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Abstract

Wththeissue of“ College English Curriculum Requirenents” theintegration of computer technol ogies
into foreign language curriculum has beconme a grow ng and significant component of foreign language
instruction This paper ai nsto present the results of alarge scalestudy on VWb based | earner autonomy 265
Chi nese under graduat e students were asked to report their attitudes toward Vb based autonomous English
learning WMAEL and out of class WAEL behaviours 263 vaid questionnares were collected and pr ocessed
The findings of the study reveal that students have a positive attitudetoward WAEL.in general but display
only a nmedium |level of autonomous learning behaviours The correlation between students attitudes and
behavioursis not high enough to guarantee that positive attitudes will bring about high frequency of WAEL
behaviours and consequently the promoti on of autonomy in English learning The paper concludes withthe
pedagogical i mplications of the findings that nmy be useful to universities currently i mplenenting or
considering thei mplenentation of technol ogy enhanced |anguage instr ucti on
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1 Introduction

Wt h the advent of thelnternet VMb based|anguagelearning WMBLL has enteredtheti me when
computers are used as educational tools which can provide opportunities for students to develop their
aut onomous |language |earning Wir schauer 2000 In the new “ College English Curriculum
Requirements” the Mnistry of Education 2004 dictatesthat the newteaching mode shoul d be built on
moder n i nf or mati on technol ogy particularly net work technology so that English language teaching will
be gearedtoward students i ndividualised aut onomous!|earning The new requirements e mphasizethe need
of fostering autonomous learning at the tertiary level Students are encouraged to exercise |earner
aut onomy outsi de class by maki ng use of the abundant | anguage | earningresources onthe Internet Since
then Vb based aut onomous Englishlearning mode has been onits way to gaining popularity on campus

Students attitudes arei mportant in planning for VWb based |earner autonomy because t he attit udes
students hold have a profound influence on their |earning behaviour Al behaviour is gover ned by
attitudes and experience The attitudesstudents hold may either contributeto or i mpedethe devel op ment
of their potential for autonomy Cotterall 1995 Erroneous attitudes toward VMb based | anguage
learning may |lead to the deployment of |ess effective learning Therefore investigation of students
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perceptions on the WMAEL enables teachers t o assess their students readiness for autonomy and then
deter mne appropriate support for the st udents

This paper first introduces the research background Then the paper explains the data collection
procedure for the questionnaire and analysesthe attitudinal factors andthe behaviour factors Based on
the analysis results the paper also discusses the problens Chinese undergraduate students havein their
Wb based English |earning and provides pedagogical suggestions for English teachers about how to
combi ne VWb based aut ono mous English|earning and classroomteaching

2 Literature Review

2 1 Learner autonomy

Over thelast t wo decades “ aut onomy” has been a popular focus for discussionin foreignl|anguage
teaching Learner autonomy is often regarded as a defining characteristic of all sustained |earning that
attainslongter msuccess Little 1996 It is being promoted far more widelyin different contextsthan
ever before A utonomy has been described and definedin a number of waysin connection wthlanguage
learning Perhaps the most often quoted definitionis that of Holec 1981  who defines autonomy as
“the ability totake charge of ones ownlearning” Totake charge of ones ownlearningisto have ability
and to hold responsibility for all the decisions concerning all aspects of learning He seesthe ability and
responsibility as operatinginfive main areas which arecrucialtothe practice of autonomy Theyare a
deter mning objectives b definingcontent and progressions ¢ selecting methods andtechniquesto be
used d monitoring procedure of acquisition and e evaluating what has happened Littlewood 1996
defi nes an aut ono mous person as one who has anindependent capacity to make and carry out t he choices
which govern his or her actions This capacity depends ontwo main components ability and wlli ngness
He considerslearners ability and wllingnessto assume responsibility for their learningto be* at the core
of the notion of autonomy” He also considersthat* wllingness depends both onthe motivation andthe
confidence totake responsibility for the choicesrequired” Inthisview attitudestransiateinto practiceis
a necessary precursor of autonomy Little 1996 argues that |learner autonomy grows out of the
individual s acceptance of his or her own responsibility for learning It presupposes a positive attitudeto
the purpose content and process of learning Thelearneris perceived as a decision maker who has or wll
devel op t he capacity for choosing from among available tools and resources to create what is needed for
thetask in hand Holec 1985 Little 1991 Dickinson 1995  Therefore developing positive attitudes
t owar d|earner autonomy andthe necessary skills areregarded as crucial tothesuccess of the devel op ment
of | earner autono my

