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Abstr act

Compared wth Contrastive Analysis CA and Error Analysis EA  the corpus based Contrastive
Interlanguage Analysis CIA is a more sound way of anal yzing learner language ClAs focus on target
language typicality andlearner divergencesshould be aguidein English vocabulary teachingandtheteachi ng of
English as a whole In view of the focus three practical ways of vocabulary teaching and learning are
suggested 1 Mhking good use of corpus based naterials 2 |ncorporatinglearner divergencesinto producti on
dictionary compiling 3 Applying Datadriven Learning DDL in and out of classroom
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1 Introduction

English vocabul ary teaching to college studentsis one of the most difficult andineffective areas of
instructionin China Bothteachers andstudents arein urgent need of more eff ective and practical ways
of dealing with vocabulary Among various theories and approaches to which they can turn for help
corpuslinguistics is one of the latest and most insightful As pointed out by some scholars corpus
linguisticsis mainly a methodology e g @i 1998 contributions from corpuslinguisticsto vocabul ary
teaching and learning are most noticeable from a methodol ogical perspective Its methodol ogical
advantages are embodied in the research method of Contrastive Interlanguage Analysis CIA By
comparing native speaker | anguage and | earner interlanguage Cl A can show not only learners msuse
errors but also overuse and underuse avoi dance of particular features of a given word phrase thus
sheddinglight onthe devel opment of learners interlanguage This paper wll take a detailedl ook at Cl A
anditsi mplications for vocabul ary teaching and | ear ni ng

2 Contrastive Interlanguage Analysis Cl A

2 1 Frequency based typicality

Linguistic studies al ways require sources of evidence for the support of various theories Such
evidence traditionally comes fromintuition or introspection fromexperi mentation or elicitation or from
limted samples of a language e g Yang 2005 Wiile in the case of corpus based research the
evidence comes directly from aut hentic texts Such texts are representative and natural reflecting how
people use alanguageinthereal world Thei mportance of corporainlanguagestudiesinfactliesinthe
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empirical data that enable linguists to make observation and statements more objectively and
comprehensively And the computer has a role of tremendous i mportance in achieving this Wiile
corpora enabl elinguiststo obtain representative empirical data as compared to data obtai ned by intuition
or introspection computer and text analysis software guarantee all the advantages of |arge storage
incredible speed accurate replicability and statistical reliability These advantages make it possibleto
conduct powerful quantitative analysis in addition to qualitative analysis a significant advance over
traditional research whichtendedto be domnated by qualitative analysis Li 1999  Soft ware packages
like Okford Mcroconcord Wrdsmth with their Concord Keyword Wrdlist and other tools can
greatly aidin efficient use of corpora

The most salient characteristic of corpus based studiesis that they deal with not only what words
structures or uses are possiblein alanguage but also whatis probable andtypical i e whatis mostlikely
or least likely to occur in language use typicality in other words Thisis achieved mainly by getting
statistical distribution of linguisticitensinthe contexts of use such asthe word frequency lists so that
t he probability can be shown clearly Suchtypicality oriented corpus based research has givenriseto one
of the most outstanding discoveriesin corpuslinguistics the native speaker of English has a nativelike
competence not because he she uses whatever is possible but rather because he she uses what is
probable i e whatisfrequent frequent vocabulary grammatical constructions etc andsuch probable
| anguage can also be acquired byl earners of English asaforeignlanguage e g Sinclair 1991 Mikherjee
2000 Wiat counts most here is the notion of frequency Based on frequency analysis the uneven
distribution of many linguistic features can be clearly presented and what occur most frequently
constitutethe probabl e and typical | anguage This can make a tremendous contribution to both theory
devel opment and practices in language teaching and learning For English teaching and |earning
frequency gives some practical hints on what vocabul ary and grammar arethe mosti mportant andthus on
what should be tackled first On these lines Kennedy observed® such frequency information is
I mportant for curriculum design and for giving teachers and | earners part of the basis of infor mationto
hel p deci de where pedagogical focus mght be directed most profitably” 1998 93  This holdstrue for
vocabulary as well  Corpus analyses show that different words phrases different senses different
colligation patterns and even different collocates are distributed unevenly for a word phrase Itisthus
assumed t hat students shoul d acquirethe most frequent ones supplemented by t hose required by needs In
a word the notion of frequencytellsus what occur more frequentlyinreal | anguage andfrequency based
typicalityis convincing The general i mplicationisthat the most frequent itens should be the focus of
| anguage education Considering that EFL students can only devote li mted ti me and energy to English
learning itis neither possible nor practical for themto acquire all possible language VWWat they should
acquireisthe most probablelanguage thetypical |anguagein other words Asfor vocabulary the most
typical lexical features covering senses colligation collocates and so on of the most typical vocabul ary
should be afocusin EFL vocabulary teaching and | earning

