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Abstract
　　Compared with Contrastive Analysis（CA）and Error Analysis（EA），the corpus－based Contrastive
Interlanguage Analysis（CIA）is a m ore sound way of analyzing learner language．CIA�s focus on target
language typicality and learner divergencesshould be a guide in English vocabulary teaching and the teaching of
English as a whole．In view of the focus，three practical ways of vocabulary teaching and learning are
suggested．1）Making good use of corpus－based materials；2）Incorporating learner divergencesinto production
dictionary com piling；3）Applying Data－driven Learning（DDL）in and out of classroom．
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1． Introduction

English vocabulary teaching to college students is one of the m ost difficult and ineffective areas of
instruction in China．Both teachers and students are in urgent need of more effective and practical ways
of dealing with vocabulary．Among various theories and approaches to w hich they can turn for help，
corpus linguistics is one of the latest and m ost insightful． As pointed out by some scholars，corpus
linguistics is m ainly a m ethodology（e．g． Gu 1998）；contributions from corpus linguistics to vocabulary
teaching and learning are m ost noticeable from a m ethodological perspective． Its m ethodological
advantages are em bodied in the research m ethod of Contrastive Interlanguage Analysis（CIA）． By
com paring native speaker language and learner interlanguage，CIA can show not only learners�misuse／
errors，but also overuse and underuse／avoidance of particular features of a given word／phrase，thus
shedding light on the development of learners�interlanguage．This paper willtake a detailed look at CIA
and itsim plications for vocabulary teaching and learning．

2．Contrastive Interlanguage Analysis（CIA）

2．1 Frequency－based typicality
Linguistic studies always require sources of evidence for the support of various theories．Such

evidence traditionally com es from intuition orintrospection，fro m experimentation or elicitation，or fro m
limited sam ples of a language（e．g． Yang 2005）． While in the case of corpus－based research，the
evidence com es directly from authentic texts．Such texts are representative and natural，reflecting how
people use a language in the real world．The importance of corpora in language studies in factlies in the
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em pirical data that enable linguists to make observation and statements m ore objectively and
com prehensively．And the computer has a role of tremendous im portance in achieving this． While
corpora enable linguists to obtain representative em pirical data as com pared to data obtained by intuition
or introspection，com puter and text－analysis software guarantee all the advantages of large storage，
incredible speed，accurate replicability and statistical reliability．These advantages make it possible to
conduct powerful quantitative analysis in addition to qualitative analysis，a significant advance over
traditionalresearch w hich tended to be dominated by qualitative analysis（Li 1999）．Software packages
like Oxford Microconcord，Wordsmith with their Concord，Keyword，Wordlist and other tools can
greatly aid in efficient use of corpora．

The most salient characteristic of corpus－based studies is that they deal with not only what words，
structures or uses are possible in a language，but also whatis probable and typical，i．e． whatis m ostlikely
or least likely to occur in language use，typicality in other words．This is achieved m ainly by getting
statistical distribution of linguistic items in the contexts of use，such as the word－frequency lists，so that
the probability can be shown clearly．Such typicality－oriented corpus－based research has given rise to one
of the m ost outstanding discoveries in corpus linguistics：the native speaker of English has a native－like
com petence not because he／she uses whatever is possible，but rather because he／she uses what is
probable，i．e． whatis frequent：frequent vocabulary，gram m atical constructions，etc；and such probable
language can also be acquired by learners of English as a foreign language（e．g． Sinclair 1991；Mukherjee
2000）．What counts m ost here is the notion of frequency．Based on frequency analysis，the uneven
distribution of many linguistic features can be clearly presented，and what occur m ost frequently
constitute the probable and typical language．This can make a tremendous contribution to both theory
develop ment and practices in language teaching and learning． For English teaching and learning，
frequency givessome practical hints on what vocabulary and gram mar are the m ostim portant and thus on
what should be tackled first． On these lines Kennedy observed“such（frequency）information is
im portant for curriculum design and for giving teachers and learners part of the basis of information to
help decide where pedagogical focus might be directed m ost profitably”（1998：93）．This holds true for
vocabulary as well． Corpus analyses show that different words／phrases，different senses，different
colligation patterns and even different collocates are distributed unevenly for a word／phrase．It is thus
assumed that students should acquire the m ost frequent ones supplemented by those required by needs．In
a word，the notion of frequency tells us what occur m ore frequently in reallanguage，and frequency－based
typicality is convincing．The general im plication is that the m ost frequent items should be the focus of
language education．Considering that EFL students can only devote limited time and energy to English
learning，it is neither possible nor practical for them to acquire all possible language．What they should
acquire is the m ost probable language，the typicallanguage in other words．As for vocabulary，the m ost
typicallexical features covering senses，colligation，collocates and so on of the m ost typical vocabulary
should be a focus in EFL vocabulary teaching and learning．

