earners
who are of si mlar level tothestudentsinthe present study Thus the present research adoptedthistext

60



Li ang Hongnei

in i mplementing dictogl oss

TV Ban
Asmall townin Australia has declareditself the worldsfirst TV free zone The population of
122 men wo men and children have decided to ban television for a week ©Many are determnedto
keep t he plug out per manently For the present some of the peopl e aretaking betstosee who cracks
first anditisfeared pre school children may bethe first victi ns

3 2 3 Datacollection

Two kinds of data were neededto fulfill the purpose of the present study the classroom based data
of dictogloss and thereference data of UEC

The classroom based data of dictogloss was collected when the aut hor i mplemented dictogloss wth
t he participants As mentioned earlier the function of dictoglossin creating conditions for devel oping
communication strategiesliesinthe group work reconstructiontask Inlight of this therecord ngs of the
groups performng the reconstruction task were collected for the study \VWen dictogloss was
I mplemented each groups 12 mnute discussion at the text reconstruction stage was recorded Though
five groups of students partici patedintheteaching procedure only 4 groups recordingsremai ned validin
the end as one group s recorder broke downinthe mdde Thenthe recordings were transcribed and
editedinthe same format asthat in“ Corpora of Mddle School English Education” He 1998 The
foll owi ng tabl e showsthetaggers andtheir meanings

Table 1 Transcription conventions of the recordings

Taggers Meani ngs

CT teacher

Cs1 i ndivi dual student inthe group

C SS a group of students
Chi nese words by Pinyintranscription
comment
overl apped speech

or one beat parse brief parselessthan one beat

Thereis no punctuationinthetranscript andtheinitial letter of the first wordin asentenceis not
capitalized with the exception of the proper noun The student talk in the transcript amounts to 5345
wor ds

The reference data of the non dictogloss university Englishclass UEC wereextractedfrom USCT
one of the sub corporainthe corpora of English education set up by Professor He Anpingin South China
Nor mal University Nearly 15 classes with a quantity of 5345 words of student talk were randomy
extracted sothat the data coul d be comparabl e

3 2 4 Data analysis

The computerization of thetranscript data makesit possibleto make extensive use of computer for
analysis The search program Wirdsmthtools 3 0 which was composed by Mke Scott and published by
the Oxford University Pressin 1998 was used for data analysis It consists of three main tools called
Concord WYrdist and Keywords as well as several other utilities The tool Concord was used for the
present research

As mentioned earlier group work giveslearnersthe opportunitytolearn communicationstrategiesin
that it provides an opportunity forlearnerstolearn negotiationstrategiesandto use discourseitens which
serve speech organizing and interactional functions In the present research students use of discourse
itens and negotiati on strategies are analyzed as si gns of students use of communication strategies The
study includes both quantitative and qualitative aspects of analysis In addition analysisistiedto
functional interpretations of the students use of | anguage
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1 Analyzingstudents use of discourseitens

Though there are a great number of discourseitens andit is hardto exhaust them the present study
Investigatesthe most common ones as listed by Stenstrom 1994 61 with maybe and perhaps also
included Based ontheir pragmatic functions the discourseitensin the present study can be classified
intotwo main categories speech organizing markers andinteractional signals asshownin Table2 The
discourseitensthat serveto organize and holdtheturn andto mark boundariesinthespeech areclassified
as speech organizing markers such astheinitiators hedges softenersandcall offs Asfortheitensthat
serve to appeal for feedback givefeedback andrespond they areclassified asinteracti onal signals such
asthe politeness markers expletives positives negatives responses and appealers

Table2 Discourseitensinthe present study

Functi ons Lexical itens
Speech organizing initiators actually anyway now ok well
Markers —serve to organize and hedges | think maybe perhaps sort of well
hold the turn and to mark softeners | mean you know yousee Wwell
boundariesin the speech call off ok
I nteractional signals — serve to politeness marker please
appeal for feedback give expletives God &oodness osh
feedback respond and so on positives mhm yes yeah
negative no
responses ah oh ok quite really right sure all
right | see that sright well
appealers isit isntit right ok you know you see

Wththe help of thetool Concord thelexical itensin Table 2 can be easily retrieved for further
analysis It should be noted that many of thelexical itenmsin thetable do not al ways serve as discourse
itenms Referringto Andersson 2001  Holker 1991 cited andtranslatedin Jucker 1993 and Schiffrin