2 2 \MDb based language | earning

It has been reported that WNBLL have a positive effect on learners attitude In V¥b based
environment students are exposedto alarge amount of languageinput and audi o visual resources which
can arouse students interest and sti mulate their learning effectively Deci Ryan 1985  Ayres 2002
argues that VNBLLisrelevant tostudents needs asit providesthem with useful infor mation Roed 2003
points out that WNBLL should be used more frequently in different language courses This can be
attributed to the fact that W8 environment is a stressfree at mosphere and more relaxed than the
classroom WAord New ands 1998 find out t hat students prefer VABenviron ment because of t he* richer
and more effective learning resources and a more flexible pace of learning” Furthermore more
Interaction bet ween learners occurs in VMb based | earning because |earners depend on thenselves
W4 schauer 2000 Dbelievesthat WABLL is beneficial to development of |earner autonomy increase of
| ear ning motivati on and i mprovement of |earningefficiency WNBLL activity amongst non native speakers
can reduce anxiety 1 mprove output and addtolearner autonomy Freiermuth Jarrell 2006 Fromthe
above description VMb based|earning environment can provide a natural context for [earner aut onomy
but t hat autonomy needsto be devel oped or fostered systematically

2 3 Learner autonomyin China

Inrecent years there has been considerableinterestinthe promotion of |earner autonomyin English
language learningin China Comparedto their western peers Chinese students are often perceived as
“ syllabus dependent passive and lacking in initiative” Pierson 1996 It is generally accepted that
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schoolsin China in western standards are traditional rule bound institutions where i ndependence
individuality and creativity are far less valued than obedience conformty discipline and dligence
which are actively encouraged Evans 1996

Nu mer ous reports have also suggested that Chinese students tend to confine their work to what is
specificall y taught onthe course Balla Stokes Stafford 1991  For alongti me English teachingin
China has been domnated by a teacher centred book centred grammar translation method and an
emphasis on rote memory Hu 2003 Rao 2002 The teacher centredness and authority oriented
tradition of Chinese educati on does not seem a promsing ground for the promotion of | ear ner aut onomy
Constraints such asthe reliance on the teacher domnated expository didactic teaching methods the
emphasis on thestrictness of discipline andthe excessive pressure of the competitive examnation system
could all have meant di mnished motivation to learn autonomously Balla Stokes  Stafford 1991
Consequently Chinese students could appear |ess motivated and ready tolearn autonomously than their
western peers However research onlearner autonomy wth Chinese students has not yet come to any
definite concl usion about t he appli cability of learner autonomy inthe context of China

2 4 Rationalefor current study

The maini mpetusfor the present study comes fromthe great deal of academc discussion in recent
years on the promotion of [earner autonomy in Englishlanguagelearning Horwitz 1987 arguesthat a
|arge proportion of students language |earning goes on outside class and that how students regulate this
aspect of learningis essential to their success aslanguage |l earners Mreover inthe context of China
only theindependent | earning outside classis aut onomous!|earninginthereal sense Duetothe nature of
traditional classroominstruction and large class size regular English classes still foll ow the prevailing
| ect ure based teaching style wherestudents do not enjoy much autonomy Contrastively students out of
classindependent |earning should take pl acein asituation wherethelearneristotally responsibl efor all of
t he decisions concerned wth his her learning and the i mplementation of those decisions Dickinson
1993 However not many studies have probedintothis di mension of aut onomouslearning |n addition
previous studies reveal only li mted research on the specific relationship bet ween WMBLL and |earner
autonomy Benson 2001 argues that® clai ms made for the potential of new technologiesin regardto
aut onomy need to be eval uated against empirical evidence of the realization of this potential in practice”
Blin 2004 further notes that the relationship between computers and learner autonomy is either
discussed at atheoretical level or“ remains only astarting point on which desi gn principles or decisions are
based” As VBLLis arecent developmentin China itis not clear what students perceptions aretoward
this and whet her students get ready totake on autonomous|earningisstill largely unknown

