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Abstract

The study was undertaken to eval uate task designin reading writing course books of ollege English
Seriesfromthe students and teachers perspectives For this 330 non English najor college students from
three universitiesin Guangxi Zhuang Autonomous Region and 6 college English teachers participatedin this
study Theresultsindicate that the task design in these socaled* student centered modern English course
book” still followed the traditional exercise mold Too much attention was paid to the text itself or
vocabulary and grammnar and the students competence of usinglanguage was rather neglected |n addition
the most frequently usedtask typesin Reading  Witing Course Books do have pedagogical values but they
did not hold much potential for promoting communicative use of the language learned nor could they
adequately neet students needs Furthermore it couldnt fully arouse students interest |n most cases
students were doing the tasksin isolation apart fromthe real communicative context and the students own
experiences andfeelings Studentsfailedto have asense of achievenent i mprove nent after finishingthetasks
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1 Introduction

Mhterials play an i mportant roleinthefield of FLT andthetask partisinturnthe essential of t he
whol e materials The quality of materials depends to alarge extent onthat of tasks This hasledto a
number of studies on task evaluation overseas Candin 1987 Hutchinson Water 1989 MNunan 1989
Littlejohn 1998 etc Al of them propose some checklists for task evaluation from different
perspectives Nunan 1989 forinstance presents an elaborated checklist for task evaluationthat covers
broadly seven areas Coals and rationale input activities roles and settings | mplementation grading
andintegration assessment and evaluation By contrast Littlejohn 1998 putsthe evaluation of tasksin
the second level of histhreelevel analysis model and extendsthe definition of* task” toinclude not only
meani ng focused tasks but also traditional exercises onlanguage for ns such as grammar drills dictation
and so on Since disti nguishing between communicative tasks and traditional exercises is not the focal
point inthis paper the broader definition given by Littlejohn wll be adopted here

In china textbook evaluation actually beganto be a focus of study muchlater Zheng VWi 1997

The aut hor has searched in many recent issues of |anguage teaching journalsin China for papers on
mat erial eval uation and has foundthat there are not many such papersinthem Among those published
papers on material evaluation some are recommendi ng general guidelines for evaluation ©Mao 2004

ot hers are expl oring the application of linguistic theoriesto material design Shen 2001 Zhao Zheng
2005 still there are a certain amount of papers commenting on some newy published textbooks
accordingtoinfluential ready made criteria or checklist Dong 2004 Shen Zhang 2005 Wing 2001
Zhang 2001 etc However as a mcro evaluation task evaluationin ELT materials at home remains a
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new research real m Except some schol ars recommend several principlesfor exercises designin modern
ELT materials Xa 2002 ©Mao 2004 seldom papers focusing on tasks exercises evaluationin ELT
materials muchless empirical study on task designin some practical textbooks

Contrary to the approach of evaluating materials according to a series of checklists whichtendto
cover every aspect the study belongsto the category of mcro evaluation with the focus being on task
designfromthe perspective of the most direct participantsinusing materials —students and teachers for
“Iit is quite likely that a macro evaluation may eventually emerge bottomup from repeated mcro
eval uations” FElis 1998 219

2 Research Questions

This study was conducted with the purposeto evaluatetask designinreading witing course books
of Coll ege English Seriesfromthe perspective of the most direct partici pantsinusing materials —students
and teachers NHCE New Horizon College English series are chosen asthe carrier of the whol e study of
taskssinceit is one of the most representative textbooks of the fourth generati on textbooks nowadaysin
China Chen 2007 Theresearch attemptsto answer the foll owing questions 1 \WWat sthe students
opinion of tasks as a wholeinthereading witing course books of New Horizon College English series

2 Canthefrequently usedtask typestrigger students interest And what arethestudent scomments on
t hel earning values and future useful ness of thesetasks 3 How doteachersfeel about thetasksinthe
reading witing course books of the New Horizon College English series