2 2 Contrastive Interlanguage Analysis ClIA

Selinker 1972 in hisfamous paper | nterlanguage points out that three psychol ogically relevant data
areinvolvedin SLA nativelanguage targetlanguage andinterlanguage Interlanguagerefersto boththe
internal systemthat alearner has constructed at asingle pointinti meandtotheseries of interconnected
systens that characterizedthe learner s progress over time It is characterized by both native and target
|anguage features vyetit issystematic andindependent of both thelearner s nativelanguage and target
language Learners wth the development of their interlanguage move gradually towards the target
language but they generally do not reach the level of competence of native speakers Instead
fossilization seens to be a nuisance bound to happen whichis the process by which nontarget for ns
becomefixedininterlanguage Selinker stheory hasledtolarge quantities of |ear ner interlanguage studies
since it first appeared However Dbefore |earner corpora became available |earner interlanguage
analyses for lack of |arge quantities of representative | earner data are mainly qualitative rather than
quantitative and not systematic enough Li 1999 The establishment and devel op ment of | earner corpora
enabl e far moresystematic and quantitativel earner | anguage analysesin additionto qualitative ones One
of the most i mportant ways of doing such |earner corpus based analysesisthe Contrastive I nterl anguage
Analysis CIA  which Ganger 1998 holds lies at the heart of all [earner corpus based research By
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definition ClI A means‘ comparing contrasting what non native and nati ve speakers of alanguage doin a
comparablesituation” Pery Wodl ey 1990 143 By comparing non native speakers NNS data wth
native speakers NS data this approach can not only provide evidence of non native characteristics of
interlanguage but also show systematically their divergences including msuse errors overuse and
underuse avoidance of target language features \WWilethetarget | anguage corpus can provide authentic
and reliabl e data for such work as syllabus design and textbook compiling etc to i mprove English
| anguage teaching and learning thereis a need for reliable and representative | earner data as well For
whil e the for mer tellsone how Englishistypically used thelatter tells one wherelearnnerstypicaly make
errors and ot her divergences in other words wheretheir difficultylies Ganger 1998

2 3 Cl Aincontrast wth CA and EA

This section wll review and comment on three major approachesto|earner |language Contrastive
Analysis CA Error Analysis EA and Contrastive Interlanguage Analysis ClA Based on a
comparison of the different focuses of t hese appr oaches advantages of Cl A can beclearly demonstrated

2 3 1 Contrastive analysis CA

Contrastive analysis CA associates crosslinguistic differences with difficulties students may face
and clains that the difficulties of second foreign language acquisition can be deter mned through
contrastive analyses The Contrastive Analysis Hypothesis CAH as for mulated by Lado was based on
t he foll owi ng assumption “ Those el ementsthat aresi mlar to his nativelanguage wll be si mpl e for hi m
and t hose elementsthat are different wll be difficult The teacher who has made a comparison of the
foreignlanguage withthe nativelanguage of the students will know better what t he real | earning problens
are and can better provide for teachingthem” 1957 2 Onsuch a basisitisthen assumedthat many of
t he* distortions” that arise aretraceableto differencesin thelanguagesinvolved Initsstrongest form
the CAH clai medthat all L2 errorscouldbe predicted byidentifyingthe differences bet weenthelearners
nativelanguage NL andthetarget language TL Lee for example stated that” the pri me cause or
even the sole cause of difficulty and error inforeignlanguagelearningisinterferencecomngfromthe
| ear ner s nativel anguage” 1968 182 Sothefocus of teaching andlearningis where TL differsfrom NL
asrepresented by the dark areain Figure 1 with verylittle attention paidtolearner s own |language