Wit hthe above background the present study which focuses on Englishlearnersinthe Vb based
|earning setting ains to probe into Chinese non English major undergraduate students aut onomous
English | earning outside the classroom particularly their attitudes and behaviours and attempts to
deter mne howready they appearedto betotake on Vb based aut onomous Englishlearning WWAEL
The key resear ch questi ons under investigation are as foll ows

a \Wiat isthe general attitude of the sampl e Chinese undergraduate EFL|earnerstoward WWAEL
b Wat types of WAEL behaviours dothey report to have
c \WWat relationships if any exist among WAEL attitudes and behaviours

3 The Study

3 1 Subjects

| n order to assessthe opinions of alarge and potentially diverse student population a questionnaire

was used to coll ect the datafor the present study Thisstudyinvolved asurvey of 265 non English major
undergraduates from a wuniversity in south China Among them 263 students completed their
questionnaires validly Thesample consisted of 160 males 60 and 103females 40 comngfroma
range of academc depart ments Their average score of English entrance examnation was 119 6 points
full score was 150 points  They all havetakensix years of English studyin mddl eschool At theti me

of thestudy they were undertakingtheir first year English course a compulsory coursethatiscarried out
under the new College English Curriculum Requirenents Al the non English major undergraduatesin
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this university are required to use New Horizon College English online system to support their English
learning Interns of computer access the students can do their course work in the computer |earning
center or ontheir own computers

3 2 Instrunent

The study was basically a questionnairesurvey It was designed on the basis of combiningtheoretical
input suggested in the literature wth first hand infor mation initially derived from my own teaching
experience andthrough discussions andinterviews with teachers and students [t consisted of three parts
Part Cnhe ai med to acquire the subjects personal information including gender major and score of
English entrance examnation Part Two centred on the subjects attitudes toward WAEL Based on
Cotterall s 1995 study about |earner belief and attitudes the focus of this part was the learner s
confidencein conducting VWAEL the effectiveness of WAEL theteacher srole andthelearner srolein
WAEL Part Three surveyed the subjects aut onomous |earning behaviours in the Vb based | earning
setting It mainly derived from Dickinsons 1993 categorization of qualities and characteristics of an
aut onomous | earnerin five aspects

The questionnaire see Appendix was admnisteredtothe studentsin regular classti me andit took
them about 15 mnutesto complete all the three parts Thirty eight itens were incorporated into the
questionnaire wth a statement for eachitem Except for Part One about background infor mation the
students wererequiredto respondtotheitensin Part Two Attitudetoward VWAEL along a five point
Likert type ratingscalerangingfromstrongly disagreetostrongly agree andtotheitensin Part Three

WAEL behaviours along afive point Likert typeratingscaleranging* thisstatementis never or al most
never true of me” to" thisstatement is completely or al most compl etely true of me”

3 3 Statistical analysis

| n order toidentifythe general student attitudetoward WVWWAEL andtheir types of WWAEL behavi ours
students responsesfor each of theitens weretallied andthe mean and standard deviation for eachitem
and for thetotal werecalculated Factor analysis was usedtoidentifythe underlyingconstructsthat coul d
explain the covariation among responsestotheitensinthe questionnaire

Accordingto Cotterall 1995 factor analysisisaprocedurethatidentifiesclustersofitensthat vary
together and hence may belinked by a common underlying explanation Four attitudi nal factors andfive
WAEL behavi our factors were analysed Next step of data analysisincluded the calculation of Pearson
correl ation coefficientsin order to seeif there was any correlation bet ween the two variables For all
descriptive andinferential statistics SPSS11 0 version was used

For the measurement of the reliability of the questionnaire Qonbach al pha was used as reliability
coefficient to measure the reliability of the scale The Gonbach al pha for the overall reliability
coefficient was 0 8589 38itens the Conbach al pha for attitudes was 0 6455 12 itens and the
Cronbach al pha for behaviours was 0 8709 26itens The Cronbach al phasfor thesethree coefficients
fell intherange of O 6 or higher figures which provedthat the scale had good internal consistency and
that the results of thisstudy were reliable

4 Results and D scussion

4 1 Atitudestoward VMDb based autonomous English | earning
Table 1 Students Attitudestoward WAEL

Fact or Attitude N Mean SD
Factor 1 Effectiveness of VWAEL 3itens 263 2 98 0 68
Factor 2 Confidencein WAEL 3itens 263 2 82 072
Factor 3 Teacher srole 3itens 263 3 37 0 57
Factor 4 Learner srole 3itens 263 3 50 0 86