3 Method

3 1 Subjects

The subjectsin the survey consist of 303 undergraduates who are using NHCE as textbooks and 6
teachers givinglectures based onthe books The student partici pants were non English majors randomy
selected from three local undergraduate universities Quangxi Nor mal University GXNU Qiilin
University of Electronic Technology GLUET and QGiilin University of Technology G.UT  All the
partici pants have taken NHCE as text book for colege English study for at least one school semester
Among them 163 students arefromthe Science depart ments while 140 from Arts wth 67 freshmen
and 33 sophomores The group of teachers comprises six college English teachers from GXNU two
instructors and four assistant professors all of them are experienced teachers and researchers They are
quite famliar with teaching met hodol ogy and related t heories

3 2 Instrunent

Twoinstruments were usedinthisstudy Thefirst was a questionnaire see Appendix | designed by
the author with reference to Nunans 1989 “ checklist for evaluating communicative tasks” X as
2002 standards for modern exercisesin ELT materials and Eliss 1998 recommendations for task
eval uati on

The questionnaire consists of two parts the first of which was designed to investigate students
overall opinions of tasksinthereading witing course books of the NHCEseries Questionsinthis part
were designed as multiple choice close ended questions Since the survey ai med to investigate students
opinions of task designin NHCE one i mportant precondition we should guarantee was that students
should befamliar with these task types Qherwse the validity of questionnaire cannot be high For
this two specificitens Item One and Item Two were designed at the very beginning of this part to
fulfill the precondition The second part was concerned with beliefs of students concerning the six most
frequently usedtask typesin NHCEseries which containsthreesections Thefirst section was concer ned
withthe extent to whichstudentsareinterestedin performngthesix majortask types with 18itens The
second section also contains 18 itens was about the extent to which students feel the task is useful to
their English study theinspirationfor designingthesetwo sectionscomeslargely from Elis 1998 who
recommends t he use of an uptake chart after each task which asks students such questions as t heinterest
and usefulness of thetask Athoughthe concept of task has been broadenedinthisthesis Elis ideais
still applicable here Thelast 18itens for med thethird section which was designedtofind out to what
extent students feel thetask mrrorstheir needsin the future and whether thereis transferability of the
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skills learned from the task to their future work or study \Mether teaching materials incorporate
communicative tasks of various sortstorelatelanguagelearningto meaningful contexts should become an
index of whether it promotes practical language use For junior and senior coll ege students who have
already acquired so me basic know edge of English and are often conceptually and cognitively mature this
s essential Tasksthat equipstudents wthskillstransferableto future use andthosethat si mulatereal life
use of | anguage outsi de the classroomshoul d be given due attenti on

Al the questions of this part are designed on afive point Likert Scale on which value 1 represented
“strongly disagree” 2“ disagree” 3“ uncertain” 4“ agree” and 5“ strongly agree” Each point of the
scal e was defined so that students coul d select their answers more precisely

After the mainstudy areliability analysis was conducted totest the reliability of the questionnaire
The coefficients of G onbach al pha of thesecond part are 0 829 0 873 and O 885 respectively besides
t he coefficient of Gronbach al pha for the whol e questionnaireis 0 933 which promses good reliability
since the coefficient >0 70 is generally acceptable Qn 2003 The second instrument was a sem
structuredinterview see Appendix || Questions were asked about the mainitens of the first part of

questionnaireto gain teachers i mpressions of the tasks of Reading Witing Course Books of NHCE
series

3 3 Procedures

The survey was carried out in class and questionnaires were answeredin fifteen mnutes beforethe
class was over Theinstructor admnisteredthesurvey explainedthe purpose of the survey andstatedthe
requirements Theinterview was held respectivelyinteachers spareti me Beforetheinterview each of
theinterviewees has beeninstructed by tellingthe purpose of theinterview Al the questions were asked
and answeredin Chineseto avoid any difficultyin expression and msunderstandi ng of explanation Al
theinterview sessions were audi otaped

4 Hndings and Discussion

4 1 Frequency Analysis of Students inion of Tasksin NHCE

To answer the first question — WWat s the students opinion of tasks as a wholein thereading witing
course books of NHCE series VM shoul d take an overview tothe results of the first part of questionnare to
explorethestudents opinion of tasksinthereading witing course books of NHCESeries

| n general students attitudestowardtasksinreading witing course books of NHCESeries are not
very positivein the survey for 5 and 37 3 of students marked the category of “ very good” and
“ good” respectively while 57 8 chose the negative options see Figure 1  This may indicate that a
certain amount of students are satisfied with tasks designin reading witing course books of NHCE
series yet therestill havingroomfor i mprovement sincethe majority of students respond negatively

