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Abstract

| n order to explore whether and how gender identity is constructed through the li nguistic behaviors the
paper adoptsthe doi ng gender approach in analyzing thetranscripts recorded in the group discussionsin ESL
classin China Femnsl estudents display both attributes of submssivefemninity and dom nant nasculinity and
theresult showsthat thelinguistic behaviors cantranscend the clear boundary of gender stereotype The author
proposes new perspecti ves on designing theteaching materials and teaching strategies on the part of teachers
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1 Introduction

Earlier studies of |anguage and gender were based on the traditional theory module of gender
dichotomy depicting different [inguistic behaviors by male and femal e students Jespersen 1922 Lakoff
1989 Miltz Borker 1982 The new approach —doi ng gender approach redefi nes gender and proposes
t he novel 1 mplicati on of being flexible and multi faceted It takes advantages over the other traditional

approachesin several aspects V¥t Zi mmer mann 1991

| nstead of assigning women and men to pre deter mne and examne the speech features the new
approach focuses on the way peoplesinteractions constitute gender perfor mances and the way peoples
conversation facilitatethe construction of genderidentity This paper ai nsto exploreempirically whether
gender identity is constructed through li nguistic behaviorsinthe specific context of ESL class especially
onthe part of femalestudents Findingsfromanalyzingthetranscripts of classroomtalk amongstudents?
hel p extend the vision about the complex construction of gender identity beyond the si mple malefemale
division
2 Language and Gender Traditional Study andthe Li mtations

The study of | anguage and gender? haslong drawn t he attention of social linguistics Researchers of
| anguage and gender generally conducted their researchin three domains womensl|anguage sexismin
|anguage different conversational strategies by male and f e mal e speakers

Researchers defined women s |anguage at phonol ogical Iexical and syntactic levels respectively
women are more sensitive to appropriate tone and pronunciation and more inclined to use standard
speech women make for more precise discri mnationsin namng colors women are often more observed
totend to use short sentences and tag questions Brend 1975 Baird 1976
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Sexism pervadesin many fiel ds of social life includinglanguage Lakoff 1973 Schultz 1975  For
example Fasold 1990 listedseveral pairs of Englishter ns for men and women often withthe negative
connotations of the latter Both terns of “ bachelor” and® spinster” refer to unmarried people yet
bachelor connotes integrity independence and sexual freedom while the latter refers to ugliness and
futility

| n ter ns of verbal communication sociolinguistsconcentratedtheir study on gender characteristicsin

single sex and mxed sex conversation They found male domnance and females subordinationin topic

control and turn taking ©Men al ways control the talk and women are marginalized into voiceless role
Tannen 1990

Meanwhil e researchers generally adoptedthree approachest ol anguage and gender study deficiency
approach domnance approach and difference approach

Inter ns of deficiency approach the early articles on language and gender regarded speech style
| abeling“ womens speech” as inferior compared to the“ standard” usage of men owng to the
psychologi cal and personal traits of women Jespersen 1922 held that womens language is an
I mperfect deviant or deficient gloss on mens while men are bearers of the vital forces of language

As for Domnance Approach Current womens movement started raising our consci ousness of f emal e
subordination and male domnance in society The notion of womens inferiority was reassessed in
academc research Lakoff s Language and VWomen s place 1975 one of the first and most infl uential
works stated that it wasinequality bet ween sexesinsociety rather thanthe physical inferiority of women
that was reflectedinsociety Lakoff 1975 foundthat womentendto use more hedges qualifiers and
polite for ns duetolowstatus of women andthesocial pressureforthemtotalklike alady Shesuggested
t hat wo men speak a powerl ess |anguage conveying alack of aut hority

Regarding difference Approach Miltz Borker 1982 drewuplists of womensfeatures and mens
feat ures and clai med that women and men have for med different nor ms for conversati onal interacti on
They argued that American men and women come from different sociolinguistic subcultures having
learnedto do different things with wordsin a conversation

Studi es of | anguage and gender i nthe past 20 years have off ered different di mensi ons of | anguage use
and arich variety of assumptions about the interaction bet ween | anguage and gender However their
explanatory force has been weakened by the foll ow ng reasons

