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Abstract
Wth netaphoricity of language gaining increasing recognition among modern linguists language
researchers are now more concerned about the EFL learner s netaphorical competence —the ability to

et aphorize bot h at | exical and grammatical levels seeingsi mlarity bet ween categories or perceivingrelevance
of one thing to another much as native speakers of English habitually do In the light of Lakoff s and
Halli day s netaphor theories this paper analyzesthe spontaneous oral perfor mance of forty Fudan University
freshnen reveals a significant difference bet ween our college students and native speakers and proposes
tentati ve suggestions on howtoi mprove EFLI|earners mnetaphorical competenceinthe Chinese contexts
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1 Introduction

The teaching of English asaforeignlanguageinthe Chinese context haslong been constrai ned byt he
unavail ability of necessary technical facilities well trained |anguage teachers and most i mportantly by
the backwardteachi ng pedagogy These constraints have given birthto a discouragingly poor perfor mance
of the English learners particularly their oral inadequacy —the very target of increasingly hiting
criticismfrom professionals and lay men as well

Wt h a pressing need to address the” shift from a goods and services economy to an infor mati on
economy” Halliday 2003 7 andthe emphasisthe College English Curriculum Requirenents 2007 lays
onthe oral proficiency thei mportance of cultivatingthe oral competence has gained morerecognitionin
the past few years One manifestation is the admnistering of oral examnation to students who have
perfor med well enough onthe witten College English Tests Band 4 and Band 6 which in turn gives
riseto much discussion among | anguage researchersin Chinainthisregard For example Chen Tao

2001 probeintothe backwashes of oral exam Jinet al 2004 makes astudy of some relevant factors
that contributeto the oral competence of those who pass CET 4 V¥n 2006 carries out a follow up
study of the students oral vocabulary development trend andits features

These discussions though meaningful and t hought provoking fail toincorporate one of the |atest
linguistictrends —the study of metaphor This being the case we will look into the students oral
competence fromthe metaphorical perspective bothlexical and grammatical by examning the actual
oral perfor mance of 40 students in Fudan University In the process both qualitative and quantitative
analysis are employed in the hope that such statistical analysis and reflection can enlighten | anguage
teachersin their choice of teaching strategies and decision on what t o highlight inthe classroom

Met aphorical competence is defined here as the ability to metaphorize both at the lexical and
grammatical levels seeingsi mlarity bet ween categories or perceiving relevance of onethingto another
inthe way t hat native speakers of English consciously or unconsciously do
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2 Rationale

Though the study of metaphor dates back to Aristotle the recognition of metaphor as more than a
rhetorical device merely ornamental in function is fairly modern see Rchards 1936 Black 1962
Richards 1936 92 argues metaphor isthe omnipresent principle of language and we cannot get t hrough
t hree sentences of ordinary fluid discourse without it A most eye catching landmark on theroadtothe
full appreciation of metaphor is Lakoff Johnsonssemnal Mtaphors VW Live By 1980 andtheir
t heoretical construct is now commonly |abeled as the cognitive approach Some points of this radically
new approachtothe metaphor study are enlightening tothelanguage teaching profession and together
with Halliday s grammatical metaphor theory actually constitutethe source of inspirationto usin making
t hisinvesti gati on

Firstly echoing Rchards Lakoff and his colleague strongly believethat metaphor is not something
that occursonlyinthe domains of poetry art andflowerylanguage Instead itisanindispensabl e part of
ot her kinds of discourse professional or nonprofessional Accordingtothem over 70 of the English
expressions are derived from metaphorical concepts This belief seriously questions the validity of the
traditional belief that* what isliteral is not metaphorical” Lakoff 1993 in Otony 1993 204  Their
skepticism has led to the critical reflection on what mght be called conventional frozen or dead
metaphors and convincingly proved that many of our everyday concepts are structured by these
conventional metaphors Metaphor intheir vein of thought isthus by no means a deviant pheno menon
asthetradtional linguisticsi mpresses uponustothink butrather a norminthe actual | anguage use The
cogent Lakoffian argument for the metaphorical nature of language can thus be reasonably taken as a
yar dstick against which we can eval uate t he perfor mance of the EFLIearners