2．2 Contrastive Interlanguage Analysis（CIA）
Selinker（1972）in his famous paper Interlanguage points outthatthree psychologically relevant data

are involved in SLA ：native language，targetlanguage andinterlanguage．Interlanguage refers to both the
internal system that a learner has constructed at a single point in time and to the series of interconnected
systems that characterized the learner�s progress over time．It is characterized by both native and target
language features，yet it is system atic and independent of both the learner�s native language and target
language．Learners，with the develop ment of their interlanguage，move gradually towards the target
language，but they generally do not reach the level of com petence of native speakers． Instead，
fossilization seems to be a nuisance bound to happen，w hich is the process by w hich non－target forms
become fixed in interlanguage．Selinker�stheory hasled to large quantities oflearnerinterlanguage studies
since it first appeared． However，before learner corpora became available，learner interlanguage
analyses，for lack of large quantities of representative learner data，are m ainly qualitative rather than
quantitative and not system atic enough（Li1999）．The establishment and development of learner corpora
enable far more system atic and quantitative learner language analyses in addition to qualitative ones．One
of the m ostim portant ways of doing such learner－corpus－based analyses is the Contrastive Interlanguage
Analysis（CIA），w hich Granger（1998）holds，lies at the heart of all learner－corpus based research．By
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definition，CIA means“com paring／contrasting what non－native and native speakers of a language do in a
com parable situation”（Pery－Woodley 1990：143）．By com paring non－native speakers（NNS）data with
native speakers（NS）data，this approach can not only provide evidence of non－native characteristics of
interlanguage，but also show system atically their divergences including misuse／errors，overuse and
underuse／avoidance of target language features．While the target language corpus can provide authentic
and reliable data for such work as syllabus design and textbook co m piling etc．；to im prove English
language teaching and learning，there is a need for reliable and representative learner data as well．For
while the former tells one how English is typically used，the latter tells one where learners typically make
errors and other divergences，in other words，where their difficulty lies（Granger 1998）．

2．3 CIAin contrast with CA and EA
This section will review and com ment on three m ajor approaches to learner language：Contrastive

Analysis（CA），Error Analysis（EA）and Contrastive Interlanguage Analysis（CIA）． Based on a
com parison ofthe differentfocuses ofthese approaches，advantages of CIA can be clearly demonstrated．

2．3．1 Contrastive analysis（CA）
Contrastive analysis（CA）associates cross－linguistic differences with difficulties students may face

and claims that the difficulties of second／foreign language acquisition can be determined through
contrastive analyses．The Contrastive Analysis Hypothesis（CAH）as form ulated by Lado was based on
the following assum ption：“Those elementsthat are similar to his native language will be sim ple for him ，
and those elements that are different will be difficult．The teacher who has made a com parison of the
foreign language with the native language ofthe students will know better whatthe reallearning problems
are and can better provide for teaching them”（1957：2）．On such a basis itis then assumed that many of
the“distortions”that arise are traceable to differences in the languages involved．In its strongest form ，
the CAH claimed that all L2 errors could be predicted by identifying the differences between the learner�snative language（NL）and the target language（TL）．Lee，for exam ple，stated that“the prime cause，or
even the sole cause，of difficulty and error in foreign language learning is interference coming from the
learner�s native language”（1968：182）．So the focus of teaching and learning is where TL differs from NL
as represented by the dark area in Figure 1 with very little attention paid to learner�s own language．

Figure 1．Focus in CA

As m ore and m ore research has demonstrated that many errors are not caused by NL transfer and
that many errors predicted by contrastive analysis did not actually occur，a weaker form ofthe hypothesis
was put forward that admits that only some errors are traceable to NL transfer and contrastive analysis
could be used only a posteriori（Ellis 1994）to explain ratherthan predict．In other words，it needed to be
used hand in hand with error analysis，w hich arose later．