Firstly the old binary of deficit difference and domnance all emphasized difference and
overl ooked categories and si mlarities by suggesting dichotomes separated by clear boundaries Yet
researchers have recently pointed out that although the majority of human begins can be unambi guously
classified as either female or malein biology there are actually morethantwo sexes Crawford 1995
Because the ter ns female and mal e i nsufficiently categorize our social practices English also includes
tommy sissy gay andleshian etc Individuals whofailtofitthestrict female male dichotomy are either
ignored or |abel ed as abnor mal

Secondly thetraditional questions regarding|language and gender have tended to reinforce rather
than to weaken the prevailing female male dichotomy Researchers asking the question® Do men and
wo men speak differently ” not only presupposed that wo men and men do speak differently but havetoo
often found t he language of women deficiency

Thirdly another question“ in what ways doeslanguage —in structure content and daily usage —
reflect and hel p constitutethesexual inequality ” represented anot her major area of language and gender
research Kramer et al 1978 638 Femnists interested in exploring how domnance was achieved
t hrough language expl ores howinterruptions topic control wuse of generic pronouns and nouns and polite
forns all constituted evidencethat | anguage not only reflects power relationship but helpedto maintain
them Such studies reinforced the predomnant assumptions that females and males are essentially
different

Further more gender is not only a physical category but also a social category which works
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I ndependent of ot her aspects of social identity andrelations It works differently across communities and
that thelinguistic for ns of that meaning work differently across communities Therefore we needto
reexamne the underlying presuppositions seek new approaches and studyit in a specific context

3 Language and Gender New Approach — Doing Gender Approach
3 1 Evolving Concept of Gender

CGender is a term whose i mplications are very complicated carrying at |east three disti nguishable
meanings for the word It belongs to either the grammatical psychological or social and cultural
categories In“ Dictionary of Linguistics and Phonetics” David Cystal 2001 defined gender as a
grammatical category used for the analysis of world classes displaying such contrasts as masculine
femnine neuter animate inanimate etc “ Gammatical gender” has nothingto do with sex but which
has ani mportant rol einsignaling grammatical relationshi ps bet ween wordsin asentence Opposedtoitis
the* natural gender” representing the innate physical traits of male and female As a sociolinguistic
category gender isintendedto emphasizethe social and cultural distinctions and characterizesthe socio
cultural features of identity which make upthe contrast bet ween“ masculine” and“ femnine”

There were some further explorations about thisterm In“ Talking differences on Gender and
Language” Mary Crawford 1995 viewed gender asthesocial construct and as a system of meani ng that
organizesinteractions and gover ns access to power and resources (ender existed notin persons butin
transactions andit worked at threelevels

At the social structural level “ gender works as a system of power relations ©Men have more public
power in most societies controlling government |aw public discourse and academcs Alternative views
of gender relations are culturally muted andideol ogies of gender can be represented and reproduced as
objective facts”

At theinterpersonal level “ gender functions as a cue Gender cues are usedtotell us howto behave
toward othersin social interactions although much of this sex differential treat ment happens outside
awar eness”

At the individual level “ gender works as masculinity and femninity Wthin the discourse of
gender certain traits behaviors and interests are associated wth each sex and assumed to be
appropriate for peopl e of that sex” 1995 13 17

Accordingly Bergvall 1999 triedto create a comprehensive theory of gender on both the mcro
level and the macrolevel by defining gender as“ possession of three aspects what is borne what is
achieved and what is thrust upon us” The first aspect of gender® arises frominnateness and is usually
conceivedinter ns of dchotomzed and oppositional female mal e sex gender difference” The second
aspect of gender referred to the perfor mance construction and achievement of gendered identity The
third aspect of gender “ which wasthrust upon us by social expectation demanded consideration of the
force of socially ascribed nature of gender the assumptions and expectati ons of longti me di chot o mously
ascri bed social roles against which any gender perfor mance was constructed adjusted to or resisted”