Figurel Students General | mpression on Tasksin NHCE

I n accordance wth the“ checklist for evaluating communicative tasks” put forward by Nunan

1989 the reasons why students regard the course books of NHCE series as unsatisfactory wll be

explained and discussed from the aspects of “ goals” “ difficulty and grading” “ expectation” and
“ achieve ment”
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It isclear that students expect everytaskintheir course book should contain a definite objective i e

to master the usage of a certain conjunction or a sentence structure |In this way they can keep a
conscious mndinthe process of doingthat task andtheresult is boundto be better Asfor thetasksin
NHCE from Students answersin questionnaire tasksin principle could meet thisdemandfor 52 5  of
t he students gave a positive responseto affir mthat the goal of eachtaskin NHCE s obvious However
85 4 of studentsadmttedthat they couldnt reachthe goal after task completion WMy most of students
think they failedto reach the goal after finishingthetasksintheir course books although they knowthe
goal of tasksclearly Therearelots of possiblereasons Amongthem thereasonsthat relatedtothetask
design of course books may as follows Frstly the quantity of tasksin NHCESeriesis excessive Take
Book Three of NHCEseriesfor example of theten units the proportion of tasksin seven units exceed
50 Undoubtedly too much tasks may depress students and confuse them Secondly the tasksin
NHCEseries fail to follow the principle of“ task variety” Tasks lacking variety may incur ted ous and
boring for* varietyis not just anicethingto have for its own sake itis avital element in keepingthe
learners mnds alert and focus on the task at hand” Hutchinson Witers 1987 76  The major task
typesin NHCEseries Vocabulary Wrd Building Structure Translation and Sructured Witingetc
bel ongt o mechanical for mbased tasks Seldom had any infor mation gap reasoning gap or opinion gap
activities appearedin the course books not to mention quasi or real world tasks Therefore students
interest could not befullyroused andthey are unwllingto dothesetasks even whenthey knowt he tasks
may dothemgood Under such acondition goalscan hardly be attained Thesereasons of course wll
depressthe students and affect their comments on tasks

Wil e concerning with* difficulty and grading” students believethetasksinthereading witing
course books of NHCE are at proper difficulty level since 79 9  of students mar ked t he category of
“ proper difficulty” along with 11 6 of themconsider thetasks are” too difficult” and7 6 “ too easy”

However students dont think thereis a gradual increase of difficultyin NHCE series For example

thereis ataskin NHCEcalled Structure Analysis which anal yzesthetextual features of text A | n Book
(he and Book Two it emphasizes the structure of a paragraph whilein Book Three emphasisis still
placed on paragraphs rather than onthe whole text As all we know it is advisable to design tasksin
internal coherence Accordingto Nunans 1989 “ continuity principl e tasksshould be sequenced from
reception to production and fromeasyto hard |f thetask design violatessuch a principle for example

tofal toshow a gradual increase of difficultyin different series of course books serious consequences
may occur The tasks may discourage the students since there is no challenge no room left for
I mprovement and noincentive for themto* overcome difficulties”

Wil e asked” expectation” 54 5 of the students expected the tasks to be designed to stressthe
I mportance of communicative use of language that is to say to cultivate their communicative
competence This reflects that students expect to learn more beyond these socalled “ |anguage
know edge” they expect more chancesto® uselanguage” However therealityisthat al most 70 of
studentsin our survey believe that the tasks in NHCE series lay more emphasize on grammar and
vocabulary The obvious examplesin NHCE mght be the exercise of vocabulary collocation word
building and structure etc By statistic thesetask typestake up 60 of the whole exercises and all of
theminvolved studentsin dealing with grammatical pointsfromtexts pattern drills correct verb forns
or words formation Then we can conclude Students are longing for communicative competence
t hrough tasks completion in their course books unfortunately those tasks failed tolive up to their
expectation No wonder a certain amount of students regard tasks design in MNHCE series as
unsatisfactory Too much emphasis on grammatical know edge may handicap the students sense of
achi eve ment