2．3．2 Error analysis（EA）
Error analysis（EA）regards NL transfer as one m ajor source of error；its attention is also directed

towards other sources，these factors being transfer of training，strategies of second language learning，
strategies oflanguage com munication and overgeneralization of targetlanguage m aterial（Selinker 1972）．
The four plus NL transfer（L1 transfer in Selinker�s words）are what Selinker identifies as the five
principle cognitive processes responsible for the development of interlanguage（IL）．Figure 2，adapted
fro m Yang Caim ei（2002：74），shows this．Where IL and TL overlap is the correct part of learners�interlanguage．Where NL ，TL and IL overlap（the dark area）shows similarities between native language
and target language and may be regarded as where positive native language transfer occurs． The
horizontalline area and the square area are where learner errorslie．The former represents errors caused
by negative native language transfer and the latter represents errors caused by the other four factors
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mentioned above．EA tries to gain insights into the process of learner interlanguage development by
discovering and describingthese errors ratherthan by predicting possible learner errors．And the aim isto
m ove the learner�s interlanguage towards the target language through appropriate treatment of errors，
reflected by the reducing size of error areas and the increasing size of the vertical line area．Thus it is
concluded that errors as covered in the horizontalline area and the square area are the focus of research
in EA（Figure 3）．

Figure 2．A model of EA Figure 3．Focus in EA

2．3．3 Contrastive Interlanguage Analysis（CIA）
As m odern corpus linguistics calls for attention to be paid to the notion of typicality，attem pts are

made to take both native language and typicality of target language into consideration．Figure 4 and
Figure 5 below are adapted fro m Pan Fan and Feng Yuejin（2000：84）：

Figure 4．Typicality in TL Figure 5．Focus in TL Education

　　The focus oflanguage education is where TLtypicality is not covered in NLasshown in the dark area
in Figure 5．Thus it reduces the daunting task of learning a new language considerably．

In our view ，a m ore effective approach would be one that synthesizes these ideas，taking native
language，various sources of divergences （not only errors） and target language typicality into
consideration．Thisis embodied in the Contrastive Analysis Approach（Figure 6）．We expand the concept
of“error”to“divergences”，w hich includes not only errors but also overuse，and underuse／avoidance of
particular features．Thus the horizontalline area and the square area are where learner divergences lie．
The former represents divergences caused by negative native language transfer and the latter represents
divergences caused by other factors． The inner circle of TL represents typical target language
（typicality），and the dark area represents the yet－to－be－acquired typicaltargetlanguage．Typicality of TL
is the m ain goal of our English teaching and learning and the part that has not been covered by
interlanguage（dark area）calls for more attention and effort．And the effectiveness of teaching and
learning is ensured by studying the learner divergences（horizontal line area and square area）that are
caused by various factors including NLtransfer．Thus the process of language teaching and learning is a
process of enhancing students�develop ment ofinterlanguage（IL）to make itapproach the targetlanguage
（TL）in a more efficient way，manifested by the progressively sm aller size of the divergences areas and
the shrinking size ofthe dark area．Both typicality and divergences can be best obtained from corpus with
typical native use from a native corpus and typical learner divergences fro m comparisons of a learner
corpus with a native corpus．With its focus on target language typicality and learner divergences，CIA
incorporates both these two corpora and can offer much m ore insightful help in this respect．
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Figure 6．A model of CIA

EA has advantages over CA in that EA takes into consideration learner language and is based on
com parisons of target language and learner interlanguage．Yet，CIA has enormous advantages over EA
and can，to a great extent，overcome limitations inherent in EA．First，the data of learner language in
CIA are larger，m ore representative，m ore improved，and more im portantly，com puterized and
quantitative．Second，a m ost frequently mentioned limitation of EA is that EA ，focusing exclusively on
what learners do，fails to provide a com plete picture of learner language，as observed by Larsen Freeman
and Long“EA researchers focused on decontextualized errors and disregarded the rest of the learner�sperformances．As a result，they were denied access to the whole picture”（1991：61）．To know our
students�knowledge of English at any single point of time or their develop ment within a period of time，
we need to know what learners do correctly as well as whatthey do incorrectly．In contrast CIA with its
system atic and com prehensive quantitative functions can overco me this limitation of EA． Granger
contented that CIA presents“larger，representative，com puterized，quantitative frequencies of words／
structures to study not errors，but what differin quantity：overuse，underuse，avoidance，w hich are never
addressed in the era of EA”（1998：7）．We use the term“divergences”to cover all these．By com paring
the frequencies of words and structures in learner and native corpora，we can have access to learners�divergences in a system atic and exhaustive way．

