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Abstract

By neans of questionnaire online feedback from the students interviews wth the teachers and
co mparisons of two groups four testsresultsin one and a half years this paper demonstrates teachers vital
rolesin promoting WVNBLL reveals the relationships bet ween students VNBLL activities and their teachers
promotion and guidance between |earner autonomy in VABLL and teacher autonomy and bet ween students
learning achievenents and their involvenent load in WVBLL Accordingtotheresearch findings the witers
poi nt out sone positive waysto promoting WVABLL
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1 Introduction

Wt h the rapid advance ment of infor mation communication technol ogy especially wth the wde
spread of the Internet usingtechnologyto enhancelanguageteaching and|learning has become a popul ar
practice among many Chinese universities |In order to keep pace with social progress i mplement the
refor m of College English teaching andlearning foster |earner autonomy and realizethe educationidea
of [ifelonglearning the Mnistry of Education of China has adopted a national plantointroduce web
based |anguage learning WABLL into Colege English teaching and learning thus more and more
uni versities have established self access centers SAC to practice WBLL

Chongging University as one of the experi mental universities of the Mnistry of Education started
the refor mof Coll ege English teaching and learningin 2003 changingthe traditional English teaching
format into the three di mensional one large classes for English reading small classes for English
speaking and witing and computer assisted | anguage learning for listening speaking communicating
and aut onomous learning To make sure students have enough English |earning resources the university
introduced four sets of online listening and speaking courseware recommended by the Mnistry of
Education devel oped the English learning databank and online course platform for students to use
anyti me and anywherein the campus network But what s the effect of thisreform Are the plentiful
onlinelearning resources made full use of by thestudents Wththese questionsin mnd the witers began
theinvestigationinto students onlinelearning activitiesinthe SAC Andtothe witers surprise the
students behaviourinthe SACis quite different Some students actively participatein various kinds of
VABL L activities besides completing the compulsory listening while some seldom take part in online
| earni ng activities except finishing the required one hour slistening a week and some make use of the
SACI o play games send andreceive emails chat in Chinese or surf the Chinese websites Seemngly it
s nor mal because each student has his her own likes and dislikes But after further investigation the
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writers discovered a noteworthy phenomenon thestudents often participatingin WBLL activitiesinthe
SAC are al waysthosefromcertainclasses who al ways discussthe sametopics or completethe same tasks
at certainti me onthecourse platform Isit accidental Associatingthefeatures of this phenomenon with
Ker n Wdrschauer s 2000 research findings that many language teachers have enthusiastically
embraced net wor ki ng technol ogy and have developed creative ways of using net worked computers wth
their students whereas many ot her teachers remai n skeptical of the value of computer usein general the
witers address the following questions and make the study from both theoretical and experi mental
perspectives

1 Isthereany rel ationship bet ween students WABL L activitiesinthe SAC andtheir Englishteachers
promoti on and guidance

2 To what extent doeslearner autonomyin WNBLL depend on teacher autonomy

3 Wat is the correlation bet ween students English learning achievements and their i nvol ve ment
loadin WVBLL

2 Theoretical perspective on WVABLL

2 1 Input interaction and output perspective on VABLL

Accordingto Krashens 1981 1982 comprehensible input hypothesis the learner i mproves and
progresses alongthe natural order when he shereceivessecondlanguageinputthatisonestep beyond his
her current stage of linguistic competence Thei mportance of comprehensibleinput as a major factor in
second language acquisition SLA isfurther stressed by Longs 1985 interaction hypothesisthat what
makes i nput to be comprehensibleis modifiedinteraction or negotiation of meaning and when meani ng
Is negotiated input comprehensibilityis usuallyincreased and learnerstendto focus on salient linguistic
features Swain 1985 extended this concept to comprehensible output who believes that providing
learners with opportunitiesto usethelanguage and skillsthey have acquired at alevel in whichthey are
competent isal most asi mportant as giving students the appropriate level of input Sincethem many
ot her researchers explore the relationship between interaction and SLA Gss 1997 FHlis 1999
beli eving t he most useful interacti ons are* t hose which hel plear nerscomprehendthe semantics and synt ax
of input and which help learners to i mprove the comprehensibility of their own linguistic output”