The" achievement” is not a category quoted from the checklist of Nunan but it does have an
influence on students opinion of tasks in course books In our survey only 24 4 of respondents
presented t hey have a sense of achievement after finishingthetasksinthereading witing course books
of NHCEseries Wy a large amount of students get discouraged andlack a sense of achievement or
I mprovement after finishing the tasks According to cognitivism learningis a complicated process that
invol ves continuous sti muli response and input output in addition it is closely related to various
psychol ogi cal processes such as memory feeling i magination inference and comprehension etc Task
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completionis a process of learning so task design should accord with cognitive principle of foreign
|anguage learning |If tasks can not transfer humans cognitive potential |ike experiences mentality
emotion creativity etc and nor canthey provide enough opportunities of feedback they wll fail togive
students a sense of progress or achievements Lacking an encouraging and positive effect on | anguage
| earning process students wont satisfy wththetasks

I n general there are advantages and disadvantages of the tasks designin NHCE series Athough
some opinions of students mght seemi mmature or contradictory they reflect students real thoughts and
t hese opinions should be taken into account in any comprehensive and objective analysis After all
students are t he most direct participantsinlearning

4 2 Analysis of Variance ANOWVA Concerningthe Interest and Usefulness of the Six Frequently Used
Task Types

The scalingitens under the second part inthe questionnaire are concerned withthe extent to which
thesix frequently used task types may holdinterest tostudents Interest the extent to which students
feel these tasks are useful totheir Englishstudy Learning Value andthe extent to which studentsf eel
t hese tasks arerelevant to their future study and work Future Usefulness The mean assigned to these
itens by thesubjects wereclassifiedintothreeranges and compared among different tasks using ANOVA
anal ysis of variance

Table 1 presents the descriptive statistic analysis of the mean assigned by the subjects to the six
frequently used task types Asfar asinterest was concerned the mean of Translation was the hi ghest
whil e Sentence Structure the lowest As for students perception about the useful ness of these tasksto
their English study Translation wasregarded asthe most useful task type for languagelearning followed
by Vocabulary and Reading Comprehension while the mean for Text Structure Analysis Structure
Witing and Sentence Structure wereslightly lower thanthe previousthreetask types \WWile concerning
students view of the future useful ness of these tasks the means of Reading Comprehension were the
highest inthisregard drectly followed by Translation while Text Structure Analysis fell tothel owest

Table 1l Descriptive Analysis of the Mean Assigned by the Studentsto t he Tasks

Nt er est Learning Future Nt er est Learning Future
Val ue Usef ul ness Val ue Usef ul ness
Tr ansl ati on 3 0418 3 5727 3 4705 Sentence 2 7484 3 3280 3 3536
8346 7280 7557 Structure 7108 7180 6942
Readi ng 2 9109 3 4576 3 5259 Structure 2 9614 3 4028 3 4357
Co mprehensi on 7594 7196 7142 Witing 7112 7144 7004
2 9549 3 5071 3 4213 Text Structure 2 8974 3 4205 3 3432
Vocabul ary .
7988 6969 7378 Analysis 7087 6914 6894

The samplesize for each task typeis 303 in parenthesesisthestandard deviation

Then the procedure of one way ANOWVA was applied to find out whether all these three ranges
made a statistically significant contribution Thetests of homogeneity of variancesindicatethat ANOVA
issuitable Table2 Al Levene statistics are statistically significant F 5 1812 0 336 0 197 and
0925 p 0891 0 964and 0 464 al p 1 Theresults of ANOWVA showedin Table 3 and Table 4

Table 2 Test of Homogeneity of Variances

Levene
o f1 f2 '
Statistic d d 39
| nterest 336 5 1812 891
Learning Value 197 5 1812 964
Future Usef ul ness 925 5 1812 464
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Table 3 ANOWVA of the Tasks Eval uat ed