Based on the above discussion we thus conclude that with its focus on target language typicality and
learner divergences，corpus－based CIAis an extrem ely im portant approach to learner interlanguage．

3．Im plications of CIAin EFL vocabulary teaching and learning

Since its first appearance，CIA has attracted ever－increasing attention．Being one of the m ost
effective approaches to learner interlanguage，it has been adopted by both scholars and teachers in their
research and teaching．Most of these studies and also the m ost outstanding discoveries made are on lexis
and lexical gram mar．Abroad，one ofthe leading figuresin this field is Sylviane Granger．Granger began
to com pile the International Corpus of Learner English（ICLE）in the 1990s，w hich is made up of
com positions by advanced English learners from more than a dozen countries．She has since then
conducted a large number of CIA studies between ICLE and native corpora like the Louvain Corpus of
Native English Essays（LOCNESS）．These studies have produced encouraging results．Exam ples of these
studies include“Learner English on co mputer”edited by Granger in 1998，“The gram m atical and lexical
patterning of MAKE in native and non－native student writing”by Altenberg ＆ Granger in 2001，
“Com puter learner corpora：second language acquisition and foreign language teaching”by Granger，
Hung ＆Petch－Tyson in 2002，“Co mputer Learner Corpora and Monolingual Learners�Dictionaries：thePerfect Match”by Cock and Granger in 2005，“Learner corpora：the missing link in EAP pedagogy”by
Gilquin，Granger ＆Paquot in 2007，“Learner Corpora in Foreign Language Education”by Granger in
2008，etc．These studies and findings have contributed much to the development of CIAstudiesin China．
In China，CIA studies have beco me m ore accessible and more rewarding with the establish ment of the
Chinese Learner English Corpus（CLEC），w hich is a joint project by Guangdong University of Foreign
Studies，Shanghai Jiao Tong University and some other universities in China under the leadership of
Professor Gui Shichun and Professor Yang Huizhong．It is made up of five subcorpora：middle school
students（ST2），students for band－four examinations（ST3），students for band－six examinations（ST4），
junior English m ajors（ST5）and senior English m ajors（ST6），totaling one million words．Its large size，
wide coverage of topics and representative subjects make it an authoritative corpus for studies on Chinese
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EFLinterlanguage．Moreover，learner errorsin CLEC have been classified and tagged，w hich has proved
to be of great help and convenience to CLEC－based studies．Yet，there is stillroom forim provement．For
exam ple，other divergences in vocabulary including overuse，underuse／avoidance can also be taken into
consideration．Thisis a huge project butit willbe oftremendous value for such studies．Alarge number of
CLEC－based CIA studies have been published ever since its establishment，m ainly on vocabulary and
gram mar．As for vocabulary，there are a num ber of CIA studies on individual words／phrases（e．g． Wei
2002；Zhang 2002；Cai 2003；Li 2003；Yu 2004；Zhang 2004；Lu 2005；Wang ＆Wang 2005；Huang
2007；Luo ＆Zhou 2007；Shi 2007；Wang ＆Chen 2007；Zhang 2007；Lei 2008）．These studies have
yielded quite insightful findings as they showed distinctive Chinese EFL learner interlanguage lexical
features as they differ from the corresponding target norms，probed into the factors accounting for the
differences and also put forward some helpful pedagogicalim plications．However，such studies are still
far from system atic and exhaustive．In our opinion，itis necessary to make system atic and exhaustive CIA
analyses of typical English vocabulary so as to gain a better understanding of how Chinese EFLlearners
acquire vocabulary and ofthe factors underlying the whole process and thus to offer more insightful help．
Since our focus here is on the im plications of CIA in vocabulary teaching and learning，we will
concentrate on some very practical ways of incorporating CIA in vocabulary teaching and learning for
Chinese EFLlearners．