Hegel hei mer  Chapelle 2000 42

However providing consistent comprehensibleinput requires a constant famliarity wth students
abilitylevel whichrepresents agreat challengetotraditional teaching because not all learnerscan be at
the same level of linguistic competence at the same time Nevertheless W\BLL offers students the
opportunity to hear read comprehensible input to negotiate meaning and to produce wite
comprehensible output Chapelle 2001  thus ensuring each learner receivinginput appropriate for his
her current stage of linguistic competence Therefore a pplying SLA theory to WABLL increases
comprehensibility makingthelearning content more understandable and enhancesinteraction offering
students opportunities to use their language skills in direct communication and for the purpose of
negotiating meaningin real lifesituati ons

2 2 Constructivist perspective on WBLL

Constructivism was derived from Piaget s 1972 perspective of [earning and Bruner s 1966 1973
general framework for instruction based upon the study of cognition whose central ideaisthat human
learningis aninternal processthat occursinthe mnd of theindividual andlearners build new know edge
upon the foundation of previouslearning Learnersincorporate knowedgeintothe mnd by investigating
and discovering for thenselves by creating and recreating and byinteracting withthe environ ment

Constructivist paradi gm emphasizesthe process of [earning attachesi mportanceto meaning maki ng
through active participation in socially culturally historically and politically situated contexts As
pointed out by Wygotsky 1978 know edge is constructed through communication with others An
individual s cognitive systemis a result of communi cationin social groups and cannot be separated from
social life Therefore “ social interaction provides mediated interpretations of experiences and much of
what islearned about the world is dependent upon communication among individuals” Leflore 2000
111
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Sincelearning is an active process a learner directed interactive learning environment is more
appropriatethan a teacher domnated |earning environment for studentsto construct their know edge
WVABL L is one of the best environ ments of realizing constructivist framework Under VABL Lenviron ment
| ear ners are encouraged to construct know edge by expl oringinfor mation and moving at their own pace
ontheir own needs and at their ownti me whichleadto the develop ment of critical andindependent
t hi nking skills deeper understanding of concepts and longlastinglearning Inthis way teacher sroles
change fromafiller and transmtter of know edge to an organizer and a guide of the teaching process
whil e students roles alter from passive acceptersto active constructers of know edge and meani ng

Constructivist approach to | earning stresses authentic challenging projects that include students
teachers and expertsinthelearning community whichis also one of the advantages of WVNBLL Through
chat roons e mails and other communicative tools learners can engage in an active dialog ask or
discuss questions expresstheirideas get experiencefromtheir partners thus bring his her initiative and
potential into full play and make social interaction and communication cooperative and coll aborative
learning cometrue

2 3 Sociocognitive perspective on WVABLL

Soci ocognitive perspective maintains language is a social and cognitive phenomenon understood
t hrough social i nteraction and assi mlati on of ot hers speech rather than merely a private entity or series
of operati onal sequences that occur solely inthe head Peer interaction scaffolding and modeling are
I mportant ways to facilitate individual cognitive growh and know edge acquisition \Wygotsky 1962
1978  From sociocognitive perspective language instructionis viewed not just in terns of providing
comprehensibleinput but rather as helping students enter into the kinds of authentic social discourse
situations and discourse communities that they would later encounter outside the classroom Kern
W schauer 2000

VWt h sociocognitive approaches to VANBLL we move from learners interaction with computersto
interaction with other humans via the computer Ker n Wi schauer 2000 Computers provide
alternative contexts for social interaction and facilitate accessto existing discourse communities and the
creation of new ones Wththe Internet students may search through mllions of files around the world
within mnutes andusing e mail chat roons BBS | QQ Newsgroup etc students can communicate
with each other Through synchronous and asynchronous conversations they encounter hundreds or
t housands of people and all kinds of aut hentic social discourse situations and discourse communities thus
cultivating their communicative and coll abor ati ve competence

2 4 Autonomous |earning perspective on WBLL

Accordingto Holec 1981 autonomyisto havetheresponsibility for all t he decisions concerning all
aspects of this learning such as determning the objectives defining the contents and progressions
sel ecting methods andtechniquesto beused monitoringthe procedures of acquisition and eval uati ng what
has been acquired In hisopinion this abilityis notinborn but must be acquired either by natural means
or by formal learning in asystematic deliberate way