1987 weset upthefollowngcriteriafor identifying discourseitens

a A discourse marker hasto besyntactically detached from a sentence

b It does not affect thetruth conditions of an utterance

c It does not add anythingtothe propositional content of an utterance

d Itisrelatedtothe speechsituation and not tothesituation tal ked about

e It has an emotive expressive function rather than a referential denotative or cognitive
function

2 Analyzingstudents use of negotiation strategies

Negotiati on strategi es occur in meani ng negotiati on whereby the learner requeststheinterlocutorto
clarify problem utterances and thus render them comprehensible Ellis 1994 273 The three most
I mportant negotiation strategi essuggested by Long 1983 are clarification request confir mation check
and comprehensi on check

— Aclarificationrequestis arequest for further infor mation or hel pin understandi ngsomethingthe
interlocutor has previously said Carification requests are usually fulfilled by wh questions i ke what s
the neaning of ” “ how do you spell ” “ | dont know ” “ I forget” “ I m not quite sure about*“ or
“ huh” inrisingtone Inthe present research the repetitionrequest is also classified asthe clarification
request

— A confirmation check is the speaker s query as to whether or not the speaker s expressed
understanding of theinterlocutor s meaningiscorrect Itisrealized by repeating or paraphrasing what t he
previ ous speaker said with arisingintonation or by saying“ so are you saying” “ isit” etc Aternative
questions with* or” alsofallintothis category

— A comprehension check isthe speaker s query of theinterlocutorsto seeif they have understood
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what wassaid Thisis fulfilled by such expressions as“ do you think so ” “ doyou know ” “ can you
remember " “ isthat so ” or“ ok ” “ right "intherisingtone

Wt h the above as the guideline we carried out a pilot study of the expressions of negotiation
strategies It was found that the expressions that served as negotiation strategies contained one or more
than one of these linguistic features any more else isthat mhm ok or risingtone how
what who forget know renember think sentence sure then Therefore theselinguisticfeatures
were deter mned as the search words to retrieve negotiation strategies The criterion to judge the
expressions of negotiation strategiesisthat a non understandi ng or co mmunicati on breakdown t ook place
intheinteraction

4 Results and discussion

4 1 Students use of discourseitensin dictogloss and UEC

Table 3 Students use of discourseitensin dictogloss and UEC

Frequency in

Functi ons Lexical itens : Frequency in UEC
dictogloss
Speech organizing initiators now 7 0
mar kers ok 11 0
el 3 0
I think 21 7
hedges maybe 39 9
per haps 18 0
| mean 1 0
softeners
you know 3 0
call off ok 6 0
| nteractional politeness pl ease 4 0
signal's mar ker
positive yes yeah 36 21 114 12
mh m 1 0
negative no 32 42
responses ah 19 0
oh 31 6
ok 24 0
ri ght 3 0
t hat s right 3 0
appealers isnt it 1 0
ri ght 2 0
ok 8 0
you know 1 0
Total 295 190
type tokenratio 112 8 1317

From Table 3 it is shown that students in dictogloss used much more discourse itens than the
studentsin UEC not onlyinterns of tokens but alsointerns of types 295 tokens of discourseitens
could be foundinthestudent tal k in dictogl oss whereas only 190 occurredinthat of UEC Asfar astypes
are concerned 23 types of discourseitens were used by the studentsin dictogloss wth 9 being speech
organizing markers and 14 interactional signals In UEC however only 6types were used Asaresult
thetype tokenratioin dictogloss was much greater thanthatin UEC 1 12 8 versus 1l 31 7

4 1 1 Sudents use of speech organizing markersin dictogloss and UEC
Of the speech organizing mar kers the hedges | think and maybe occurred in both dictogloss and

63



Eff ectiveness of D ctogloss in Oeating Conditions for Devel opi ng Conmuni cati on Strat egi es

UEC but with a much greater frequencyin dictogloss Thesetwo hedges were usedto modify what was
said so asto avoid being blunt and help avoid commt ment In additiontothis thestudentsin dictogloss
also used many ot her speech organizing markerslike now well ok perhaps | nean and you know
Wt htheseitens they werelikely to develop different speech organizing strategies For example they
learnedto mark thetransition bet ween stagesinthe discourse and bet weentopics asrepresented bytheir
use of theinitiators now well and ok theylearnedto plan what was beingsaid asrepresented bytheir
use of the softeners I nean and you know they learned how to prompt a conversational closing as
represented by their use of the call off ok

Mich more detail edinfor mation about thisisshownin Table 4 In UEC however no suchitens
can be foundinthe student tal k