Secondly not only havethey provedthat metaphoris pervasivein everydaylife but also convince us
t hat metaphor is not just inlanguage It also residesin thought and action “ The | ocus of metaphor is
t hought” Lakoff 1993 203 By thisis meant that metaphors are not merely linguistic expressions but
mor e fundamentally a for m of thought wth their own epistemol ogical function otherwse“ we would
expect different linguistic expressionsto be different metaphors” Lakoff 1993 in Otony 1993 209 In
thelight of their view what appear at first sight to be random metaphorical examples are not at all
random Take the follow ng expressions for example

spare a couple of mnutes

val uabl e ti ne

wast e one s ti e

use onesti me more profitably
run out of ti me

maketi meto dosth

I nvest ti meinsth

These expressions are all instantiations of the conceptual metaphor TI ME IS MONEY The
revelation of the close relationship between metaphor and thought not only challenges the Saussurean
tradition that emphasizes the arbitrary nature of the relation bet ween signifier and signified but also
accounts for the systematicity of metaphorical expressions we can easily find in language It isthen a
plausi bl e guess that metaphor is around as an i mportant part of life for a competent |anguage user who
cannot hel p speaking metaphorically because his thought is facilitated or made possible by metaphor
Metaphoricity canthusserve as a criterion for usin measuringif the students canthinkin a nativelike
Way

Mbst | mportantly Lakoff s conceptual metaphors are not only verbal phenomena but also subtly
mediate how we experiencethe world To be more specific they alsoinfluencelanguage users physical
behavior and are even the roots of material products of culture In other words conceptual metaphors
formthe basisfor culture The LOVE IS SWEETNESS metaphor is a casein point This conceptual
met aphor explains why sweets are givento aloved one on St Malentines Day and matri monial oveis
sy mbolized at a wedding ceremony by the eating of a cake Mbre interestingly statutes of “ Justice”
outside orinside western courtroons have bli ndf ol dsjust because of the JUSTI CElI SBLI ND metaphor

97



A Data based Investigationinto Chinese EFL Learners Metaphorical Competence

Danesi Perron thus argues that “ conceptual metaphors and metonyns are not only the most likely
sources of grammaticalization and|exicalization processesin alanguage but they are alsointerconnected
with ot her codes of thesignifying order providingthe' conceptual glué that keepsthe whol e system of
culturetogether” 1999 181 In this sense the awareness of conceptual metaphors can serve as a
w ndow onto a community s present culture Boers 2003 and a guidetoits past The close relationship
bet ween metaphor and culturesuggeststhat if alanguagelearneris appropriately metaphorical in his oral
or witten performance he can be rightly regarded as culturally mature as well  This cultural
sophisticationis now generally taken as proof of |anguage proficiency But for the ti me being any
opti msmis not justified for as Danesi tellsus eventhough® thestudent producedtexts often manifest
a high degree of verbal fluency they invariably seem to lack the conceptual appropriateness that
characterized t he correspondi ng texts of native speakers” 1992 191

The metaphorical perspective wetakein evaluatingthestudents oral perfor mance also obliges usto
incorporate Halliday s grammatical metaphor theory Some people mght say thistheory can betaken as
an attempt of thesystemc functional linguisticstojoininthe metaphor maniathat has featured the past
few decades of linguistic researches But to our understanding it should be more appropriately regarded
as alogical result of hissociol ogical and functi onal approach tolanguage study

Rat her t han taking | anguage as a set of rules Halliday accepts | anguage as a system of meaning
potentials by the choice of which we consciously or unconsciously represent the physical world and
establish or maintain a desirable interpersonal relationship Language seen in this perspective is
dynamc constructive and valueladen In addition Halliday also rejects the traditional stance on
grammar and argues convincingly that the grammar of |anguage bears an inextricable relation wth
meaning Dong 2005 146 In Halliday s own words “ the grammar of any natural | anguageis atheory of
human experience” 2005 216

Halli day puts forward the theory of grammatical metaphor in his monumental treatise An
I ntroductionto Functional Gammar 1985 At theinitial stage of histheorization Halliday focuses on
t he transferences between different processes in the transitivity system as far as ideational functionis
concerned Inthefollowing years 1995 1996 1999 Halliday is moreinterested in various for ns of
grammatical metaphorsintechnical discourses These grammatical metaphors demonstrate a conspicuous
trend toward thingness —nomnalization This nomnalizing tendency results fromthe English speaking
people s propensity to conceive of the world as a coll ection of entities VMatis morerelevantto usisthe
observation madein Construing Experience through Mani ng