The focus on target language typicality and learner divergences of CIA can shed light on many
aspects in EFL vocabulary pedagogy：syllabus design，teaching and learning m aterial com pilation
including textbooks，reference books and dictionaries，practical classroom teaching and learning，testing，
and so on．It is proposed that all these should 1）provide the typical use of typical word／phrase to
students；2）incorporate learner divergences when necessary．We will here suggestthree ways，w hich can
be of some practical help．

3．1 Making good use of corpus－based m aterials
What corpus linguistics tells us is that a dictionary should show people not only what reallanguage is

but also what the usual way of using a language islike，in other words，authenticity and typicality．Thisis
manifested in many ways：the selection of words，of senses of a particular word，and of colligations of a
particular sense；the way the senses and colligations are arranged；the way definitions and exam ples are
presented and other relevant aspects of dictionaries．Though the im portance of real and typicallanguage
has long been realized in the pre－electronic era，corpora before the advent of co mputer were a bit far
fro m typical and representative English language as a whole．Today，with the development of computer
technology this goal has been achieved to a great extent．Com puters and software packages enable the
storage of large quantities of data，quick retrieval and sophisticated statistical analysis．Based on careful
corpus analysis，the m ost typical features of any given word／phrase can be identified and incorporated
into dictionaries．Such corpus based dictionaries are powerful tools for all language learners，especially
for foreign language learners who，living in an environ ment of limited exposure to the target language，
are unlikely to get a com plete picture ofthe use of a word／phrase，or so m etim es even the m ost typical use
of com mon words／phrases．

There are a number of very representative corpora for dictionary co m pilation in this respect．The
m ost well－known are the Bank of English，Longman Corpus Network and British National Corpus．All of
them are large and representative enough．The Bank of English has led to the publishing of the Collins
COBUILD dictionary series including Collins COBUILD English Dictionary（CCED）．The latter two
corpora gave birth to the famous Longman Dictionary of Contemporary English．Allthe dictionaries based
on these two corpora are of great help to EFLteachers and learners．Most ofthese dictionaries have been
introduced into China and some have even been adapted into bilingual dictionaries with Chinese
illustrations added to suit Chinese EFL learners．We would like to have a close look at CCED in the
Collins COBUILD series to see what advantages it has and how it can help in vocabulary teaching and
learning in general．

First，vast representative data．The representativeness of data is well illustrated by Sinclair himself
as he declared“For the first time，a dictionary has been com piled by the thorough examination of a
representative group of English texts，spoken or written，running to many millions of words”and that
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“this dictionary is based on hard measurable evidence”（Sinclair et al．1987：XV）．Based on such
representativeness，the data were carefully analyzed to provide the m ost accurate information．The
central concept involved in the analysis is frequency．Not only frequencies of words themselves，but also
relative frequencies of senses and colligations are provided，and even the frequencies of relatively
com mon collocates of words are taken into consideration．Based on the frequency file，statistical analyses
were conducted to decide w hich structures to include in the dictionaries．Thus all senses listed in the
dictionaries are the m ost frequent onesin the Bank of English and are arranged according to their relative
frequencies：the m ost frequent one appearing first，the second most frequent，next，and so forth．The
same is true with colligations of any particular sense．Thisis very im portantfor EFLlearners forthey can
then know the relative importance of different senses and colligations and decide on the ones suited to
their needs．For teachers，this provides so me criteria for the selection and sequence of the words，senses
and colligations in teaching．

Second，authentic，typical exam ples．All exam ples in CCED are carefully selected to show how the
word is actually used by native speakers of English．They are not invented；rather，they are“natural”．
What is more，exam ples also show the typical gram m atical patterns，typical collocates and typical
contexts ofthe usage as well as other information．The elusive pheno menon of semantic prosody is usually
best captured in exam ples．Take the verb cause for exam ple．Exam ples are“Attem pts to limit the family
size among some minorities are likely to cause problems”and“The damage to Romanian democracy
caused by events of the past few days”．In these two exam ples collocates“problem”and“damage”show
the strong negative semantic prosody of cause．Such authentic and typical exam ples can help learners to
extract such subtle yet very im portant information．