Table 4 Speech organizing mar kersin dictogloss

Lexical itens functions Exampl es

Initiators now well ok — markingthe 1 CS1 well thesecondsentence

transition bet ween stagesinthe discourse and CS2 | dont catchit 6s

bet ween t opics

Hedges | think maybe  perhaps — 2 CS1 thelast sentence means do you know
modi fying what is said so asto avoid being what s the meani ng of pre school children

blunt and hel p avoid commt ment C S3 pre school pu pupil

CS1 the the the children before the age
of entering school children per haps stay at
at the kindergarten or | m not quite sure
about it perhapsthe children who stays
but do not reach the age of going to school

syll 3 t he kids perhaps

Softeners | nean you know —planning 3 C S1 first and the | nean a population of

what is being said one hundred and twenty men and women are
said that theresidentsinthattown aregoingto
ban TV for a week they arethey are goingthey
are going not to watch TV for a week

call off ok —prompting a conversational 4 CS2 thefirst —victim
cl osi ng C S1 victing —victi ns
C S2 victine —ohthat sall ok

4 1 2 Sudents use of interactional signalsin dictogloss and UEC
From Table 3 it can be seenthat studentsin dictogloss used much moretypes of i nteractional signals
13types thanthestudentsin UEC 4types However itisalsonoticeablefromtable3thattheitens
yes yeah and no occurred much more frequently in the student talk in WEC than in dictogloss
Therefore a casestudyis made of yes yeah and no

Firstly in UEC excludingthe 4 cases of yes yeah that occurredin a dialogue fromthe textbook
only 4 cases 3 3 wer e used by the studentsto indicate approval of what the teacher meant For the
ot her cases of yes yeah and all the cases of no they served as positive or negative answers to the
teacher s yes no questions wherein no infor mation gap existed bet ween the teacher and the student as
shownin 5 and 6

5 CT will youthink that there wll be a snake
CS yes
CT ok soyouarerichinimagination

6 CT did Al bert Einstein ever win Nobel prize

CS no
CT no nobel prize nuo bei erjiang did he ever win Nobel prizein hislifeti me
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CS no
CT no ok

As aresult the student gave the answer with yes or no and waited for the teacher s evaluation
wit hout giving any further information In Wddowsons words 1981 this kind of interactionis* false
communication” Inviewof this theitens yes yeah and no did not serve anyinteracti onal function

As regards yes yeah and noin dictogloss the casestudy showsthat they were used by thestudentsto
indicate approval or disaproval of what theinterlocutor meant asshownin 7 and 8

7 CS3 nonono just declare
C S2 yes declare

8 CS1 has banned TV
CS2 for a week
Cs1 for a week
C S3 for a week
CS2 mh
CS1l for nonono decideto banthe TV for a week

Wat is noteworthy is that the students usually continued to contribute his or her own piece of
infor mation or opinion after yes yeah and no Accordingto Stenstrom 1994 111 conversationis a
continuous give andtake nly one word yes yeah or no may be felt to be insufficient for the
conversationtorun smoothly so some kind of addition may be needed Inthiscase yes yeah and no
served as“ uptakes” andthusservedtheinteractional function

As mentioned above studentsin dictogloss used much more types of interactional signals than the
studentsin UEC Wth these itens they had more opportunity to develop different interactional
strategies For example they learned how to indicate politeness as represented by their use of the
politeness marker please theylearned howtoindicate approval as represented by their use of mhm
ok right and that sright theylearned howtosignal acceptance of what theinterlocutor said as a valid
contributiontothe conversation asrepresented bytheir use of ah and oh as uptakes theylearned how
toinvite feedback and make thelistener involved as represented by their use of the appealersisntit
ok right and you know A clearer pictureof thisis presentedin Table 5

Accordingto Stenstrom 1994 113 the interactional signals are just like lubricants and play a
crucial rolein asmoothinteraction However rare cases of this kind can be foundin UEC

Table 5 Students use of interactional signalsin dictogloss

Lexical itens function Exampl e

Politeness marker pl ease — indicating 9 CS4 wll you please  wll you please read
politeness read the first sentence again slowy

Positi ve mhm  yes yeah — indicating see 7

approval

Negative no —indicating disapproval see 8

Responses ah oh ok right thatsright 10 C S1 I know but I think at present or
— ok right that sright indicated approval for present

while ah oh served as uptakes signaling C S3 for the present yeah that sright
acceptance of what theinterlocutor said as a 11 CS3 vyeah maybeitis who will crack first
valid contribution to the conversati on who will crack first

CS2 ahtake betstosee who wll bethe
who will be cracks first and the and the
school chil dren
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Lexical itens function Exampl e