“ Wileintechnical and ot her elaborated for ns of Chinesethe nomnalizingtendency of grammatical
met aphor is every bit as promnent afeature asitisin English it per haps doesnt penetrate as deeply
into everyday discourse the more nomnalized for m has not taken over in the encounters of daily
life ™ 1999 301

The contrast of the follow ngtwo examplessufficesto make the point clear

1 Thejob makes nefeel very satisfied
2 Thejobis asource of satisfactionto nme

Bot h cl auses express roughly the same experiential meaning and are equally acceptablein ter ns of
grammar But 1 isvirtually a word for wordtranslation of the Chinese clause® Gongzuo shi wo gandao
hen manzu” the three Chinese verbs being encoded by three English verbs 2 by contrast employs
only one verb®“ is” which happensto be more grammatically functional than lexically meaningful The
expression of experiential meaningfallsonthe use of the nomnal phrase* asource of satisfactionto me”
Against the statement we quote above 2 is more likely to have been uttered by a native speaker of
English and 1 isa Chineselearner of English who has not yet thrown off thelinguistic yokethat he has
been subjected to by virtue of being a member of the Chinese community

3 Research Design

3 1AM
This study ai ns at i nvestigatingtwo questions 1 Wiatisthestatus quo of Chinese college students
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met aphorical competenceinter ns of lexical ideational andinterpersonal metaphors 2 How wdeis
the gap bet ween Chinese st udents and a native speaker intheir respective oral perfor manceregardingthe
different t ypes of metaphor

3 2 Source of Data

The subjectsinthisstudy are 40first year non English majors of Fudan University They are selected
out of the consideration that the students at Fudan University rank among thetopthreein their English
profici ency gauged agai nst the measure of National College English Test Band 4 VWMen a wide gapis
registered between their metaphorical competence and that of the native speakers it follows naturally
that much more efforts are required to improve college EFL learners metaphorical competence
nati onw de

The 40 subj ects were chosen from about 1500 students whotook an oral test at the end of t heir second
semester at Fudan University Such a selection was made in the hope of comng up wth more telling
evidence of our students |anguage proficiency because the 40 subjects perfor med by far better than the
rest of the student population As Xiong et al 2005 and Jiang 2006 observe the metaphorical
competence of asecondlanguagelearner is generalyin direct proportiontotheir language proficiency

In the oral test each student sat in front of a computer on whose screen appeared pictures that
reflected different social issuesin Chinalike bribery the heavy burden on senior high school studentsin
China and parents overprotection of their children Theseissues are not demandi ng cognitively andt hus
shoul d not bar themfrom demonstrating their oral capability The subjects wererequiredto give a brief
description of the given picture and ashort comment after one mnute of preparation Their spontaneous
oral perfor mances werethus automatically recorded andlater transcribed by the aut hors of this study

In order to compare Chinese college students metaphorical competence with that of the native
speaker eight native speakers two of our American coll eagues and sixinternati onal students were asked
togive a simlar performance They were not told the purpose of the investigation before their
perfor mance

3 3 Data Collected

A problematicissue inthe study of metaphor isthelack of agreement on metaphoricity |n other
words itisby no meanseasyto distinguish between whatisliteral and whatis metaphoric Strategieslike
dichotomousliteral metaphoric evaluation by a panel of judges and double scoring metaphoricity measures
have been employed across researches in this regard But in this study we follow the“ metaphor
identification procedure” proposed by Pragglejaz Goup 2007 asfar aslexical metaphor is concerned
To putitsimply if alexical unit e g struggle has a more basic current contemporary meaningin other
contexts use ones physical strength against soneone or sonething than the given context For years
Sonia Gandhi hasstruggled to convince | ndians that sheisfit to wear the mantle of the political dynasty
into which she married let aloneto become premer andif the contextual meaning contrasts withthe
basic meani ng but can be understoodin comparison withit VM can understand abstract effort difficulty
opposition and conflict inter ns of physical effort difficulty opposition and conflict thelexical itemis
then counted as metaphorical For more detailedillustration referto Pragglejaz Goup 2007