Figurel Focusin CA

As more and more research has demonstrated that many errors are not caused by NL transfer and
that many errors predicted by contrastive analysis did not actually occur a weaker for mof the hypot hesis
was put forwardthat admtsthat only some errors are traceableto NL transfer and contrastive analysis
could be used only a posteriori Elis1994 toexplainrather than predict In other words it neededto be
used handin hand with error analysis which aroselater

2 3 2 Error analysis EA

Error analysis EA regards NL transfer as one major source of error its attentionis also directed
t owards ot her sources these factors being transfer of training strategies of second |anguage |earning
strategi es of language communi cati on and overgeneralizati on of target |language material Selinker 1972
The four plus NL transfer L1 transfer in Selinker s words are what Selinker identifies as the five
principl e cognitive processes responsible for the development of interlanguage IL Figure 2 adapted
from Yang Cai mei 2002 74 showsthis Were L and TL overlap is the correct part of learners
interlanguage Were NL TL andIL overlap the dark area showssi mlarities bet ween nativel anguage
and target language and may be regarded as where positive native |anguage transfer occurs The
hori zontal line area and thesquare area are wherelearner errorslie The for mer representserrors caused
by negative native language transfer and the |atter represents errors caused by the other four factors
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mentioned above EA triesto gaininsightsinto the process of learner interlanguage devel opment by
discovering and describingtheseerrorsrather than by predicting possiblelearner errors Andtheai misto
move t he | earner s interlanguage t owards t he target |anguage t hrough appropriate treat ment of errors
reflected by thereducing size of error areas and theincreasingsize of the vertical line area Thusitis
concluded that errors as coveredinthe horizontal line area andthe square area aret he focus of research
in EA Figure 3

Figure2 A model of EA Figure 3 Focusin EA

2 3 3 Contrastive I nterlanguage Analysis CIA

As modern corpus linguistics calls for attentionto be paidto the notion of typicality attempts are
made to take both native language and typicality of target language into consideration Figure 4 and
Figure 5 bel ow are adapted from Pan Fan and Feng Yuein 2000 84

Figure 4 Typicalityin TL Figure 5 Focusin TL Education

The focus of language educationis where TLtypicalityis not coveredin NLasshowninthe dark area
in Figure5 Thusit reducesthe dauntingtask of |earning a newlanguage consi derably

In our view a more effective approach would be one that synthesizes these ideas taking native
language various sources of divergences not only errors and target language typicality into
consideration Thisisembodiedinthe Contrastive Analysis Approach Figure6 VM expandthe concept
of“ error” to“ divergences” whichincludes not only errors but also overuse and underuse avoi dance of
particul ar features Thusthe horizontal line area and the square area are wherelearner divergenceslie
The for mer represents divergences caused by negative native |l anguage transfer and the latter represents
divergences caused by other factors The inner circle of TL represents typical target |anguage

typicality andthe dark arearepresentsthe yet to be acquiredtypical targetlanguage Typicality of TL
isthe main goal of our English teaching and learning and the part that has not been covered by
interlanguage dark area calls for more attention and effort And the effectiveness of teaching and
learningis ensured by studying the learner divergences horizontal [ine area and square area that are
caused by various factorsincluding NLtransfer Thusthe process of language teaching andlearningis a
process of enhancingstudents devel op ment of interlanguage |IL to makeit approachthetargetl|anguage

TL in a more efficient way manifested by the progressively smaller size of the divergences areas and
the shrinkingsize of the dark area Bothtypicality and divergences can be best obtained fromcor pus wth
typical native use from a native corpus and typical learner divergences from comparisons of a learner
corpus with a native corpus Wsthits focus on target language typicality and |earner divergences ClA
incorporates both thesetwo corpora and can offer much moreinsightful helpinthisrespect
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Figure6 A model of Cl A