CGeneral attitude 12itens 263 3 17 0 46

Tabl e 1 gives an overall picture of students attitudest oward Vb based aut onomousliearning Ascan
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beseenin Table 1 the overall mean for student attitude was 3 17 which means that students had a
general positive attitude toward their WVMEL experience For Factor 3 and Factor 4 the means of
respectively 3 37 and 3 50 indicated that psychologically the students have partly accepted the shift of
responsibility for taking charge of their learning fromtheir teacher tothenselves In contrast with the
higher mean scoresfor teacher srole andl earners role under attitudestoward WVWAEL the mean scores of
Factor 2 confidencein WAEL and Factor 1 effectiveness of WAEL wererelativelylower 2 82 and
2 98 Lower scoresonthesetwofactorstendedtoillustratethat alt hough nearly half of t he students had
confidencein conducting VWWAEL there were a quite number of students who did not think that WAEL
was beneficial to Englishlearning and expressed alow interest level in WWAEL This may be duetothe
fact that students did not know much about Vb based |language |earning and had preference for the
|anguage teaching paradigmin mddle schools A lack of prior autonomous |earning experience was
consi dered anot her i mportant factor inthe devel op ment of | ear ner autonomy

Based on the results of four attitudinal factors it can be extrapolatedthat studentsin general have a
positive attitude toward WVMAEL This finding has been supported by other research done to identify
student attitudetoward WAEL For example Ayres 2002 findsthat” |earners appreciate and valuethe
learning that they do usingthe computers” andthat 80 of thestudentssee V¥b based|anguagel earning
asrelevant totheir needs Stepp Geany 2002 alsoreportsthat students attitudetoward onlinel earning
and assessment is positive Simlarly QGeenfield 2003 findsthat 84 of thestudents who areincluded
in her studyindicate a preference for learning English with computers

4 2 Wb based autonomous English |earning behaviours

Table 2 Students WNAEL Behaviours

Fact or Behavi our N Mean SD
Factor 1 For mul atinglear ning objectives and plans 3itens 263 2 86 072
Factor 2  Choosinglearning materials and resources 5itens 263 2 54 0 66
Factor 3 Mbnitoring the use of learning methods 8itens 263 2 24 0 58
Factor 4 Mbnitoring thelearning process 6itens 263 3 03 0 61
Factor 5 Evaluatinglearning performance 4itens 263 2 76 0 72

Overall Behaviour 26itens 263 2 63 0 48

Along five point Likert scale averages of 3 5 or higher are generally designated as high use

averages of 2 53 4 are considered as mediumuse and averages of 2 4 or lower are regarded as|ow use

Oxford Burry Stock 1995 Asit can be seenin Table 2 none of the five WAEL behaviour factors
reached the highlevel of use The overall meanfor all the behaviour factors was 2 63 which meansthat
students exhibited only moderate frequency of autonomous |earning behaviour out of class Four factors
fell withinthe range of medium and one factor fell in the range of lowlevel of use Amongthe five
factors the highest meanscore 3 03 wasfor Fact 4 monitoringthelearning process which showed
that most of the students paid much attention to adjusting learning contents and pace As for Factor 1
for mulating |earning objectives and plans the subjects reported the relatively frequent use of
behaviours such assettinglearning goal and arranginglearningti me This behaviour factor wasfoll owed
by Factor 5 evaluating learning perfor mance and Factor 2 choosing learning materials with the
means of 2 76 and 2 54 respectively Qut of thesefivefactors Factor 3 monitoringthe use of | earning
met hods had thelowest mean and the | owest standard deviation M 2 24 SD 0 58 This showed
t hat students did not know how to employ WMEL |earning strategy The |low standard deviation also
indicated that most of the respondents homogeneously ad mtted that they |acked WMAEL |earning
met hods To put it in more detail in the questionnaire students reported that they did not have the
know edge or the skillsto maketheright choices They felt uncertain about making the appropriate and
relevant | earning related decisi ons

Furt her more many of the studentsin the survey appeared to exhibit only the kind of aut onomous
behavi our which allowedthemtoreacttothe heavy workl oad de mands of the curriculumandto cope with
their studiesingeneral Inother words they could be adopting an extrinsically motivated approach that
ai med onlyto meet therequirements for passingthe course andresortingtosurfacelearning approaches