1999 282

Recent research emphasizes the ways in which individuals“ construct” their gender identity in
interaction VMst Zimmerman 1987 maintainedthat at hirth we were assigned to one or the other
gender physically but affectedtheinitial gender assignment The way we weretreated andraised was not
dependent upon the biological distinctions |abeled” female” women learned female rules and become
soci alized femal e t hrough obeyingthoserules Hence“ A persons genderis not si mply an aspect of what
oneis but morefundamentally itissomethingthat one does and doesrecurrently ininteraction with
others” 1987 140 W men and men were constructed as afacttoreinforcethe construction of gender
meani ng t he appropriate doi ng of gender meant the reproduction of the” institutional arrange ments that
are based on sex category” 1987 146 hence the Wst and Zi mmer man s conceptualization of“ doi ng
gender” in defining gender as a social construct

CGender is one major construct that organizes our world and our social construct somethingthat we
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doininteractioninstead of being based on biol ogy and nature The doi ng gender approach defi nes gender
as asociallysituated on going perfor mance andit focuses not on dichotomous differences expected under
the rol es of femnine and masculine but onthefluid enact ment of gender rolesin specific social situati ons

Butler 1990 Gender identities are constructed through the everyday actions and discourse of
partici pants within a certain social order andinfluenced by societal expectations

3 2 Social Constructions of Educati on and Gender

3 2 1 Gnder Dchotomy vs Mitiple Gender Roles

Coll egeis an i mportant division of settingin whichto examne how gender roles are constructed and
enacted through discourse Thesocial at mosphere of educati onal institutionsis organizedin a di chot o mous
assumption of female and male Still pervadesin the collegeisthe use of theter ns female and male or
women and men to describe two distinct groups This gender polarization arises starting at birth As
Butler 1993 pointed out the perception of dichotomy was pri marily driven by the“ sedi mentation” of
social constructions and expectationst owards a particular end toregulate and control the perfor mance of
sex and gender Fewstudentsin coll ege seemed compelledto overtly questiontherigid dichotomy This
overt social role assignment of students would support traditional linguistic researchersin making neat
divisions bet ween behaviors of “ men” versus“ women” They treated gender polarization as the* the
ubiquit ous organizati on of social life aroundthe distinction bet ween male and female” Bem 1993 80 81

Regarding the question whether this dichotomy extends to the classroons Crawford MacLeod
1990 and Sadker Sadker 1990 have convincingly documented that coll ege classroons present a
“ chilly cli mate for women” where women are often either ignored or asked si mpler questions The
research project by Sadker Sadker 1993 indicated that women have unequal access to the
conversati onal fl oor and are sil enced in public contexts by means of partici pant observation audio and
videorecordings andinterviews with students However as Swann 1993 pointed out these findings
needed to beinterpreted wth some caution The differences between sexes were al ways average ones
and men and women behaved differentlyin different contexts In other words these were tendencies
not absol utes t hat have been documentedin mai nstream English speaki ng classes

CGender rol e differences may be suppressed since most students presumably hope to succeed in their
studies and prepare for their chosen careers WWilethe higher educational syssemrewards the drive for
academc success student s goals are aff ected by howthey adjust t he nsel vesto dichotomzed gender roles
and hence the evident multiple gender role demands and conflicts in college Kramarae Treichler

1990 arguethat the educati onal system rewards competitive ways of know ng and doing traditionally
regarded as“ masculine” not the traditionally* femnine” style otherwse representing the co mpetitive
display of know edge

3 2 2 Females Gender Conflictsin Classroom Tal k

Analysis of discourse of students in classes and in small group discussions at a coll ege provides
consi der abl e evidence that women are caught in the tension bet ween conflicting gender role de mands
The dilemma for women who wishto enter this domainis howto respondtothetradtionally masculine
norms  while si multaneously responding to the conflicting traditional femnine role expectations
W men who arelearningto become professionals must either accommodate to or resist the gender roles
and discourseinthisfield Intheir academc exchanges women display a variety of |linguistic behaviors
agai nst the gender stereotypes At times these women express their perspectives assertively in ways
usually associated with stereotypically“ masculine” speech patterns Yet they are also facilitative of the
teachers ideas and may be apol ogetic and hesitant after making some of their most powerful assertions
characteristics associated with stereotypically femnine speech patterns Hol mes1992 Thusthey exhibit
linguistic behaviors that range from those traditionally considered masculine traits competitive
assertive tothosetraditionally considered femnine ones cooperative facilitative