Compared with traditional English teaching and learning W\BLL is a more effective form of
aut onomous learning which not only presents opportunities for learners to study on their own
independent of ateacher but also offers opportunitiesfor|learnersto direct their ownlearning Benson
2001 Therefore  WNBLL supports autonomous learning advocates a l|earner centred approach
encourages individualized and cooperative learning and eventually makes |earning more efficient and
mor e productive

3 Empirical study on VABLL

VBLL promses great potential for second|anguage teaching and |earning becauseit overcomesthe
spatial and ti me [i mtations of traditional classroom and solve many problens insur mountabl e in the
traditional classroom such as |i mted resources authenticity of language materials and coll aborative
learning etc Thusthe exploration of howlearnersacquiretheirlanguageskillsthrough WBLLreceives a
great deal of attention and many researches on WNBLL both theoretically and practically have been
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conducted and alot of results have been achieved However littleresearchto date has been conductedto
explorethe correlations bet ween students WNBLL activities and their English teachers promotion and
guidance between learner autonomy in WVNBLL and teacher autonomy and between students English
| earning achievements andtheirinvolvementloadin WBLL Thisempirical studyistofindthe answerto
the above problens through a more detail ed data analysis hopingtheresearch findings wll providesome
inspiration for teachersin promoting WBLL and at the same ti me contribute to our know edge of the
researchinthefield

3 1 Subjects

The witers chose 108 non English major students of four classes asthe maininformants who were
graded band 1 through the English placement test after enrol ment in Chongging University The two
classes taught by teacher 1 are group 1 whose students often communicate in English in the SAC
besi des compl eting t he compulsorylearning andthe other t wo classes taught by teacher 2 aregroup 2
whose st udents only gotothe SACto complete the required one hour slistening a week Thetwo English
teachers are the interviewees There are 57 studentsin group 1 among them 20 being males and 37
females Ingroup 2there are 51 students 35 males and 16 females Al of themrangedin agefrom 17
21 with an average age of 19 And all of them have studied English for more than 6 years 108
questionnaires are distributed to the students and collected by their English teachers

3 2 Instrunents

3 2 1 Questionnaire

The questionnaireis designed toinvestigate the differencesin online English | earning between the
t wo groups of students The questionnaire has four sections Section oneisthe background infor mati on
theinfor mants are required to fill in their personal infor mation of age gender and years of English
learning Sectiontwois about students attitudeto WNBLL consisting of 20 statements each having five
choices 1 strongly disagree 2 disagree 3 neutral 4 agree and 5 strongly agree The
infor mants are demandedt o choose one cl osest statement t hat correspondstotheir opinions Sectionthree
isrelatedtostudents | earning behaviour in VNBLL and section four isconcerningteachers promotionto
VABLL containing 18 and 14 state ments respectively Theinfor mants are expectedto choose one closest
answer that correspondstotheirtrue casesonthe5 point Likert scalerangingfroml1to5 1 never 2
seldom 3 sometimes 4 often and 5 al ways

3 2 2 Placenent test and achievenent tests of band 13

I n order to give an objective assessment of t he students progress over the one and half years | earning
and confirmthat WNBLL under the proper guidance of theteacher is more effectivethanthat wthout t he
guidance of theteacher thefour tests results of thetwo groups are compared and anal yzed

The English placement test set by CET 4 6 Commttee containinglistening reading vocabulary
and cloze was employedto gradethe students after enrol ment in Chongging University The reliability
coefficient of the paper provesto be O 753 and O 813 after being standardized

The English achieve ment tests of band 13 were used totest whet her students have achievedthelevels
t he university stipulates all of which were designed by theinstitutes examcommttee re examned and
verified by experts To ensure the objectivity of the assessment the students names had been sealed
bef ore assessment Al the Englishteachersteachingthesame band participatedintherating accordingto
unified assessment criteria at the sameti me andinthesame place Therefore thevalidity and reliability
of the tests are rel atively high

3 2 3interviews withtheteachers

The interviews were conducted with the two English teachers The purpose was to have better
understandi ng of their perceptions and pedagogy of VMLL and what guidancethey gavetothestudents
in VBLL and howthey gavethe guidance Inorder toavoid nottellingthetruth because of psychol ogi cal
pressure or disconfort the witers got to know the problens through several informal chats with the
teachers
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3 2 4 Sudents WABLL behavi our and feedback