76



Zhu M ng

t hat precluded any extra effort for more proactive language | ear ni ng

Table 3 The Seven Mst Frequently Reported WAEL Behaviours

ltem | ndivi dual Behavi our Mean
15 | set up | earning objectives based on the actual situation of my English 3 40 55 1
study
22 After finishing online assignments | checkedthe answers withthe help 3 38 53 4
of the VWb based Learning System
. : 3 18 41 1
38 | made use of the VWébto dotest related exercises outside cl ass
. : 14
30 | controlled the pace of VWb based English [ earning 3 39 9
29 Wen some interesting infor mation appeared on the VWb | first 2 95 31 2
finished my learning tasks andthen clicked them
32 | adjusted the contents of Vb based |earning based on different 2 95 30 0
situati ons
23 I checked whether | had finished the online tasks plannedin advance 2 87 39 9

or combi ned response percentage of“ thisstatement is usualytrue of me” and“ thisstatementiscompletely or
al most completely true of me”

As the Dbroad categorization scheme may obscure some interesting features with regard to the
respondents WAAEL behaviours seven most frequently used behaviours reported by the subjects were
ticked out and shownin Table3 They were spread acrossthefirst four behaviour factors except Factor 5

evaluatinglearning perfor mance  The most frequently used behavi our that most respondents reported

todo wasto determnetheir objectivesfor WAEL 55 1 which can betreated asthe starting pointin
t he process of aut onomousl|earning outsidetheclassroom Thesecond onethat most respondentsreported
to do was to check learning record 53 4 which showed that students had a medium degree of

awareness of monit ori ng learning

Table 4 The Seven Least Frequently Reported WWAEL Behaviours

Iltem | ndivi dual Behavi our Mean

26 After class | communicated with the teacher through e mail QQ or 1 57 30
bl og

27 | participatedin online discussions 170 30

25 Wien | had questions | would post themin BBSor Blog for help 171 6 1

17 | cooperated with classmatesto finish onlinelearning tasks 2 11 12 1

24 Wen | met difficulty with VWb based Englishlearning 1 would ask the 2 16 8 0
teacher for help

13 | decided what | should do next in Vb based English|earning 2 41 12 5

36 Wen findingthelearning methods not appropriate | changed for more 2 44 11 0

proper onesinti me

or combined response percent age of“ thisstatement is usualytrue of me” and“ thisstatementis completely or
al most compl etely true of me

As for thel east frequently reported WAEL behaviours thesevenitens were cal culated and shownin
Table 4 Theyfellinthe categoriesof Factor 2 Factor 3 and Factor 5 Thet wo behavioursthat theleast
students reported to do were to communicate wth the teacher through e mail QQ or blog and to
partici patein online discussion

E mail is an effective CALL activity that contributestolearner autonomy by providi ng opportunities
for language i mprovement through real life communication and increasing awareness of |anguage
shortcomngs Geenfield 2003 However inthe present study only 3 respondentsreportedthat they
employed e mail to communicate wth the teacher or participate in online discussion activity This
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suggeststhat students did not know much about using infor mation technol ogy to exchange ideas and to
promotetheirlearning They did not viewthe computer as a mediumthrough which they can negotiate
meaning throughinteraction and collaboration Armatas Holt Rce 2003 find that students have
expectations based on traditional |earning paradigns and have difficulty understandi ng what t he benefits
mght be for learner toteacher andlearner tolearner onlineinteraction

| n addition online discussions represent a huge changein students |earning mode therefore itis
essential that theteacher should explainto studentstheir roleinlearning Another issue for teachersis
their rolein the online discussions Teacher presence can be beneficial through direct interaction and
feedback t o students However if theteacher is not participatinginthe online discussion thenthis may
create aspace where students are responsible for discussion and this may result in more dialogic activity
Dyst he 2002  Feedback to students can still be provided by the teacher in class

4 3 Relationships among WAEL attitudes and behaviours

Table 5 Pearson Correlations among WAEL Attitudes and Behavi ours

FO CM MM \V/ EP B

QA Pearson Correlati on 304 272 217 207 127 295
Sig 2tailed 000 000 000 001 040 000

CA Pearson Correlati on 349 314 297 176 216 355
Sig 2taled 000 000 000 004 000 000

EA Pearson Correlation 330 289 197 177 079 276
Sig 2tailed 000 000 001 004 205 000