EA has advantages over CA in that EA takesinto consideration |earner language and is based on
comparisons of target | anguage and | earner interlanguage Yet Cl A has enor mous advantages over EA
and can to agreat extent overcome li mtationsinherentin EA Frst the data of |earner | anguagein
Cl A are larger more representative more i mproved and more importantly computerized and
quantitative Second a most frequently mentioned i mtation of EAisthat EA focusing exclusively on
what |earners do failsto provide a complete picture of |earner language as observed by Larsen Free man
and Long" EA researchers focused on decontextualized errors and disregarded the rest of thelearners
perfor mances As a result they were denied accessto the whole picture” 1991 61 To know our
students know edge of English at any singl e point of ti me or their develop ment within a period of ti me
we needto know what |ear ners do correctly as well as what they doincorrectly Incontrast Cl A withits
systematic and comprehensive quantitative functions can overcome this [i mtation of EA G anger
contented that Cl A presents” larger representative computerized quantitative frequencies of words
structurestostudy not errors but what differinquantity overuse underuse avoidance which are never
addressedinthe era of EA” 1998 7 V¥ usetheter m* divergences” to cover all these By comparing
t he frequencies of words and structuresin |earner and native corpora we can have access to learners
divergencesin asystematic and exhaustive way

Based on the above discussion we thus conclude that withits focus on target | anguage typicality and
| earner divergences corpus based Cl Ais an extremely i mportant approachtolearner interlanguage

3 | mplications of Cl AAn EFL vocabulary teaching and | ear ning

Sinceits first appearance ClI A has attracted everincreasing attention Being one of the most
effective approachestolearnerinterlanguage it has been adopted by both scholars and teachersintheir
research and teaching Mbst of these studies and also the most outstandi ng discoveries made are on|exis
and |exical grammar Abroad one of theleadingfiguresinthisfieldis Sylviane Granger G anger began
tocompile the International Corpus of Learner English [CLE in the 1990s which is made up of
compositions by advanced English learners from more than a dozen countries She has since then
conducted alarge number of Cl A studies between | CLE and native corporalike the Louvain Corpus of
Native English Essays LOCNESS These studies have produced encouragingresults Examples of t hese
studiesinclude” Learner English on computer” edited by Ganger in 1998 “ The grammatical and | exical
patterning of MAKE in native and non native student witing” by Altenberg Ganger in 2001
“ Computer learner corpora second |anguage acquisition and foreign language teaching” by G anger
Hung Petch Tysonin 2002 “ Computer Learner Corpora and Mbnolingual Learners Dictionaries the
Perfect Match” by Cock and G anger in 2005 “ Learner corpora the mssinglinkin EAP pedagogy” by
Glquin Ganger Paquot in 2007 “ Learner Corporain Foreign Language Education” by Ganger in
2008 etc Thesestudies andfindings have contributed muchtothe devel opment of Cl Astudiesin China
In China ClI A studies have become more accessible and more rewarding with the establishment of the
Chinese Learner English Corpus CLEC  whichis ajoint project by Guangdong University of Foreign
Studies Shanghai Jiao Tong University and some ot her universitiesin China under the |eadership of
Prof essor Qi Shichun and Professor Yang Huizhong It is made up of five subcorpora mddle school
students ST2 students for band four examnations ST3 students for bandsix examnations ST4
junior English majors ST5 and senior English majors ST6 totaling one milion words Itslargesize
wi de coverage of topics and representative subjects makeit an aut horitati ve cor pus for st udies on Chinese
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EFL.interlanguage Mbreover |earner errorsin CLEC have been classified andtagged which has proved
t o be of great hel p and convenienceto CLEC basedstudies Yet thereisstill roomfori mprovement For
example other divergencesin vocabulary including overuse underuse avoi dance can also be taken into
consideration Thisisa huge project butit wll be of tremendous val uefor suchstudies Al arge number of
CLEC based Cl A studies have been published ever since its establishment mainly on vocabulary and
grammar As for vocabulary there are a number of A Astudies onindividual words phrases e g Wi
2002 Zhang 2002 Cai 2003 Li 2003 Yu 2004 Zhang 2004 Lu 2005 WAng \Wng 2005 Huang
2007 Luo  Zhou 2007 Shi 2007 WWing Chen 2007 Zhang 2007 Lei 2008 These studies have
yielded quite insightful findings as they showed distinctive Chinese EFL l|earner interlanguage |exical
features asthey differ fromthe corresponding target norns probedintothe factors accounting for the
differences and also put for ward some hel pful pedagogical i mplications However such studies are still
far fromsystematic and exhaustive In our opinion itisnecessaryto makesystematic and exhaustive Cl A
anal yses of typical English vocabulary so asto gain a better understanding of how Chinese EFL.Iear ners
acquire vocabul ary and of thefactors underlyingthe whol e processandthusto offer moreinsightful help