The data of this part are all from the course platform including students attitudes towards the
platform the assessment of their learning and the output quantity of their communicative and
collaborativelearninginthefirst term

3 3 Procedure

The survey was conducted in four stages 1 handing out and collecting questionnaires 2 data
analysis Factor analysis Cronbach o mean values standard deviations andtwotailed P val ues obtai ned
fromindependent samples Ttest wth P 0 05asthecriterionfor statistical significance were applied
using SPSS Version 14 0 3 interviews wththetwo Englishteachers and 4 onlineinvestigation about
students actual attitudes and behaviour in WBLL

4 Researchresults

4 1 Questionnaire

Factor analysis of the 52itens of the original questionnaire has been used to measurethe construct
validity of the scale Three factors are supposed accordingto the contents of theinvestigation students
attitudeto WNBLL students behaviour in VNBLL and teachers promotionto WNBLL

Through KMDtest thevalue of thescaleis provedto be 0 879 and Approx i Square of Bartletts
Test is 6590 050 The significance of Bartlett s statisticis zero lessthan g0 05 which means factor
anal ysis can be perfor med

After principal component analysis and vari max ort hogonal rotation the witers deletethe 4itens
whose factor | oadingislessthan O 4 or highin two di mensions or whose meaningis hardtointerpret or
repetitive The result shows the cumulative contribution of the 3 factorsis 45 918 The factor | oadi ng
of eachitemcan beseenin Tablel The Cronbach oaof each di mensionis measured andthe results show
the modified questionnaire has appropriate and well documented reliability because the Cronbach o of
di mension 13is 0 9148 0 9083 and O 9112 respectively which assuresthe highinternal consistency of
t he questionnaire

Table 1 Di mensions and factor | oadi ngs of eachitemin the questionnaire

Di mension 1 Di mension 2 Di mensi on 3
Students behaviour in VABLL Students Attitudeto WVNBLL Teachers Promotionto WABLL
item Fact or | oadi ng item Fact or | oadi ng item Fact or | oadi ng
32 763 15 748 46 763
31 728 3 700 47 752
29 725 10 696 52 721
34 695 8 670 51 702
37 694 13 661 48 689
35 679 4 657 43 688
26 673 14 649 49 682
38 632 2 638 50 652
33 631 11 637 42 645
36 618 16 631 45 595
25 608 1 624 41 422

30 604 17 611
23 591 9 605
21 575 19 593
27 499 18 579
22 482 7 571
28 423 6 563
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Di mension 1 Di mension 2 Di mensi on 3
12 519
5 482
20 482

From di mension 1 one can seethe average meanfor group 1is2 9309 whilefor group2 only 2 0784
andthereis great difference bet ween the two groups behaviour in WBLL P 0 000 It can be seen
fromdi mension 2 that most students have a positive attitudetoward WBLL asthe mean valuesfor both
groups areinthe highrange 3 5193 for group 1 and 3 3892 for group 2 show ng most students agree
that WBL L contributes alot tothei mprovement of t heir | anguage skills Thestatistical resultsshowt here
isnosignificant differencein the responses of the two groups P 0 05 The statistics of teachers
promotionto WNBLL can be seen from di mension 3 The students evaluation of their teachersin this
aspect is quite different The average mean for group 1is3 8644 inthe highrange whilethat for group
2is2 9519inthe mediumrange Thefor mer are more positive about their Englishteachersin WBLL so
statistical significance can be observed betweenthetwo groups P 0 000 Comparatively thestudents
of group 1 make better use of WBLL than those of group 2 although the latter al most have the same
positive attitude t owards VNBLL which may be closely relatedto their English teachers promotion and
encouragement See Table 2

Table 2 Statistics result comparison between the two groups in their responses to the
questi onnaire

di mensi on group N Mean SD Sg 2taled

1 1 57 2 9309 63881 000
2 51 2 0784 64057
1 57 3 5193 67100

2 2 51 3 3892 56713 218
1 57 3 8644 58718

3 2 51 2 9519 79718 000

4 2 Tests

As shownin Table3 inthe placement test thetwo groups had al most t he same English proficiency
with the average mean scores and standar d deviati ons bei ng very close and no significant difference seen
fromtheresults of theindependent samples Ttest P 0 05 Soitissafely concluded that both groups
have t he same English proficiency when enteringthe university