Whhinthe campus culture the complex construction of gender perfor med through the linguistic
interactions of women and men call into question asi mplefemale male dichotomy By anystrict noti on of
gender assi mply a duality of femnine of masculineroles their behaviors wouldleadthemto belabel ed as
aberrant and deviant as not fitting either females or males Apparently their behavior is not easily
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explained from a difference two culture approach that assumes a dichotomy of “ women s | anguage
styles” and“ men slanguage styles” Mtz  Borker 1982 Accepting t he predeter mned di chot o mous
categories of female and male may lead to the exclusion of critical variation as noise or aberrations
rat her than exploring the variation and its significance in the construction of gender roles A simple
dichotomy also failsto account for conflicts while producing thelinguistic for s The study underscores
the need for a more complex culturally andlinguistically situated t heory of gender whichis ever changing
rat her than fixed

It can be explained however fromthe doing gender approach that defines gender as something
created during social interactions instead of an innate characteristic of an individual It could be
emphasized t hat t hereis considerable variation that can be exploited by teachersintheir own class To
understandthe variationin how men and women uselanguage we should not start with men and wo men
asfixed categories or aretreated the samein all contexts but with a particular community of practice
Fromthis perspective thefemale college students can be seen as responding actively t o context specific
gender expectations Their complex linguistic interactions provide therefore a critical site for the
examnation of gender roles theoriesof gender andtherole of language and gender Sofar theresearch
concerned with gender characterized | anguage use has been conducted in mainstream white standard
English speaking context in the United States and ot her English speaking countries There has been
relatively little detailed researchto date on how men and women construct their gender identity through
interactionsin Chinese context

Thus this paper attemptsto analyze how gender roles of male and femal e are constructedinin ESL
classtalkin China emphasizingthefemaleseffortto negotiatetheir multipleroles By adopting a doing
gender approach tolanguage and gender research it breaksthe li mts of stereotypical division bet ween
mal e and female and providesthe contextualized examnation of how gender roles are constructedthrough
classroomtal k especially the group discussion among peer studentsin Chinese context e mphasizing on
how femal e coll ege students negotiate their multiple roles Aso the study offers some suggestions for
teachers and students about achievingthe maxi mumlearning andteaching effects

4 Mkt hod

To consolidate the validity and reliability of the studys findings the researcher selected the
partici pants and settings identified the sources of data and designed the procedures for data collection
and anal ysis by audiotaping andtranscribingthe groupinteractionin ESL class The met hodol ogy for this
study was adapted from previous studies about | anguage and gender Coates 1999 Tannen 1992  The
context sensitive approach was employed to examne the features of conversational interaction among
Chi nese students

The experi ment for this study took as its pri mary assumption that gender was a shifting fluid
category Gender roles werethus not predeter mned by sex but constructed and enacted largely through
linguistic discourse The presupposition wasthat the subjects shared the si mlar English proficiency |evel
and their perfor mancein classroomremained the same asthey spoke their native language

4 1 Participants

The conversation reported came from an experi ment on the discourse of college courses in a
university The undergraduate st udents enrolled by the English depart mentinthe university aged bet ween
18 and 20 About 80 percent of those enrolled were women while people of mnorities and other
traditi onally under represented groups accounted for | essthan 10 percent

A sample class was randomy sel ected t hrough personal acquaintance consisti ng of 39 f emal e students
and 8 mal estudents They werethe first year English majors attending theintensive English course Al
t he subj ects had passed the national college entrance examnationin English before gaining admssionto
the university i mplyingthesamelevel of inter mediate upper English proficiency and perfor mance among
them

4 2 Data Collection and Settings
Before the experi ment the researcher explained to theintensive English course teacher about the
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purpose and procedure of the experi ment Asclassstarted theteacher first dividedthe wholeclassinto5
m xed sex groups with 8 or 9 students in each She then assigned the topic for group discussion
“ Suggestions for Foreign Language Teachersin Our Depart ment” drawn fromthe teaching materialsin
t hat teaching session The students were told that all the group discussions would be recorded for the
pur pose of gathering and proposing valid suggestionstothe depart ment head so asto enhance the work
perfor mance of foreignteachers Thestudents got highly motivatedto expresstheir opinions andinvolved
thenselvesintotaking ful advantage of what they hadlearned fromthe classfor the practical purpose