Since our focus here is on the i mplications of ClI A in vocabulary teaching and learning we will
concentrate on some very practical ways of incorporating A Ain vocabulary teaching and learning for
Chinese EFLI|earners

The focus on target language typicality and learner divergences of CI A can shed light on many
aspects in EFL vocabulary pedagogy syllabus design teaching and learning material compilation
including text books reference books and dictionaries practical classroomteachingandlearning testing
and so on It is proposed that all these should 1 provide the typical use of typical word phraseto
students 2 incorporatelearner divergences when necessary V¥ wll heresuggest three ways which can
be of some practical help

3 1 Mking good use of corpus based materials

Wat corpuslinguisticstellsusisthat a dictionary should show people not only what real | anguageis
but also what the usual way of using alanguageislike inother words authenticity andtypicality Thisis
manifested in many ways the selection of words of senses of a particular word and of colligations of a
particul ar sense the way the senses and colligations are arranged the way definitions and examples are
presented and ot her relevant aspects of dictionaries Though thei mportance of real and typical | anguage
haslong beenrealized inthe pre electronic era corpora beforethe advent of computer were a bit far
fromtypical and representative Englishlanguage as a whole Today wththe development of computer
technol ogy this goal has been achieved to a great extent Computers and soft ware packages enabl e t he
storage of large quantities of data quick retrieval and sophisticated statistical analysis Based on careful
corpus analysis the most typical features of any given word phrase can be identified and incorporated
into dictionaries Such corpus based dictionaries are powerful tools for all |anguage learners especially
for foreignlanguage learners who livingin an environment of [i mted exposureto the target |anguage
are unlikelyto get acomplete picture of the use of a word phrase or someti mes eventhe most typical use
of common words phrases

There are a number of very representative corpora for dictionary compilationin thisrespect The
most well known arethe Bank of English Longman Corpus Net work and British National Corpus Al of
themarelarge and representative enough The Bank of English hasledtothe publishing of the Collins
COBUI LD dictionary series including Collins COBU LD English Dictionary CCED The latter two
corpora gave birthtothe famous Longman Dicti onary of Contemporary English Al the dictionaries based
onthesetwo corporaare of great helpto EFLteachersandlearners Mbst of these dictionaries have been
introduced into China and some have even been adapted into bhilingual dictionaries wth Chinese
illustrations added to suit Chinese EFL learners VW would like to have a close ook at CCED in the
Collins COBU LD seriesto see what advantages it has and how it can help in vocabulary teaching and
| earningin general

First vast representative data The representativeness of datais well illustrated by Sinclair hi nself
as he declared” For the first ti me a dictionary has been compiled by the thorough examnation of a
representative group of English texts spoken or witten runningto many mllions of words” and that
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“this dictionary is based on hard measurabl e evidence” Sinclair et al 1987 XV Based on such
representativeness the data were carefully analyzed to provide the most accurate infor mation The
central concept involvedinthe analysisisfrequency Not only frequencies of wordsthenselves but also
relative frequencies of senses and colligations are provided and even the frequencies of relatively
common coll ocates of words aretakeninto consideration Based onthefrequency file statistical analyses
were conducted to decide which structures to includein the dictionaries Thus all senseslisted in the
dictionaries arethe most frequent onesinthe Bank of English and are arranged accordingtotheir relative
frequencies the most frequent one appearing first the second most frequent next and soforth The
sameistrue with colligations of any particular sense Thisisveryimportant for EFLIearnersfor they can
then knowthe relative i mportance of different senses and colli gations and decide on the ones suited to
their needs For teachers this providessomecriteriafor the selection and sequence of the words senses
and colligationsin teaching

Second authentic typical examples All examplesin GCED are carefully selectedto show howthe
wordis actually used by native speakers of English They are not invented rather they are” natural”
Wiat is more examples also show the typical grammatical patterns typical collocates and typical
contexts of t he usage as well as ot her i nfor mation The el usive pheno menon of se mantic prosodyis usually
best capturedinexamples Takethe verb causefor example Examples are® Attemptstoli mtthefamly
size among some mnorities are likely to cause problens” and“ The damage to Romanian democracy
caused by events of t he past f ew days” |Inthesetwo examples collocates* problem” and“ damage” show
the strong negative se manti ¢ prosody of cause Such authentic andtypical examples can helplearnersto
extract such subtle yet very i mportant i nfor mati on