Table 3 Descriptivestatistics of the placement test Thetotal scoreis 85

group N Mean SD Sig 2tailed
1 7
5 38 18 14 126 648
2 51 37 55 15 257

Results fromt he analysis of thet wo groups English achievement tests of band 13indicate Table 4

inthetest of band 1 thereissignificant differenceintheir achievement of Englishlistening proficiency

P 0 015 wthgroup1lclearly betterthangroup 2 butthereisnosignificant differenceinreading P

0 385 andtranslation P 0 323 Inthetest of band 2 thereis significant difference in their
English witing proficiency P 0 002 and although thereis nosignificant differenceinlistening and
reading P 0 117 and O 343 respectively the mean scores of group 1 areslightly higher than t hose of
group 2 Comparingthe average mean scores of thetest of band 3inlistening reading and witing one
canfind out that group 1 are generally better in the threelanguage skills because the mean scores of
group 1 in listening reading and witing are higher than those of group 2 Mreover significant
differences exist in both reading and witing proficiency especially in witing wth the significance
levels of the difference being0 041 and 0 000 p O 05
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Table 4 Descriptivestatistics of English achievement tests of band 1 3

Translation band 1

Li ' ' 2 ' ' 2 . ' 2
Band Goup N |ster?| ng Sl.g Read.l ng Sl.g witing band 2 and S|g
10 points tailed 15 points tail ed . tailed
3 15 points
Mean SD Mean SD Mean SD

1 1 57 9 63 2 238 015 13 23 2 440 385 12 46 2 284 393
2 51 8 58 2 183 13 00 2 352 12 93 2 239

) 1 57 988 2 274 117 14 84 2 501 343 9 70 2 454 002
2 51 926 2 394 14 34 2 425 8 47 1 273

3 1 57 8 20 2 020 058 10 98 2 832 041 11 30 2 258 000
2 51 7 46 2 022 9 97 2 324 8 78 1 487

4 3 Interviews

Theinterviews ai mngat know ng more about theteachers attitudes pedagogy and suggestions for
VABLL were conducted with the two English teachers The comments fromthem were recorded and
summarized asfolows

The teacher of group 1 | think WNBLL should be strengthened further Those of us who are
practicing teaching and communicating wth students through WBLL have experienced the
advantages of it so we are active in encouragi ng students learning through VNBLL in the SAC by
partici pating ourselvesin students |earning activities on the net However not all of the teachers
realize the advantages of VABLL Reluctanceto spend moreti me lack of computer know edge and
bei ng skeptical of students autonomous |earning competence may be the main factors that hinder
teachers from encouraging students to use the web sources Teachers have a vital roleto playin
supporting learnersin VNBLL mode until thelearners become aut onomous

Theteacher of group 2 1think VNBLLIis a good way of i mproving students competencein English
but t he eff ecti veness of WVABLL depends onthestudentsthenselves Itisi mpossiblefor ustospendso
much ti me online to communicate wth students because we have so many lectures every week
Moreover our know edgeincomputerisli mted W hout proper trainingin computer howcan we
give proper guidancetothestudents

The two teachers responses explainthereason of the different behavi our bet weenthe two groupsin
the same VABLL environment And one can cometothe conclusionthat although some other factors may
influencelearners improvement on |anguage proficiency VNBLL wth appropriate guidance from the
teachers does have some positive effect on students

4 4 Students WABLL behavi our and feedback

To understand students attit udest owardsthe online course platfor mandtheir behaviour the witers
maket wo aspects of investigations onthe platform Thefirstisthe click frequency and t he vocabul ary
out put quantity statistics of thestudentsin group 1 The average click frequency of eachstudentin ater m
s 1580 ti mes wth the highest click frequency reaching 4958 ti mes And the average English output
quantityintheforumin atermis 13980 words a student the most being 35 thousand words whichis
incomparabletothetraditional teaching mode

The second is the feedback of the studentsin group 1 After they had been learning wth the
platfor mfor asemester their Englishteacher wites a message onthe forumexpressing her wllingnessto
know students feelings and experiences on the platform After the teacher published the message
answers appearedin a continuousstream which aresummarized as foll ows