Wen it comesto theidentification of grammatical metaphor we will foll ow Halliday stheory and
count a language item as metaphorical if there is a remapping bet ween grammatical categories and
functions Ideationally if anoun or anomnal phraseis usedto construe a process congruently construed
as a verb or a quality congruently construed as an adjective then it is taken as a grammatical
metaphor Interpersonally if thereis an unconventional mapping between moods e g interrogative
mood and functions e g making a strong statenent or if a subject expresses his opinion wthout
maki ng his presence explicit inlinguistic ternms like 1 think we count the clause as a grammatical
met aphor

For example inthefollow ngclause because hisstudies wll either make or break theeconomc success
of thefamly “ make or break the economc success of the famly” is counted as a lexical metaphor
because both* make” and‘ break” are more often foll owed by lexical itensreferringto concrete substance
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rat her t han abstract concept asinthis given context Inthe same clause“ the economc success of the
famly” is also classified as an item of ideational grammatical metaphor The nomnal phrase here
construes a process the famly wll become economecally successful The clause It is obvious that the
students arefaced with more and more pressureis anillustration of interpersonal grammatical metaphor
for* Itis obviousthat " isanimplicit way of expressing ones opinions

| n calculatingthe percentage of metaphoricity wealsofollow Halliday 1985 38 intakingclauseas
the unit of data analysis by whichis meant astring of wordsthat convey arelatively complete meaning
semantic concept The data collected were analyzedin the foll ow ng steps

1 The total number of clauses and the number of clauses that bear lexical ideational and
inter personal metaphors were counted Table 1

Tablel Thetotal number of clauses and the number of clauses bearing |exical three types of

met aphor
Total Lexi cal | deati onal | nter personal
Clauses Met aphor Vet aphor Met aphor
Chinese EFL Learners 538 48 56 10
Nati ve Speaker 181 63 72 30

2 The discourses of Chinese EFLIearners non native speakers NNS were compared wth those
of the native speaker NS interns of |exical ideational andinterpersonal metaphors Table 2

Table 2 The percentage of thethreetypes of metaphor used by NSand NNS

Lexi cal | deati onal | nt er personal
Metaphor Vet aphor Met aphor
Chinese EFL Learners 8 9 10 4 19
Nati ve Speaker 34 8 39 8 16 6

As Table 1indicates we have collected fromthe Chinese subjects 538 clauses in whichthere are 48
| exical metaphors 56 ideational grammatical metaphors and 10 interpersonal grammatical metaphors
e g The picture onthe wall showsthat the Coll ege Entrance Examnation is aroundthecorner W all
have experiencedthat period beforesincethe preparationisvery hard andthe burden from outsi de |'s
it scientific and necessaryto placeso much pressure onthestudents Inthe 181 clauses we have recorded
from the native speakers 63 lexical metaphors 72 ideational grammatical metaphors and 30
inter personal grammatical metaphors wereregistered

Inter ms of percentage see Table 2 the students degree of metaphoricity issignificantly | ower
than that of the native speakers Lexically the native speakers are nearly four ti mes as metaphorical as
the Chinesestudents 34 8 vs 8 9 Gammatically the native speakers are al most four ti mes as
incongruent as our Chinesesubjectsinthecategory of ideational metaphor 39 8 vs 10 4 and over
eight ti mes more metaphorical interpersonally 16 6 vs 1 9

4 Discussion

The data as descri bed abovelead ustothe foll ow ng considerati ons

Firstly the Chinese students poor metaphoricity may be partly attributable to the anxiety they
experienced whensitting beforethe computer Assomestudentsclai medin our follow upinterview they
felt so mewhat pressured whentalkingto acomputer instead of afell owstudent or ateacher Pressed by
thelimt of thetime they haveto finishtheir talkin two mnutes and the unnatural and mechanical
“interlocutor” they felt that their perfor mancefell shy of their own expectation The unnatural setting
may af fect negatively their perfor mance However itisreasonableto clai mthat the young generations
today are actually famliar with the electronic device not to feel toothreatened Besides their usual oral
perfor mance in class does not manifest a higher level of bothlinguistic and metaphorical maturity

Secondly though our 40 subjects score better 4 or 4 5 out of 5 than other students dueto their
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verbal fluency thisscore doesnt count much for the statistical data suggest that their seemng ver bal
fluency in communicative ternms is not reinforced by a desirable degree of lexical metaphoricity that
characterizes native speakers |anguage use Danesi 2000 13 thus lacking the conceptual
appropriatenessthat typifiesthelanguage behavior of natives The following fewlines from a subjects
talk on the social issue of bribery in China manifest such an asy mmetry bet ween | anguage form and
conceptual content