Third full sentence definition Anotheri mportant featureisthe definition whichis one of the most
striking things about CCED and ot her dictionariesintheseries Being full sentencesrather than phrases
the definitionstell us not only what a word means but also howto useit —in what phrase in what
grammatical structuresandin what context For example |ooking atthe definition of Sense 1 of adapt —
“if you adapt to a newsituation or adapt yourself toit youchange yourideas or behavior in order to deal
withit successfully” wecan knowitisusually usedinthe colligationof* Wton” and* V pronrefl ton”
And se manti ¢ prosody can also be obtained fromthe definition For example the definition of cause —
“to cause something wusually something bad means to make it happen” clearly shows its negative
semantic prosody by highlightingthe word* bad”

3 2 Incorporatinglearner divergencesinto production dictionary compiling

The notion of typicality should be captured well by textbooks and major reference books However
it is not easy work for textbooksto cover all thetypical uses for textsare highlyli mtedin number and
content Thusitisstrongly suggested that major reference books provide more comprehensive and usef ul
infor mation To catertolearner needs especially production needs we even adviseincor porati ngtypical
| earner divergences as explicit informationinthe reference books O course one of the most i mportant
reference booksisthe dictionary

Theidea can be found as early as 1936 when T J Fitikides published his collections of common
errors under the title Common Mstakes in English And Les Faux Amx des Vocabulaires Anglais et
Anericain by Maxi me Koessler and J Derocqui gny was publishedin Francein 1975 Then explicit error
infor mationin a dictionary was first seenin the form of usage notes focusing on cases of particularly
not ori ous st udent errors By the md 1980s vari ous researchers pointed out that it wasi mportant for ELT
dictionary publishersto analyzelearners errors e g Mingay Rundell 1985 Wt h t he devel op ment
of corpuslinguistics the collection and analysis of |earner errors are more representative and objective
than ever 1n 1987 Longman beganto build alearners corpusthe Longman Learners Corpus LLC to
helpin compiling ELT dictionaries Thus we seethe Longman Language Activator in 1993 which ai med
at improvinginter mediatelevel students production ability by presentingtypical learner errorsin®“ help
boxes” QG her major publishers of dictionariessuch as Oxford Cambridge and Collins also contain error
warningsinvariousforns Yet thefactis though overseas!|earner dictionaries have error warningsto
hel p users avoid some errors they fal to point out the typical errors commtted by Chinese learners
These dictionaries areintended for foreignlanguage studentsin general and not specifically for Chinese
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learners Wit hrespect tothis particular shortcomng Yuan Kele observed that* they fail to emphasize
points where Chinese studentstypically make mstakes” 1994 281

In China much research has been conducted since the recognition of the i mportance of
interlanguage and many Chinesescholars andteachers have been working on coll ecting common Chi nese
|learner errorsinspecialized dictionaries Gao Wng 1986 Liang 1987 Liu1987 Yu Wing 1991 &
1993 Zhao 2002 However [|earner dictionaries onthe whole havent paid attentionto error warning
Zhao Xuegin 2000 pointed out that current bilingual dictionaries have given few warnings against
common errors by Chinesestudents Rather these dictionariesfocus merely ontryingto providelearners
with equivalents near synonym discri mnation examples collocations etc nly a few scholars have
directedtheir attentionto error warningsin dictionaries e g Yuan 1994 Zhao 2000 Allthispointsto
the need to compil e alearner s dicti onary especially designed for Chinese EFLI|earners

Qur suggestion hereissuch alearner s dictionary should not onlyincludetypical errors but also other
typical divergences found in learner use including avoidance wunderuse and overuse in its VMrning
Columns Sinceit would beintended especially toi mprove students production it would be a producti on
dictionary Such adictionary woul d cover typical | ear ner divergencesin colligation coll ocation semantic
prosody sense preference and divergencesin other aspects of | anguage use that have been discovered
Take adapt for example again A O A analysis of adapt based on LOB! and CLEC shows t hat Chinese
|earners over used sense 12 andits colli gation pattern® Vton” msused V n” and avoided sense 2 andits
t wo colligation patterns® V nton” and* V n” Yu 2004 Based onsuch an analysis weillustrate bel ow
a possible entry for adapt withtheitalicized words providinginformation ontypical | earner divergences