Sum of Mean ,
df F Sg
Squar es Squar e
Bet ween G oups 14 482 5 2 896 5 075 000
| nter est Wt hin G oups 1034 216 1812 571
Total 1048 698 1817
Learnin Bet ween QG oups 11 009 5 2 202 4 349 001
ol e 9 Wthin Goups 917 307 1812 506
Tot al 928 316 1817
Fut Bet ween Q oups 7 327 5 1 465 2 861 014
r o
Hiure Within G oups 928 133 1812 512
Usef ul ness
Tot al 935 460 1817
Table 4 Post Hoc Tests S N K
| nt er est Lear ning Value Future Useful ness
Task Subset for al pha 05 Task Subset for al pha 05 Task Subset for alpha 05
type 1 2 type 1 2 3 type 1 2
4 2 7484 4 3 3280 6 3 3432
2 8974 5 3 4028 3 4028 4 3 3536
2 2 9109 6 3 4205 3 4205 3 3 4213 3 4213
3 2 9549 2 3 4576 3 4576 3 4576 5 3 4357 3 4357
5 2 9614 3 3 5071 3 5071 1 3 4705 3 4705
1 3 0418 1 3 5727 2 3 5259
Sg 1 000 129 Sig 113 271 115 Sg 184 274

Here used Method of Student Newman Keuls S N K method to compare and got the same conclusion by ot her
met hods mean for groupsin ho mogeneous subsets are displayed uses har monic mean sample size 303

Task 1to 6 represent Translation Reading Comprehension Vocabulary Sentence Structure Structure Witing
and Text Structure Analysis respectively

The results of One way ANOWVA test indicate that the comparisons of the six tasksininterests are
significant F 5 1817 5 075 p 001 A post hoc analysis shows that the mean of Sentence
Structureissignificantly |l ower than that of other fivetask types while no significant differenceis found
on other task types p 129 05 That istosay students seldom have any interest in the task of
Sentence Structure As we know language in natureis a system for expression of meaning and the
pri mary function of whichisfor interaction and communication Students motivationtolearnin alarge
part comes from their desire to communicate in meaningful ways about meaningful topics Mre
mechani cal tasksin course books can hardly rouse students interest Then let stake aclose watch at the
task design of Sentence Structure in NHCE series Al most all exercise of thistask pattern followed a
certain mold —a model was given at first andthenstudents wererequiredtostudythe model andrewite
fiveisolated sentences Such kind of tasksinvol ved studentsin end ess mechanical pattern drills and asked
them dothings which it is extremely unlikely they would be called upon to do outside the classroom
what s worse inthe process of task completion students are doing thelanguage activitiesinisolation
apart fromthe real communicative context and the their own experience and feelings Under such a
circunstance students can hardly get any pleasurefromthe process of doi ng tasks

As far as the students perception of the learning value was concerned the results of One way
ANONA indicate that the comparisons of thesixtasks arestatisticallysignificant F 5 1817 4 349
p 01 Subsequent analysis shows that significant differences are mainly caused by two task types —
Translation and Sentence Structure Studentsseemedto attach morei mportanceto Translation but quite
neglect the significance of Sentence Structure This mght be closely connected with the instrumental
motivati on of passing examnations for translation is al ways an indispensable part of a variety of
examnationsin Chinasince“ translationisthe necessary method to test the overall quality of FLT” Liu
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2003 Asfor thetask type of Sentence Structure

Wil e concerningthe difference of students perception of future usefulness of thesetasks the results of
he way ANOWA indicate that the comparisons of the six tasks are statistically significant F 5 1817
2 81 p 05 Theresults of apost hoc analysisindicatethat thetasktypes of Reading Comprehension
and Translation were considered to be more relevant in comparison to students future wor k and study
e possiblereason may still liein theinstrunmental motivation of passing examnations for these two tasks
types especially reading comprehension are al ways very i mportant test itensinthe preva ent |anguage testsin
China andstudents may have to pass many such examnationsinthefuture Another reasonis probablytheskills
acquired fromt hesetwo task types are more practical for students future use For instance reading skills or
strategiesto facilitate comprehensi on of different ki nds of materias

Cenerdly speaking thetasks do have pedagogical values and Translati on is consideredto be more usef ul
tolanguage |l earning and more relevant tostudents future needs however fromthestudent s perspective the
tasks do not hold much interest for the students especially Sentence Structure and except Reading
Comprehension and Translation the subjects do not see nmuch relevance of thesetaskstotheir future needs