Third，full－sentence definition．Anotherimportant feature is the definition，w hich is one ofthe m ost
striking things about CCED and other dictionariesin the series．Being full－sentences rather than phrases，
the definitions tell us not only what a word means，but also how to use it —in what phrase，in what
gram m atical structures andin what context．For exam ple，looking atthe definition of Sense 1 of adapt —
“if you adapt to a new situation or adapt yourself to it，you change yourideas or behavior in order to deal
with it successfully”，we can know itis usually used in the colligation of“Vto n”and“V pron－refl to n”．
And semantic prosody can also be obtained from the definition．For exam ple，the definition of cause —
“to cause som ething，usually som ething bad，means to make it happen”，clearly shows its negative
semantic prosody by highlighting the word“bad”．

3．2 Incorporating learner divergences into production dictionary com piling
The notion of typicality should be captured well by textbooks and m ajor reference books．However，

it is not easy work for textbooks to cover all the typical uses，for texts are highly limited in number and
content．Thus it is strongly suggested that m ajor reference books provide m ore com prehensive and useful
information．To cater to learner needs，especially production needs，we even advise incorporating typical
learner divergences as explicit information in the reference books．Of course，one of the m ostim portant
reference books is the dictionary．

The idea can be found as early as 1936，when T．J．Fitikides published his collections of com mon
errors under the title Com mon Mistakes in English．And Les Faux Amix des Vocabulaires Anglais et
Americain by Maxime Koessler and J．Derocquigny was published in France in 1975．Then explicit error
information in a dictionary was first seen in the form of usage notes，focusing on cases of particularly
notorious student errors．By the mid－1980s various researchers pointed outthat it wasimportantfor ELT
dictionary publishers to analyze learners�errors（e．g． Maingay ＆Rundell 1985）．With the development
of corpus linguistics，the collection and analysis of learner errors are more representative and objective
than ever．In 1987，Longman began to build a learners�corpus－the Longman Learners�Corpus（LLC）tohelp in co m piling ELT dictionaries．Thus we see the Longman Language Activator in 1993，w hich aimed
atim proving intermediate level students�production ability by presenting typical learner errors in“help
boxes”．Other m ajor publishers of dictionaries such as Oxford，Cambridge，and Collins also contain error
warnings in various forms．Yet，the fact is，though overseas learner dictionaries have error warnings to
help users avoid some errors，they fail to point out the typical errors co m mitted by Chinese learners．
These dictionaries are intended for foreign－language students in general and not specifically for Chinese
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learners．With respect to this particular shortco ming，Yuan Kele observed that“they fail to em phasize
points where Chinese students typically make mistakes”（1994：281）．

In China， much research has been conducted since the recognition of the im portance of
interlanguage，and many Chinese scholars and teachers have been working on collecting co m mon Chinese
learner errorsin specialized dictionaries（Gao ＆Wang 1986；Liang 1987；Liu 1987；Yu ＆Wang 1991；Ge
1993；Zhao 2002）．However，learner dictionaries on the whole haven�t paid attention to error warning．
Zhao Xueqin（2000）pointed out that current bilingual dictionaries have given few warnings against
com mon errors by Chinese students．Rather，these dictionaries focus m erely on trying to provide learners
with equivalents，near－synonym discrimination，exam ples，collocations，etc．Only a few scholars have
directed their attention to error warningsin dictionaries（e．g． Yuan 1994；Zhao 2000）．Allthis points to
the need to com pile a learner�s dictionary especially designed for Chinese EFLlearners．

Our suggestion here is such a learner�s dictionary should not only include typical errors，but also other
typical divergences found in learner use including avoidance，underuse and overuse in its Warning
Colum ns．Since it would be intended especially to im prove students�production，it would be a production
dictionary．Such a dictionary would cover typicallearner divergencesin colligation，collocation，semantic
prosody，sense preference and divergences in other aspects of language use that have been discovered．
Take adapt for exam ple again．A CIA analysis of adapt based on LOB1 and CLEC shows that Chinese
learners over used sense 12 and its colligation pattern“Vto n”，misused“V n”and avoided sense 2 and its
two colligation patterns“V n to n”and“V n”（Yu 2004）．Based on such an analysis，we illustrate below
a possible entry for adapt with the italicized words providing information on typicallearner divergences．