Adapt

1 Becomesuitable overuse
The world will be different and we will have to be preparedto adapt to the change ® Vton
over use

They have been tightening their belts for months adapting thenselvesto a war economy \Y
pronrefl ton

Do not use V ninthis sense

2 Makesuitable underuse
Shel ves were built to adapt thelibrary for use as an office vV n underuse
Their life has been well adaptedtothe climatethere V nton underuse
3 Alter or modify for the use of afil mor television
The fil m has been adapted froma play of the sametitle V n

Such a dictionary woul d be of practical use for students as well as for teachers VM suggest theidea
beincorporatedinto other EFL materials the efficiency of which we believe could be“ i mproved if
mat erials desi gners had access not only to authentic native data but alsoto authenticlearner data wth
the Ns data giving infor mation about what istypical in English and the NNs data highlighting what is
difficult forlearners " Ganger 1998 7

3 3 Applying DDL.in and out of classroom

W recommend here a cor pus based method of formfocused instruction — data driven |earning

DDL  which accordingto Ganger and Tribble is“ a particular attractive way” 1998 199 toraise

accuracy It can make use of bot h native speaker corpus and|earner corpus Andthe focus ontypicality
and divergences can be well captured by adopting the met hod

DDL.is defined by Johns and Ring as“ the usein classroom of computer generated concordancesto
get studentsto exploreregul arities of patterninginthetarget language andthe devel opment of activities
and exercises based on concordance output” 1991 111 A concordance is alist of occurrences of a
particular word a part of a word or a combination of wordsinits contexts drawn fromthe corpus A
concordanceis very powerful in providinginfor mation on coll ocation colligation and se mantic prosody
By looking at both sides of the keyword we wll know quite easily how common particular | exical and
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grammatical features are associated withit |In addition extended context is avail abl e when the ori gi nal
context is not enoughto perceivethe patterning By actively engaging studentsin searching and anal yzi ng
concordances of a particular word phrase DDL calls for |earner sinductive skills and“ favors|earning
by discovery” and‘ takes on character of research rather thanspoonfeedingor rotelearning” Tribble
Johns 1990 12  This new met hod presents not only a shift in the focus of teaching towards for m but
also anintroduction of a moreinductive approachtothe project of |earning and teachinglanguagesthan
has been commonin the usual way

DDL.is gaining popularity in language teaching and learning in western countries However in
China eventhough DDL has been frequently discussed e g Li Pu 2001 Wing 2004 Zhen 2005
Liang 2005 Huang Sun 2006 Jiang Yang 2006 LiuZ2007 itisrarely practiced wththe exception of
Lu Yanhui 2007 who conducted DDLin vocabul aryteachingto coll ege non English majors and obtai ned
positive results Mbreover DDL as discussed by al most all t hese scholars teachers made exclusive use of
native English data The advantage of using native English dataisthe aut henticity of the datathat ensures
t hat learners are presented with samples of alanguage which reflect the way people actually speak or
wite However itis our contentionthat DDL can be more effectively used whenthe findings fromthe
| earner corpora aretakeninto consideration Incorporating ClAinto DDL can offer both teachers and
|earners greater helpinidentifying typical target | anguage use and typical | earner divergences Teachers
can accordingly design exercises to draw students attention towards the msused underused avoi ded
feat ures especially those concerned wth typical target language features For example as Cl A analysis
shows studentsfrequently usually avoi d sense 2 of adapt andits correspondi ng colligation patterns* V n
ton” and“ V n” as mentionedinsection 3 2 Qiided by thisfinding teachers can designthe foll ow ng

task to foster students command of thisfeature

Example task 1%

The verb“ adapt” has a sense meaning changing somethingto make it suitable for a new pur pose or
situation e g shelves were built to adapt the library for use as an office Identify thoseitens which
contain an exampl e of this use of“ adapt”

The workers have been hel ped to adapt their old designs

For gradually t he humans adapt ed better tothe world

And it frequently happensthat they adapt their act to each venue

It is not easy even for those people physically adaptedtoit

An Anglican mssionary adapted a system of syllabhicsto the Eski motongue

It is not adaptedto theteaching of inherently progressive subjects

It has infact readily adapteditself to modern tastes andthe fineillustrations

He is most successful in adapting fol k dancing for the chorus of peasants

Doest he evidence obtai ned support arationale for adapting a preretirement planningtothe
needs of the empl oyees