1 Qur course platformis wonderful which expands our know edge gives us a free roomto
communicate and hel ps us practice andi mprove our witing 2 The Forumis most val uable because
it givesusthe chancetotalk freely andto express our own opinions on some aspects where we can
discuss sometopicsin our dailylife or study say what we want tosay andshow our experiences 3

Wki is very useful which helpsustoremember words 4 Wrkshop and Chat room are also very
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interesting and beneficial for usto express our ideasin witing and chattingin English

5 Discussion

5 1 The necessity of teacher guidancein WABLL

VBLL may foster |earner autonomy because it creates the conditionsin which |earning proceeds by
negotiation interaction and problemsolving rather than by telling and showing However it doesnt
mean that | ear ner autonomy will devel op naturallyin WBLL |f proper encourage ment and guidance from
theteacher are given students can soon achievethetransition from dependencetoindependence adapt
thenselvestothe newlearning environment andtake an active partin VNBL Lactivities Asshowninthe
study thestudents of group 1 aresupported chall enged andsti mulated by their teachersand wth ample
opportunitiesfor onlineinput andinteraction theyincreasetheir output greatly whereasthose of group
2 who are put into the VNBLL environment to i mplement their own learning wthout guidance are
largely hindered in the application of the resources of the net thus their output is greatly i mted
Therefore only when good WVMBLL environment is combined with appropriate cultivation from the
teacher learner autonomyin VNBLL can be devel oped

5 2 The necessity of thetransition of teacher rolesin WBLL

Many st udies have shown t hat t he successful i mplementation of CALL dependslargely onteachers
who eventually deter mne howit is used which forceteacherstorethink and often modify their whole
teaching approach to acquire new skills to update their already existing skills and to take on greater
responsibility for the educational choicesthey make Jones 2001 However not all of the teachers are
well prepared for it Teachers new emergingroles entail possessingincreasingly complex skills such as
managi ng and controlling the learning process initiating students learning motivation their affective
and cognitive competence engagingin some meaningful activities including collaborating wth students
exchangingideas providing and receiving feedback etc Therefore English teachers in addtionto
|anguage proficiency skills of using multi media and web technologies should be involved in students
| earning process acting astheir learning buddy support and chall engethelearning activities sothat to
realizethetransition of roles and concepti on of |ear ner centred

5 3 The necessity of teacher trainingini mplenenting WVBLL

Teacher s newrolesin VBLL deter mne they have a good deal of workto do including managing
students offering continuous guidance choosing software and resources preparing problem based tasks
monitoring progress and eval uating learning results which needs not only professional but also managi ng
and social know edge fromthe teachers Mbreover adopting a new technology enhanced approachto
teachingraisesthei mportant question of invest mentinti me and energy Canapero 2004  However just
as Little 1991 points out teachers who were themnselves taught in the expository mode and whose
training wasinthesametradition arelikelytofindit difficult to make thetransition from purveyor of
infor mationto acounsell or and manager of [earning resources Thus teacher training becomes a keyto
t he success of the i mplementation of WBLL Poli cy makers should examne the psychol ogical social
cognitive and organizational factors that affect teachers wllingness to integrate technology in their
teaching investigate howteachersinteract withstudentsin atechnology supportedl|anguage environ ment

Zhao 2005 so that to make teachers better prepared for incorporating WNBLL in their teaching
practices andtrying vari ous approachesin the context of their own practice Therefore in additionto
maki ng technol ogy anintegral part of teacher preparation theintegration of technologyin schools will
be facilitated by ref or mof in service professional devel op ment of teachers refor mof teacher preparati on
progranms and transfor mation of pedagogical practices from teacher centred to student centred
approaches Vrasidas G ass 2005

6 Concl usion

Concerningthe questions bei ng addressed at t he begi nning of this paper three main points are made
clear about the practice of WNBLL First students WNBLL activities are closely related totheir English
teachers promotion and guidance second learner autonomy in VMBLL |argely depends on teacher
autonomy and third students learning achievements are positively correlated wth their invol ve ment
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load in WBLL Therefore conclusion can be safely drawn from the study that students learningin
VABLL if guided appropriately can have a positive effect ontheir learning not only their current but
alsotheirlifelonglearning whichisjustthe goal of our education
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