3 Astheeconomy devel ops veryfast thereare more and more enterprisesthat are chasing after their
interests but theyforget what they can do and what they shouldnt And so ne busi nessmen j ust
m ngl e t hose corr upted officers Andthegovernnentisjust goingdown and down The officersare
not  they should betheserver of the people Theyshouldserve people But what they have done
W sawt hat theyjust i mpose sonmetaxation and got sone money

Inthisshort oral discourse evenif thesubject exhibitsafairly highlevel of verbal fluency wth only
onesingle pauseto reorient and rephrase his expressions thereisstill something not quite appropriate
For onething with only one proper lexical metaphor chasingafter theirinterests thisexcerptionis not
much pleasurabletolistento The speaker certainly could have done a much better jobif he had not just
wrapped his L1 conceptintarget language words Take hisuse of* mngle” for example |et usforgivethe
mstake of omttingthe preposition* with”  To* mngle with someone” isto* stay with someone andtal k
withthem” This particular speaker admttedin our later faceto face discussionthat he used the verbto
categorize t he concept” guanshanggoujie” or* muhoujiaoyi” VMat he shoul d have said apparentlyis* give
someone money under thetable” and“ have behind the door deals” which metaphorically construesthe
concept of disgusting malfeasance For another the use of the verbal phrase* going down and down” is a
fair index to his awareness of the conceptual metaphor DOV IS BAD in English But wth this
phrase the clauseis hardlyinterpretable Gven the context the student could have been more | ogical
and coherent by saying® As aresult government officials are actually eating out of those busi nessmens
hands ” Tosumup hischoice of the English words and cl auses doesnt dovetail t he unconsci ous reasoni ng
acceptabletothe English cultural groupthink Danesi 2004 99 It is our conviction that such alack of
met aphorical competency is on the one hand a symptom of their cultural deficiency for as Danesi
Perron 1999 181 infornsus conceptual |exical metaphors providethe* conceptual glue” t hat keepsthe
whol e system of culturetogether Onthe other hand consideringthat conceptual |exical metaphors are
the most likely source of grammaticalization and lexicalization ibid the lack of metaphorical
competency on the part of the EFLIearnersis averylikely clue asto why thelanguage devel op ment at
theinter mediate level progressessoslowy and painfully

Thirdly the Chinese students demonstrate a conspicuous preference for and even addiction to the
grammatically literal ways of expression Such ways of expression characterize the elementary and
inter mediate English texts which mostly center on the material and concrete realities and t hus e mpl oy
verb or verbal phrases to construe the processes and conjunctions to embody the | ogical relationship
bet ween events asis exemplified by 4

4 Not al kinds of solar raysreach the earth becausethe earthis wapped in a blanket of air which
keeps out raysthat mght harmus As manis nowexploringspace heis goingoutsidethisblanket
of air and has beconeinterestedin the dangerous solar rays

Danger onthe Sky in English Book |V p 127

Not that this way of expressionis wong —it is perfect for talking about the physical reality to
children but it would be i mpropriate when used to talk about the abstract concept or intangible
phenomenon as one cannot avoi d being grammatically metaphorical when tal king about abstract things
and t he lack of grammatical metaphor seriously undercutsthelogicality and credibility of their discourses
referto Zhu Dong 2001 forillustration renderingtheir utterances childish The foll owing fewlines
are excerpted from one student s comment on theissue of copyright i nfri ngement

5 So inmyopinion | think first we should avoid buying those discs \WWen we neet sone
people who sellingsuch piratediscs | think weshouldrefusethem | thinkitis itis itis it
doesnt respect t hose who pay as many as much effortsintointo making the disc Second |
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think our governmnent should make suchlawsto tosayclearly to against the the such
discsselling And inthisway |thinkthere wont be many people selling such discs

At the beginning of thisexcerption thestudent uses both® in my opinion” and* | think” whichare
i deationally empty andinterpersonally redundant To make matters worse heutters® I think” uptofive
timesinthis 45 second talk making his comment on the grave situation unacceptably opinionated and
thus not worthtakingseriously Such undesirable overtone can be dispelled withthe use of grammatical
met aphor s

6 So itisa must toraisetheintellectual property awarenessin the consuners so that they would
know better than to be lured by those discs In this way the general public wll learn to show
respect for those who have made efforts to produce the discs Second it is advisable for the
government to makestrict laws todefineclearly thatitisillegal tosell those discs Step bystep
the whole society will agreethat itissocially legally unacceptabletosell and buy them