　　Adapt：
1．Beco me suitable（overuse）

The world will be different，and we will have to be prepared to adapt to the change．3（V to n：
overuse）
They have been tightening their belts for months，adapting themselves to a war economy．（V
pron－refl to n）

　　Do not use V n in this sense．
2．Make suitable（underuse）

Shelves were built to adaptthe library for use as an office．（V n：underuse）
Their life has been well adapted to the clim ate there．（V n to n：underuse）

3．Alter or m odify for the use of a film or television
The film has been adapted from a play of the same title．（V n）

Such a dictionary would be of practical use for students as well as for teachers．We suggest the idea
be incorporated into other EFL materials，the efficiency of w hich，we believe，could be“im proved if
m aterials designers had access not only to authentic native data but also to authentic learner data，with
the Ns data giving information about what is typical in English，and the NNs data highlighting what is
difficult for learners．．．”（Granger 1998：7）．

3．3 Applying DDLin and out of classroom
We recom mend here a corpus－based m ethod of form－focused instruction — data－driven learning

（DDL），w hich，according to Granger and Tribble，is“a particular attractive way”（1998：199）to raise
accuracy．It can make use of both native speaker corpus and learner corpus．And the focus on typicality
and divergences can be well captured by adopting the m ethod．

DDLis defined by Johns and Ring as“the use in classroom of com puter－generated concordances to
get students to explore regularities of patterning in the target language，and the development of activities
and exercises based on concordance output”（1991：111）．A concordance is a list of occurrences of a
particular word，a part of a word or a com bination of words in its contexts drawn fro m the corpus．A
concordance is very powerfulin providing information on collocation，colligation and semantic prosody．
By looking at both sides of the keyword，we will know quite easily how com mon particular lexical and

82

On Target Language Typicality and Learner Divergences — Incorporating Insights from Corpus－based．．．



gram m atical features are associated with it．In addition extended context is available when the original
context is not enough to perceive the patterning．By actively engaging studentsin searching and analyzing
concordances of a particular word／phrase，DDL calls for learner�s inductive skills，and“favors learning
by discovery”and“takes on character of research，ratherthan spoon feeding or rote－learning”（Tribble＆
Johns 1990：12）．This new method presents not only a shift in the focus of teaching towards form ，but
also an introduction of a more inductive approach to the project of learning and teaching languages than
has been com m on in the usual way．

DDLis gaining popularity in language teaching and learning in western countries．However，in
China，even though DDL has been frequently discussed（e．g． Li ＆Pu 2001；Wang 2004；Zhen 2005；
Liang 2005；Huang＆Sun 2006；Jiang＆Yang 2006；Liu 2007），itis rarely practiced with the exception of
Lu Yanhui（2007）who conducted DDLin vocabulary teaching to college non－English m ajors and obtained
positive results．Moreover，DDL as discussed by alm ost all these scholars／teachers made exclusive use of
native English data．The advantage of using native English data isthe authenticity ofthe data that ensures
that learners are presented with sam ples of a language w hich reflect the way people actually speak or
write．However，it is our contention that DDL can be m ore effectively used when the findings from the
learner corpora are taken into consideration．Incorporating CIA into DDL can offer both teachers and
learners greater help in identifying typical target language use and typical learner divergences．Teachers
can accordingly design exercises to draw students�attention towards the misused，underused／avoided
features，especially those concerned with typical target language features．For exam ple，as CIA analysis
shows，students frequently／usually avoid sense 2 of adapt and its corresponding colligation patterns“V n
to n”and“V n”as mentioned in section 3．2．Guided by this finding，teachers can design the following
task to foster students�com mand of this feature．

Exam ple task 14

The verb“adapt”has a sense meaning changing so m ething to make it suitable for a new purpose or
situation，e．g． shelves were built to adapt the library for use as an office．Identify those items which
contain an exam ple of this use of“adapt”．

The workers have been helped to adapttheir old designs．
For gradually the humans adapted better to the world．
And it frequently happens thatthey adapt their act to each venue．
It is not easy even for those people physically adapted to it．
An Anglican missionary adapted a system of syllabics to the Eskimo tongue．
It is not adapted to the teaching of inherently progressive subjects．
It has，in fact，readily adapted itself to modern tastes and the fine illustrations．
He is m ost successfulin adapting folk－dancing for the chorus of peasants．
Doesthe evidence obtained support a rationale for adapting a pre－retirement planning to the
needs of the em ployees？