Appealers isntit ok right you know — 12 CS2 declareitself right risingtone
inviting feedback and making the listener CS1 that sright

invol ved

4 1 3 Interpretation of the differenceinthe students use of discourseitensin dictogloss and UEC

Fromthe above analysis it can be concludedthat dictoglossis more effectivethan UECI n creating
conditions for thestudentsto use discourseitens Thiscan be explained bythefact thatin dictogloss the
small group work left the students to take on the responsibility of managing talk and deter mning the
direction of the discussion thenselves In other words the students had to deter mne howto start a
conversation howtotakeupaturn holdaturn yieldaturn and howto end aconversation etc Asa
result thestudents gained alot of chancesto use discourseitens which served either speech organizi ng or
interactional functions

In UEC however it was theteacher who deter mned the direction of talk According to Barnes
1976 citedin Tsui 1995 this kind of |ockstep teachingtypically generates® final draft talk” \WWat
followsis atypical examplethat isextracted from UEC

13 CT CK nowlet slook atit and herethe author raises alot of examplestoshow peoplelike

or dislike a certain kind of food si mply because of itisataboointheir culture and tell ne
the examples herethefirst onethe author tal ks about what
CSS India

CT pardon whatisit Indiainindia inlndia what isit

C SS the sacred cows

CT yescowsareregarded as asacredthingright cows blackboard work for 5s sacred hen
shen sheng de niushi zhong shen sheng de dong xi sacred cows and ot hers any others  hai you
mei biede inother culture hen kuai de sao yi yan nali

CSS in Anerica

CT yeah in America people do not eat dogs blackboard work for 7s and other any
ot hers hai you nei bie de

CS pork

C T vyes pork eating pork

I nthe above example whatever was expressed was afinal product presented for eval uation andt hus
thelearners confined thenselvesto an“ interactional core” inthe discussion as shown by the wordsin
bold Inthis way the students failed to use the*“ discourse lubricants” such as topic introducers and
vari ous ki nds of supportive and amplifying moves
4 2 Students use of negotiation strategiesin dictogloss and UEC

4 2 1 Comparative anal ysis of students use of negotiation strategiesin dictogl oss and UEC

Table 6 Students use of negotiation strategiesin dictogloss and UEC

Negoti ati on strategies Frequency in dictogl oss Frequency in UEC
Carificati on request 55 3
Confir mati on check 149 3
Co mprehensi on check 8 0
Total 212 6

Results demonstratethat thereis asharp contrast bet ween dictogloss and UEQ nthe st udents use of
negotiation strategies As shown by Table 6 studentsin dictogloss used alarge number of negotiation
strategies 212 cases altogether In UEC however only 6 cases of negotiationstrategies occurredinthe
student talk \VWat s worse the 3 cases of confir mation check in UEC were part of the dialoguein the
textbook read aloud by the students In other words only 3 cases of negotiation strategies occurredin
UEC Therarity of negotiationstrategiesin UECcan be explained by the domnantinteracti on pattern of
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“ teacher initiation —student response —teacher feedback” in the teaching process Wth this kind of
interaction pattern the students werereducedto a very passiverole of answering questions and carrying
out theteacher sinstructions and t hus deprived of the opportunityto developthe negotiationskills just as
shownin 13

Indictogloss onthe contrary theremoval of authorityinsmall group work made thestudentstreat
thetask as a collaborative problemsolving activity In order to pool enough infor mation to reconstruct
thetext thestudentshadtoinitiatethe negotiation withtheir peers which renderedthemlots of chances
t o devel op negoti ation skills As shownin 14  S3 successfully obtained the meaning of TV free zone
with two clarification requests initalics

14 CS3 | mnot not besure about the the TVfree hesitate
CS1 TV free zone
CS3 TVfreezone what sthe word

CS1l TV ifree zone means an area an area or place with people who could stop
wat ching TV they couldlive without TV set they couldlive without watching TV —so
t hat TV theres no TV program and they dont watch watch TV in that in that zone
peopleinthat area orinthat zone dont watch TV at all —that meansa TV free zone

4 2 2 Interpretation of students choice of negotiation strategiesin dictogl oss

Though empirical studies Linnell 1995 Pica et al 1989 show that clarification requests |lead
learnersto modifytheirinitial output morethan confir mation checks do and confir mation checks hadt he
highest frequency in dictogloss in the present study accounting for 70 of the total This may be
explained by the ti me pressure |In order to obtain enough informationto complete the task as soon as
possible the students frequently confir med their understanding by repeating a word or phrase of the
utterance modifying or finishing their peer s utterance in a rising intonation rather than ask for
clarification which would take a longer timeto formulate In fact Iliteral repetitionsin confir mation
checks coul d precisely | ocate the problem source and the students could get a clear idea of the part of
utterance t hat needed modification For example