TR Pearson Correlati on 218 139 170 068 154 192
Sig 2tailed 000 024 006 275 013 002

LR Pearson Correlation 224 169 164 189 128 229
Sig 2taled 000 006 008 002 039 000

Correlationissignificant at the O 051evel 2 tailed
A  overadl attitudetoward WAEL CA confidencein conducting WAEL EA effectivenessof WAEL TR
teacher srole LR learnersrole CB overall WAEL behaviours FO  for mulating | earning objectives and
plans CM choosing learning materials and resources MM monitoring the use of learning methods MP
monitoring thelearning process EP evaluatinglearning perfor mance

The Pearson correlations for four attitudinal factors and five VMEL behaviour factors were
conductedto examnetherelationshipsamongthem From Table5 withthe correlation coefficient being
0 295 thegeneral WAEL attitude wasslightly correlated with overall VNAEL behaviour Thiscorrelation
stayed at arelativelyrather lowlevel Accordingto Connolly Sluck 1957 citedin Gui N ng 1997
if the correlation coefficient is or lower than 0 20 the correlationis |ow and such a relati onship can
fairly beignored Compared withthe other specific attitudinal factors Factor 2 confidencein WAEL
displayed relatively higher correlation wth overall WMEL behaviour This suggests that the more
aut onomous actions are taken outside class for English learning the more confident the students f eel
about their ability to carry out successful WWAEL As for Attitudinal Factor 4 the learner s role
studentsinthestudy clai medfairly highlevels of awareness of their ownrole Unfortunately this did not
appear totranslateinto the expected autono mous | ear ni ng behaviour Attitudinal Factor 3 theteachers
role surprisingly did not show any positive correlation but significantly and negatively correlated wth
all the WAEL behaviours

The negative correl ati ons bet ween students attitude toward the teacher s role and all the WEAL
behavi our factors suggest that t he more dependent students are on the teacher for English learning the
lesslikely they wll use autonomous |earningstrategies It mayindicatethe complex relationshi ps among
these factorsinthe Englishlearning context of China Thisis partly duetothefact that students did not
know much about how to conduct aut onomous |earning and they lacked the ability to tackle problens
encounteredin WAEL VM may alsoinfer that afewteachers did not fulfill their roles well Only when
teachers provide adequate bot h psychological and met hodol ogi cal support for learners learning and give
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expert advice when needed and where the focusis on oneto oneinteraction can they establish atruly
coll aborative and supportive environment for students to benefit from Vb based autonomous | earning
experiences

It is generally believed that students attitude toward |anguage |earning can and do influence their
| anguage | earning behaviour Cotterall 1995 Unfortunately thisis not reflected in the present study
whi ch suggeststhat students attitudes do not al ways operati onalise into aut onomous behaviour |n other
words positive attitudet oward WNAEL does not necessarily bring about aut onomous| ear ni ng behavi ours
Thereis a gap betweenthe two To bridgethis gap and make students actually assume greater control
over their ownlearning theright attitude aloneis apparently far from enough The skillsto carry out
WAEL are necessaryingredientsintherecipefor successful promotion of |ear ner autonomy Itis possible
t hat some students have a predisposition to assume responsibility for their English learning but lack the
abilityto doso for example not being ableto make use of | earningstrategies properly Thus students
should be trained in cultivating both awareness and practical skills of developing a W\AEL |earning
approach Teachersshould play avital rolein the process of helpinglearners develop these skills They
may combi ne strategy instruction with the content course guiding students through the process of self
assessment goal setting planning monitoring and evaluating language learning Yang 1998 I n
addition both the preparation and the know edge of teachers about technology as well as how to
integrate and refinethelesson withtechnology arethe keyto whether it is effective or not to conduct
WAEL