Nati ve cor pus concordances can also be presentedtolearnersin parallel withlearner concordancesto
make | earners thenselves to discover grammatical or lexical features or features of other aspects that
distinguishtheir interlanguage fromthe target norm Consider once again the item adapt Since ClA
anal ysis shows t hat students often diverge from native speakers by using adapt inthe colligation pattern

“V n"in placeof* Mton” or“ V Pronrefl ton”insenselasshowninsection3 2 teacherscould design

taskslikethe following one

Example task 2

Consi der the foll ow ng samples of native and non native speaker witing
1 \WWat colligation patterns can be found of*“ adapt”
2 Do any colligation patterns only appear inthe non native speaker examples
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Nati ve speaker witing

For gradually the humans adapted better tothe world

It hasreadily adapteditself to moder ntastes

It is not easy for those people who have adapted thenselvestoit

It is hard for the modern schoolsto adapt thenselvestothe newsituation
Thetemperament madeit i mpossible for hi mto adapt hi nself tothe different lifethere

Non nati ve speaker witing

W will findit difficult to adapt t he society

So we can adapt ourselvestothe changing world

To adapt the new situationsis necessary

|f they want t o adapt thenselvestothe society

VM shoul d i mprove our skills and know edge to adapt the newlife
They thinkit easy to adapt t he changi ng surroundi ngs

Hel pful asitis DDL being a new methodology is not a replacement for traditional ways of
vocabulary teaching and learning As many concordances needto be carefully selected and edited to hel p
learners find the relevant features it puts high demands on teachers And if vast quantities of
concordances arethrown at learnersthereis a considerablerisk that DDL activities can becometooti me
consumng and frustrating for | earners Another concernisthe question of learningstyle which presents
a problemfor al most any methodology So it is suggested here that concordance based exercises shoul d
best be viewed as an additional way complementary to traditional ways of vocabulary teaching and
learning |n order to make DDL more effective we put forward the foll owi ng two suggestions First
teachers shoul d enhance their roles as a guide and a monitor As students go through the whol e process
fromedted datatorawdata difficultiesand confusion wllinevitably appear Teachersshould constantly
monitor the whole process so as to be able to offer ti mely guidance and encouragement to students
Second we suggest designing a DDL vocabulary file packet for Chinese EFLIearners This packet coul d
include soft warelike Wordsmth native corpora |earner corpora and alarge number of exercises tasks
ontypical English vocabulary withtypical |earner divergences highli ghted as exemplifi ed above Lear ners
canthus under the guidance of their teachers practicelearning andtestingat their own conveni ence and
even at their own speed As aresult [earner autonomy may be fostered which mayinturn contribute
considerably to English vocabulary teaching and| earning

4 Concl usion

During the past three decades the mainstream in language education has been the process of
teaching and learning through communication WWile the wdely adopted communicative approach has
undeni ably hel ped i mprove learner s fluency it has as increasingly acknow edged by many of its
advocates been accompani ed by a decreasein accuracy “ Infocusing exclusively on meaning and overall
success of communi cation we have overl ooked theissue of accuracy” WWlians 1995 13  As a result
more and more EFL specialists call for a renewal of formfocused teaching and learning in the
communicative framework This paper echoesthiscall VM arguethat such a call can be well answer ed by
incorporatinginsights from corpus linguistics and CI A Withits focus on target |anguage typicality and
| earner divergences C A may hel plearners acquirethe most i mportant and typical Englishlanguagein a
mor e efficient way VM can to be practical reducethe scope of applicationto wordsin the syllabus
especially thoseto be acquired as productive words And we suggest utilizing everythingthe machine and
the corpus are ableto offer whether typicality or divergences

Not es

1 Lancaster Glo Bergen LCB isa one million word witten BE corpus covering many registers It is one of
the most representative English corpora

2 For sense and colligation patternsinthisstudy wetook referenceto Qllins COBUI LD Engish Dictionary 2000

Exampl es of“* Adapt” here are taken from Cobuild

4 Sampl e concor dances of | ear ner interlanguage non native speaker inthet wo exampletasks here aretakenfrom
ST3 and ST4in CLEC and t hose of native speaker from LCB
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