4 3 Analysis of Teacher s Perspective of Tasksin NHCE Series

Inthissection information wll be sought to answer thethird research question — How doteachers
feel about thetasksinthe reading witing course books of the NHCE series Teachers opinions of the
tasksin NHCEseries will be showed and discussed

As we mentioned before theteachersininterview are research oriented teachers and all of them
are experienced and quite famliar with relevant theories of FLT Therefore their opinions in some
degree can represent other teachers viewpoints

Fromtheinterviews to be frank someteachers really regard some aspects of tasksin Reading
Witing course books of NHCEseries as unsatisfactory “ Tasksin NHCEseriesli ke Vocabulary are al ways
excessive and prolix and sometaskslike Structure appear too easy whichissome kind of si mlartothat
inthe high school textbook Besides taskslike Translation Story Summary are repetitions of text A
etc ” For example the tasks of Comprehension of the Text according to one teacher “ most of the
comprehension questi ons require students si mply to respond Students can hand e these tasks as | ong as
they findtheright placesin thetext without even understanding the message contained” Let ustake a
| ook at the foll owi ng excerpts

Excerpt One

The radio clicked on Rock music blasted forth Like ashot the music woke Sandy

Questions WWiat woke up Sandy

Taken from Reading  Witing Course Books of New Horizon College English Text A Unit 1 of
Book 1

Excerpt Two

The great majority of nations concernthenselves with economc developmnent regardliess of its effect
on t he gl obal ecology

Questions WWat do most countries concernthenselves wth

Taken from Reading Witing Course Books of New Horizon College English Text A Unit 2 of
Book 2

These t wo excer pts are adopted from* Co mprehension of the Text” In NHCESeries every unit has
such a post reading practice Cbviously the questionsin excerpts are unlikely to provoke deep thinking
since answers can even betaken directly fromthereadingtexts they do not seemto provide chancesfor
studentstoinitiate usinglanguage not supplied by thetext Andthe proportion of such tasks for each
unitisupto al most 80

According to one experienced professor the task part is the key of the whole book It is
indispensabl et othe complementing the vocabulary l|anguage pointisetc of thetext Therefore the part
of tasks should be given much attention to ensurethe good quality of the whol e course book As for the
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for mat of tasks teachers believethat practice has shown that mere grammatical exercisesin Reading
Witing course books are not acceptable but to desert themis also not proper The best practiceisto
have a bal anced co mbi nati on of thetasks ai mng at grammatical rul es and t hose ai mng at co mmuni cati on
Ina word bothformand meaninginlanguagelearning teaching should betakeninto consideration

4 4 Conclusion

The major findings fromthis study summarized as answers to the three research questions are
presented bel ow

1 In general a certain amount of students were satisfied with tasks designin reading  witing
course books of NHCEseries Thetasks contain definite goals and are at proper difficultylevel
Yet there still having room for I mprovement Essentially these tasks still follow the old
traditional exercise mold Too much attention was paid to the text itself or vocabulary and
grammar although these were anindspensable part inlanguagelearning teaching

2 The six most frequently used task types Translation Reading Comprehension Vocabulary
Sentence Structure Structured Witing and Text Structure Analysis do have pedagogical val ues
but t hey could not fully arouse students interest nor couldthey adequately meet students needs
Amongthem Translationis consideredto be more useful tolanguagelearning and more rel evant
to students future needs but thetask of Sentence Structure wasthe most unpopular onesinceit
i nvol ves tedious mechanical pattern drills and extremely unlikelythe students could be called upon
to do outside the classroom

3 Tasks designinreading witing course books of NHCEseries whichinvolved infor mation gap
activities and reasoning gap activities followed the principle of task variety However they
failedto provide students with opportunity of feedbacks In most cases students were doingthe
tasksinisolation apart fromthe real communicative context and t he students own experiences
and feelings Students failed to have a sense of achievement i mprovement after finishing the
tasks

Cenerally speaking a good set of teaching materials wll go through three stages of “ start
devel op ment mature” The current NHCESseries are staying at the second stage In order to achievethe
stage of mature it needs repeated trial amendment and re edition Therefore NHCE series should
constantlylook for its own insufficiency to seek views and suggestions of users and thisis just the
pur pose of the study