15 CS4 TViree zone
CS1 TVfree TVfreezone —fora for a weekfor a week risingtone 5s
C3H4 for a week

Wt h aconfir mation check initalics S1 managedto havetheinfor mation he needed confirmed In
spite of this this kind of short confir mation checks mght cause problens They could be regarded as
confir mation of the word andthe question could be also easilyignored and easily respondedto with only
yes or no asillustrated by thefoll ow ng example

16 CS2 itisfedl feeling or feel
CHA fear
CS2 fear
CS4 a noun
CS1 fear spelling
C 4 fear spelling
CS2 fe spelling
CS4 ar spelling
CS2 ar spelling itisfear risingtone
C Sl yes
CS2 itisfear what sthe neani ng
C Sl beafrad
CS$4  kong pa shi ba
CS2 free feel
CSl fear fear not free
CS4 maybe
CS2 fear itisfear
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S2 couldnt understand“ fear” vyet her confir mation check wastaken assi mply a confir mationforits
formand was responded to with the spelling of it Then S2 used a clarification request* what s the
meaning” Only after this did she get the meaning of the word So clarification requests were more
effectivein getting something clarified In the present study clarification requests were the second
frequent negotiation skill used by the studentsin the present research \Watever strategy t he student
used it was aresult of their real world purposeto completethetask

5 Conclusion and i mplication

Results fromthe present study demonstrate that dictogloss wthitsreal world purposeto complete
thetask andits group dynamcs is much more effectivethantheteacher fronted university English class
in creating conditions for devel oping communi cati on strategies The main findings can be summed up as
foll ows

1 The real world purpose to complete the task in dictogloss engaged the students in genuine
communication wherein they had greater freedomto speak and had alot of opportunitiesto use discourse
itens as a native speaker would Intheteacher fronted university English class however thelockstep
teaching confined the students to the*“ final draft talk” leaving them wth |ittle chance to use the
“ discourse lubricants” Interns of this dictogloss created much better conditions for the studentsto
devel op speech organizing and interactional strategi esthat are necessaryto natural conversation

2 In order to pool enough infor mation to reconstruct the text the studentsin dictogloss used a
large number of negotiation strategies In the teacher fronted university English class however the
domnant interaction pattern of“ teacher initiation —student response —teacher feedback” reducedthe
studentsto avery passive rol e of answering questions or carrying out the teacher sinstructions and t hus
deprived t hem of the opportunity to developthe negotiati on skills

Previously the waystoteach communicative skills were usually done separately and respectively for
listening speaking reading and witing which was manipulative and could not develop true
communicative abilities as thereis precious little carry over fromsingle item drill to free use of the
|language As aresult many students who can completely repeat classroom di al ogues are unabl e to speak
inreal or meaningful contexts D ctogloss however isa method of integratingthelanguage activitiesto
devel op the students ability in handling language interactions appropriately wth the individual
competence each student has In this respect dictogloss should be of great value in devel oping
communication skills However it should be noted that the potential of dictogloss for devel oping
communication strategiesis not so obvi ous asits potential forlearninglinguistic knowedge Itisa*“ hidden
curriculum”  Wjnryb 1989  Therefore beforei mplementing dictogloss theteacher should encourage
t he students to discuss in English and provide the students with the most common expressions and
strategiesthat are necessary to natural conversation Onlyinthis way dothe students have some kind of
Idea about howto communicate with each other in the discussion and thus devel op the co mmunication
strategies

6 Limtations

Based on the classroom based data the present study provides empirical evidence for the
ef fectiveness of dictoglossin creating conditions for devel oping communication strategies Nevert hel ess
thestudy isstill [i mtedin some waysthat necessitate future research

First for lack of recorders and because of thelarge amount of work that wasrequiredtotranscribe
therecording the present research onlyinvolved 20 partici pants wth 16 beingvalidintheend VMare
still unsure what effect wll be achieved with alarger population of students and whet her t he same effect
will be achieved with students of different proficiency levels

Second theeffectiveness of dictoglossin creatingconditionsfor devel opi ng co mmuni cati on strategies
inthe present research is only limted to one ti me of i mplementation Itslongterm effect on the
devel op ment of communication strategiesstill remains unknown
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