　　Native corpus concordances can also be presented to learnersin parallel with learner concordances to
make learners themselves to discover gram m atical or lexical features or features of other aspects that
distinguish their interlanguage from the target norm．Consider once again the item adapt．Since CIA
analysis shows that students often diverge from native speakers by using adapt in the colligation pattern
“V n”in place of“Vto n”or“V Pron－reflto n”in sense 1 asshown in section 3．2，teachers could design
tasks like the following one．

Exam ple task 2

Consider the following sam ples of native and non－native speaker writing．
1）What colligation patterns can be found of“adapt”？
2）Do any colligation patterns only appear in the non native－speaker exam ples？
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　　Native speaker writing
For gradually the humans adapted better to the world．
It has readily adapted itself to m odern tastes．
It is not easy for those people who have adapted themselves to it．
It is hard for the m odern schools to adaptthemselves to the new situation．
The tem perament made itimpossible for him to adapt himself to the different life there．

　　Non－native speaker writing

We will find it difficult to adaptthe society．
So we can adapt ourselves to the changing world．
To adaptthe new situations is necessary．
If they want to adaptthemselves to the society．
We should improve our skills and knowledge to adapt the new life．
They think it easy to adapt the changing surroundings．

　　Helpful as it is，DDL，being a new methodology，is not a replacement for traditional ways of
vocabulary teaching and learning．As many concordances need to be carefully selected and edited to help
learners find the relevant features，it puts high demands on teachers． And if vast quantities of
concordances are thrown atlearners there is a considerable risk that DDL activities can become too time－
consuming and frustrating for learners．Another concern is the question of learning style，w hich presents
a problem for alm ost any m ethodology．So it is suggested here that concordance－based exercises should
best be viewed as an additional way，com plementary to traditional ways of vocabulary teaching and
learning．In order to make DDL m ore effective，we put forward the following two suggestions．First，
teachers should enhance their roles as a guide and a monitor．As students go through the whole process
fro m edited data to raw data，difficulties and confusion willinevitably appear．Teachersshould constantly
m onitor the whole process so as to be able to offer tim ely guidance and encouragement to students．
Second，we suggest designing a DDL vocabulary file packet for Chinese EFLlearners．This packet could
include software like Wordsmith，native corpora，learner corpora and a large num ber of exercises／tasks
on typical English vocabulary with typicallearner divergences highlighted as exem plified above．Learners
can thus，underthe guidance oftheir teachers，practice learning and testing attheir own convenience and
even at their own speed．As a result，learner－autonom y may be fostered，w hich may in turn contribute
considerably to English vocabulary teaching and learning．

4．Conclusion

During the past three decades，the m ainstream in language education has been the process of
teaching and learning through com munication．While the widely adopted com m unicative approach has
undeniably helped im prove learner�s fluency，it has，as increasingly acknowledged by many of its
advocates，been accom panied by a decrease in accuracy．“In focusing exclusively on meaning and overall
success of co m munication，we have overlooked the issue of accuracy”（Williams 1995：13）．As a result，
m ore and more EFL specialists call for a renewal of form－focused teaching and learning in the
com municative framework．This paper echoesthis call．We arguethat such a call can be wellanswered by
incorporating insights from corpus linguistics and CIA．With its focus on target language typicality and
learner divergences，CIA may help learners acquire the m ostim portant and typical English language in a
m ore efficient way．We can，to be practical，reduce the scope of application to words in the syllabus，
especially those to be acquired as productive words．And we suggest utilizing everything the machine and
the corpus are able to offer，whether typicality or divergences．

Notes
1．Lancaster－Oslo／Bergen（LOB）is a one－million－w ord written BE corpus，covering many registers．It is one of

the m ost representative English corpora．
2．For sense and colligation patterns in this study，we took reference to Collins COBUILD English Dictionary（2000）．
3．Exam ples of“Adapt”here are taken fro m Cobuild．
4．Sa m ple concordances oflearner interlanguage／non－native speaker in the two exa m ple tasks here are taken fro m

ST3 and ST4 in CLEC and those of native－speaker fro m LOB．
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