5 Pedagogical | mplications and Concl usion

The present study has provided a source of infor mation on Chinese undergraduate EFL students
perspectives and their Vb based |anguage | ear ning experience regardinglearner autonomy On the one
hand it has been found that most of undergraduate students held positive attitudes toward WAEL and
reported only a mediumlevel of aut onomous |earning behaviours Onthe other hand |ower correlations
were detected bet ween students attitudes and behaviours suggesting that t here arestill ot her factorsthat
may aff ect t heir aut onomous Englishlearningeitherin or outsideclass Throughthei mplementation of an
investigation of students attitudes and behavioursin the Vb basedlearning environment we gainthe
I mplications as foll ows

a Thetechnology does not automatically result inlearner autonomy

Alt hough Vb basedlearning environmentis different fromthetraditional |earningenvironment and
students learning mode is changing a network cannot i mprove students behaviour by itself In other
words introducingtechnology resources aloneinto students |earning experience does not automatically
cause autonomy Theteacher needsto support students progresstoward autonomy thatis teachers need
toscaffoldinstruction usingtechnology nly when the students have a repertoire of certain skills and
strategies can they make effective use of network and thus develop their autonomy further It is
recommended t hat classroom based i nput be giveninto using WAEL so that all the students arein a
positionto make use of WAEL

b Collaborativelearning shoul d be encouraged

Second language acquisition research hasshown t hat coll aborati on among|earnersfacilitatesl anguage
acquisition Such advantages of collaboration have been notedin Vb based collaborative activities such
as project basedlearning Debski 2000 or other task based activitiesthat require coll aboration Shield
Wininger Davies1999 Asa matter of fact thetraditional mode of learningin Chinais* |earning by
instruction” which emphasizes the teacher s instruction and avoids communication among students
Besides many VMéDb basedlearningsystensin Chinastill abide bythetraditional instruction modesothey
are not different fromtraditional classesinthestudents eyes |Inthosesystens studentscan feel isolated
and lack coll aboration to solve problens effectively In order toi mprove this situation collaborative
| earning shoul d be encouraged in whichtheinteractionsamongthestudentsare monitored and controlled
by a coll aborative learning system This mode has the potential to allow studentsto learnin relatively
realistic and socially enriched learning contexts On the other hand as educators we should provide
students with more electronic collaborative experi ences and incorporate collaborativelearningthroughout
our courses In other words weshouldincreasestudents exposuretothe use of computer technol ogiesfor

79



Wb based Autononous Engli sh Learning An Investigation of Students Atitudes and Behavi ours

coll aborative tasks makingthemexperiencethe benefits of collaborativelearning VM believethe use of
computer technologies for coll aborative learning wll be a successful reform of the traditi onal |earning
mode

c Teacher sroleshould beredefinedinthetechnology enhanced | anguageinstruction

Thisstudy also i mplies that |anguage teachers have an i mportant role in the Vb based |earning
environment The negative correlations bet ween students attitude toward the teacher srole and all the
WNEAL behaviors i mply that teacher facilitation is still insufficient This may be especially true for
students withlittle prior background who have needs for increased assistance Young 1986  Teachers
wor ki ngintechnol ogy enhanced!ear ning environment need preparationto adopt newroles Theteacher s
beliefs are I mportant components of their teaching practices Learner autonomy cannot be fully
encouraged without the relevant and know edgeable support from the teacher (Good instruction does
mor e t han just present infor mation —it provides guidance advice coaching and feedback Merrill
1991 By means of the notice board question and answer field and e mails teachers can give students
necessary instructions and help them improve their learning behaviour effectively Therefore
prof essional devel op ment must include t hose skills necessary for teachersto function appropriately as a
facilitator and colearner rather than aninfor mation purveyor The development of professional skills
must alsoinclude new pedagogical as well astechnical and routine manage ment skills Teachers must also
learn to create opportunities for increased personto person interaction in the Wb based |earning
environment and at thesameti me manage theseinteractions and keepthemtask focused

Onthe other hand teachers also need to provide |learner training Qlloway Labarca 1990
recommend that teachers provide* scaffolding” for their students gradually wthdraw ng support as
students gain greater task autonomy Tudor 1993 clai nsthatteachers needto preparestudentsfortheir
new rol e by devel opi ng students self awareness aslanguagelear ners andtheir awar eness of | earning goals
and options and of languageitself In addition teachers needtoidentify which areas of responsibilitiesto
transfer to the students where there is more scope for student involvement and what contribution
students could makeinthe VWb based|anguagelearning process

As discussed earlier researchers onlearner autonomy have questioned whet her Chineselearners are
different fromtheir western peers wth respect to autonomy Cne i mportant conclusion of the present
study isthat there are some constraining factors that hinder the devel opment of |earner autonomy It
I mplies that students mght possibly be less ready to learn autonomously in the technol ogy enhanced
environment The study reveals that even when students have fairly positive attitudes toward W\AEL
they could be insufficiently motivated to take full control of their |anguage learning Therefore itis
I mportant that students should be helped to develop positive and favourable attitudes toward |earner
autonomy Dickinson 1995