5 | mplications of This Study

The findings of the current study suggest some i mplications both for the material compilers and
English teachers First textbooks designers should avoid such task itens whose answers can be directly
taken from the text wthout understanding which have been sharply criticized by some teachers as
“ anot her way of copyingthetext” If the ai ns of suchtasks areto checkthe students comprehensi on of
thetext it s necessaryto make surethe answers come fromtheinternalized know edge of the students
Questionitens that requirestudentsto make generalizations to synthesizeinfor mation here andtherein
thetext and to make inferences are highly desirable Second task designers should carefully put the
amount length and difficulty of the tasksin control Spendingtoo much ti me on any task woul dincur
boredom and disgust from the students Nevertheless it is not al ways easy to control the difficulty
thereforeitis advisabl ethat textbook designers work closely withteachersinteachingfrontlineto ensure
appropriate level of difficultyin bothlanguage and content Third someli mtations of thetasktypesare
inherent ones and remediationisi mpossible Thesetasks needto be supplemented with ot her task for ns
In whichlanguageislearnedin a problemsolving meaningful context through interaction wth others
Wil e searching for appropriate tasks for n® textbook designers should take theissues astask variety
task continuity task settings andreal world tasksinto consideration

I n seeking for better approaches to task design in the reading  witing course books in Chinese
context the aut hor has consulted somefamous and much quoted modes on experi ential | earni ng by f or mer
scholars Here the author venturesto present another modethat is expectedto be more communicative
totask design This modeincor porates more communicative tasks and at the sameti me gives traditional
task types due attention The model is mainly directed at reading but may invol ve ot her language skills
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All thetasks are organized in a coherent manner in which students needs are taken into consideration
The foll owi ng figure presentsthe mode

Figure2 A Communicative Mbdeto Task Design

The mode begins with prereading tasks in which involve students personal experience The
experiences can helpto activaterelevant schemataintheir mnd thus facilitating comprehension of the
text These tasks can take many for ns and add interest and enjoy ment to the |earning process Text
processi ng tasks include those tasks that check and deepen students comprehension of the text for
example Reading Comprehension etc Pedagogical tasks contain tasks on vocabulary and grammar
which ai ns to sharpen students awareness of the syntactic and |lexical features Skill based Tasks are
concerned with the practice of skillsthat can betransferred to students future study Both reading and
translati ng skills can beinvolved and the materials provided should bein some way relatedtothe content
of thetext Itis advisableto put thereal world tasks at the output stage where students use what they
havelearnedinthe previousstagestotacklesi mulated real life problens Real world tasks approxi mate
real life use of |anguage learned and is both challenging and creative holding much potential for
classroom communication whether it is group preparation for an oral presentation or role playing
interviewees employing ajob This sort of tasks relates classroom know edge to the outside world and
gives meani ngful nessto wholelearning process For thosereal life tasksthat need too much ti me they
can be assigned as extracurricular tasks Through these real |ife tasks students are able to build new
experience and add moreinfor mationintheir schematainthisregard Uti mately the whol etasks mode
forns acircularly progressing!learning process

The mode presented here attends to both form and function of the language to be |earned
Mbreover it takes students needs into account and has more potential to promote classroom
communication and interaction It can be tailored to suit the different contexts of different textbook
witers Athough we would agreethat different course books foll ow different pedagogi cal principles and
have different ai ms and focuses the mode presented here at | east putsforward a possibl e direction we can
head for in our effortsto seek i mprovement
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Questions for I nterview

For howlong you have taught inthereading witing course book of NHCEseries

Wiat s your general i mpression of thetasksinthis course book

Are the objectives of thetasks clear and canthey be achieved

Do you think the amount of thetasksis adequateto students

Wiat sthe difficultylevel of thetasks Isit appropriate

To what extent arethetasksrelatedtothetextitself ortothereal world

Do youthink thetask typesin NHCESeries can arouse students interest

Arethetasks designedto bethetraditional ones say“ | anguage exercises” O dotheystill followthe

traditi onal exercise mode

9 Dothetasks hel p students devel op ot her ability except |anguage know edge Do youthink t hese tasks
can meet t he students needs

10 Do you have some suggestion for the design andinstruction of tasksinintensivereadi ng course books

If yes what arethey

coO NO Ol WDN -
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