Therefore itisour convictionthat inteaching English discourse such as 7 at the collegelevel we
shoul d al ways go further beyond the word or clausal | evel and enable the studentsto appreciate boththe
motivati on and functi ons of the grammatical metaphors

7 Thelack of standardization of manners results in an often angry chaotic society where every
trivial act isinterpreted as arevel ation of the moral philosophy of theindividual actor whoisleft
standi ng naked in his mores

Wiy Manners Matter in 21st Century College English Book IV p 55

To be more specific we can alert the studentsthat” thelack” can beregarded asthe nomnalizati on
of“ thereis areno ” “ standardization of manners” mght berephrasedinthe clausal for mas* manners
can be standardized” “ trivial acts” is the nomnal version of “ some acts are uni mportant” and
“ revelation” can be demetaphorized into“ something that has been revealed” This demetaphorizing
process and contrastive analysis can cumulatively empower the studentsto articulate in a crystalline and
convinci ng manner

Fourthly inthisstudy we calculatelexical metaphors and grammatical metaphorsseparately This
should not be taken as suggesting that thereis a clear demarcation between them As Hailliday says
“ metaphorical variationis|lexico grammatical rather than si mply lexical” 1985 320 Those with the
experience of living in an English speaking community mght agree with me that |exicogrammatically
met aphorical phraseslike sandwi ch generation inflated sense of power childproof areso ubiquitous asto
be also somet hing t he native speakers of Englishlive by Lakoff Johnson 1980 The data we have
collected fromthestudents perfor mance unambiguouslytell usthatthey have noidea howtointegratethe
t wo types of metaphors organically in their speech |n other words lexical metaphor and grammatical
metaphor mght have been acquired by them as segregated rather than congregated meaning making
resourcesintheir whole repertoire of linguistic choices As a consequence the flow of infor mationin
their oral perfor mance sounds unnatural Take alook at the following example fromthe student s oral
perfor mance

8 Inthis picture we can see a senior school student is prepari ng very hard for the College Entrance
Exam The picture on the wall shows that the College Entrance Examis around the corner The
student is doi ng ho mework very hard You can seethere are piles of books on his desk The cl ock
shows usthat it has already been 10 past 10 but heis continuing his homewrk Hs parents are
outsidethe door watching  watching his perfor mance and was very worried about their son

Inspite of the metaphoricity of t he underlined partsinthisdiscourse it still sounds awkward for the
si mple reason that the lexical metaphor around the corner and grammatical metaphors the other
underlined expressions do not cohereto allowthe discourseto unfolditself naturally formng astriking
contrast with the oral production of one of the American coll eagues when he describesthe same picture

9 Inthispicture a highschool student isseento be burningthe mdnight oil asthe college entrance
examnationisjust around thecorner The piles of books before hi m and his nervous expressi ons
indicate the heavy pressure he must be undergoing at this monent A sovisibleinthe picture are
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his parents who arestanding outsidetheir sonsroom at thislate hour and | ooking no less antsy
than their son

5 Concl usion

Alt hough the data for our study are rather [i mted especially the data from native speakers the
above anal ysis and discussion clearly indicate that Chinese EFL learners metaphorical competence as
reflectedin their spontaneous oral perfor manceis generally low and far from satisfactory and there
exists astunningly | arge gap even bet ween the top Chinese EFL |earners and the native speakers This
poses a great chall engeto us and at thesameti me pointstothelines along whichthe Englishteacher can
be a better facilitator Encouragingly empirical studies carried out so far at home and abroad Jiang
2006 Mahmood Nezhad 2007 demonstrate that metaphorical competenceislearnable andteachableif
conducted in orderly and systematic ways This means that the English teaching profession shoul d
consider a (estalt shift in approach by both drawing on the conceptual metaphor and grammatical
met aphor theories and exploring withthe studentsthose® metaphorsinthe wld” asspeakers and witers
produceit in varying contexts Pragglejaz Goup 2007 1 |If metaphorical competence constitutes such
ani mportant part of whatit meansto know alanguage |anguageteachersarethen well advisedtoinvest
mor e effortsinthisregard sothat we can at | east facilitate this slow and difficult process particularly at
theinter mediate level of Englishlearning
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