Inthe preset study only quantitative datafrom a questionnaire survey have been utilized to analyze
students WMAEL attitudes behaviours and their relationships If qualitative wayssuch asinterviews and
students journals on out of class WAEL can be empl oyed to suppl ement the quantitative analyses more
objective detailed infor mation wll be obtained Nevertheless since little research is available on
Chinese EFL students perception about WAEL this study may be useful to universities currently
I mplementing or consideringthe i mplementation of technol ogy enhanced |anguageinstruction

More empirical studies should be conducted concerning the effect of such learner variables as
motivation strategy use on students autonomous!earning behavioursinthe VMb based environment In
addition studies should be conducted concerning the role of the teacher in the technol ogy enhanced
environment in order toidentifythose teacher behaviours andinteractions most favourabl eto students
| anguage acquisition Suchstudies may contributeto afuture know edge basethat will i mprove andrefor m
pedagogy in English teaching
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Appendi x
Questi onnaire of Vb based English Learning

Please fill out this questionnaire as honestly as possible Your answers are absol utely confidential
Thank you very much for your ti me and effort

|  Background Infor mation
Age Gender
Score of English Entrance Exam nation VAj or

Il Accordingtothe followi ng statenent please checkthe appropriate scale 15
1 Strongly disagree 2 Disagree 3 Agree sonewhat 4 Agree 5 Strongly agree

1 The use of the VWb as part of an English course helped melearn Englishin a meaningful way
2 \Mb based English learningis beneficial tothei mprovement of my English

3 I learned more Englishlanguage skillsthan | would havelearnedin aregular English course
4 | knew howtolearn English well withthe help of the Wb

5 1 gained confidencein my learning ability as anindependent | earner

6 | enjoyed doing online assign ments better than traditi onal assign ment

7 Theteacher shoul d assign onli nel anguage tasks for usto accomplish

8 Theteacher should sti mulate my interest inlearning English

9 Theteacher should give st udents gui dance for VWb based Englishlearning

10 Tolearn English well | myself should be responsible for English|earning

11 In English learning students must be active and the teacher can only assist their English

| ear ni ng
12 Itis my responsibilityto promote effective Vb based Englishlearning

11 Accordingtothe following statenent please check the appropriate scale 15

1 This statement is never or al most never true of me 2 Thisstatement is usually not true
of me 3 Thisstatement issometi mestrue of me 4 Thisstatement is usually true of me
5 Thisstatement is completely or al most completely true of me

13 | decided what | should do next in VWb based English | earning

14 | arranged out of class learning time in order to have adequate ti me to conduct Vb based
| ear ni ng

15 | set uplearning objectives based on the actual situation of my English study

16 | formulated my own study plan for Vb based English|earning

17 1 cooperated with classmatesto finish onlinelearningtasks

18 1 did online assignments which were not compulsory

19 | choselearning materials and resources onthe Vb

20 | evaluated my learning methodsto find out the problens and sol uti ons
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21 | chose and used | earning strategies appropriately

22 After finishing online assignments | checked the answers withthe hel p of VWb based Learning
System

23 | checked whether | had finished the online tasks planned in advance

24 \MNMen | met difficulty with Englishlearning | would ask theteacher for help

25 WWen | had questions | would post themin BBSor Blog for help

26 After class | communicated with theteacher through E mail QQ or Blog

27 | participatedin online discussi ons

28 | exchanged opinions with classmates about t he process of Vb based |ear ning

29 \Wensomeinterestinginfor mation appeared onthe V&b | first finished my|earningtasks and
then clicked them

30 1 controledthe pace of VWb based English learning

31 In VWb basedlearning | identified my weaknessesin English

32 | adjusted the contents of Vb based |earning based on different situati ons

33 | discussed onlinelearning problens wth classmates

34 | made appropriate onlinelearningrelated decisions

35 After finishing onlinelearningtasks for each unit 1 assessed my English |earning progress and
perfor mance with the help of Wéb based Learning System

36 Wen findingthelearning methods not appropriate | changed for more proper onesinti me

37 | decided howlongtospend on VWb based | earni ng

38 | made use of the Wbto dotest related exercises outside class

conti nued fromp 51
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