The datafor thestudy camefromall t he episodes of 5 group conversati ons concurrently conductingin
theintensive English course The recordings were madein each group using a cassette tape recorder for
data transcribing and analysis Each episode |asted about 50 mnutes and a total of 250 mnutes of
audi ot ape were collected which was used asthe source of datainthisstudy

The data and transcriptions were expected to be collected and gathered in the natural and genui ne
settings for the students Therefore the researcher did not show up during the experi ment as an
unexpected” outsider” Also the researcher did not allow the teacher to share wth the students the
experi ment goal sincethe students woul d feel daunted and unnatural once aware of being observed and
recorded for the pre designed experi ment Capping 47 students to encourage in class discussion this
course could represent a common experience for most of the undergraduates of the institution

4 3 Units of Data Analysis

To i mplement a systemati c approach in conducting and analyzing the results thetranscriptions had
been examned utilizingthe multiple units of analysis amount of talk turns and floors and utterances
with assertive or facilitative functions

Previous studies varied alot asto howthe amount of talk was measured Inthisstudy the amount of
tal k was measuredinter ns of the gender specific distribution of tal king based on the average percentage
of ti me spentin aconversation Oneindependent variable wastakeninto account theratio of femal e and
mal e studentsin each group

Turn taking and fl oor holding tactics were regarded as the stance of controlling and domnatingthe
conversation Analyzing the subjects who were holding the floor and taking turns of the conversation
could reveal the gender related powerful and domnant control in conversation patterns

Anot her factor was about the assertive and supportive remarksinthe conversation The for mer was
stereotypically |abeled as mensstyle and the latter womens This study identified whether female and
mal e students speech showed si gnifi cant features of assertiveness and facilitati veness respectively or they
displayedthetraits and characteristicsinturn Shen 1997 outlinedthet wo groups of functions based on
t he taxonomy of functi ons proposed by Edelsky See Table 1

Table 1 Functions of Utterances

ASSERTI VE FUNCTI ONS SUPPORTI VE FUNCTI ONS
I nfor mng or explaining complying

initiating atopic acknow edgi ng

soliciting response repeating

giving a positive or negative opinion i nterpreting

criticizing praising summarizing

reporting or story telling anal yzi ng

arguing validating chimngin

announci ng or warning hitching on

j oking or teasing

5 Results and Findings

Among the 250 mnutelong 5 episodes of audio taped conversations no significant difference was
detectedin ter ns of the amount of talk in proportionto the female male gender distribution Mile

120



Li Xiangmng Manny Brand

students and femal e students participated in the conversation al most equally They actively shared t he
opinions orledto further in depth discussion or proposingthe counter argumentsin turns

Merely | ooking at t he amount of tal k could obscure what was happening wththecontent of thetalk
As Bergvall Reminger 1997 observedthat in these class conversations men did more of the task
divergent talk They did not mute their voice as much as women hence men had a presence in the
conversati on even when someone else held the floor Meanwhile the women employed more strategies
| abel ed by Hol mes as” facilitative” that were supportive of t he speakers

In analyzing all the 5 episodes of conversations we foundthat malestudents preferredinitiatingthe
topic for discussion and gained the constant support from the female counterparts Yet the female
students were not acting asthe* passive” followersall theti me Theyturnedthetopic when necessary and
held t he fl oor for further exploration disregardingthe male counterparts reaction The constant support
tothe mal e students and fl oor holdingstrategies were employed at the sameti me by t he femal e students
Thetraits of being assertive and supportive were mxed amongthemalso The conversation recordedin
this experi ment reveal ed that many women challenged the previous research which found systematic
women s sil encein public settings Fishman 1983

The foll owi ng presented a fraction of detailed transcribing and analysis of data collected fromthe
250 mnutelong episodesin group discussions This was the demonstration of how t he data analysis was
conductedin one of thefive episodes

Table 2 showed the amount of talk in one group of 5 female and 2 mal e studentsin theintensive
English course under analysis here the women produced 63 percent of amount of talk roughly
proportional to their representation of 71 percent in class numbers while the men 27 percent of talk
amount compared with 29 percent No significant difference was detected in terns of the gender
distributed amount of talkinthis group

Table 2 One of the Episodes Gender Distributionin Amount of Talk and Percentagein Goup Size

Sex Amount of Talk Percentagein G oup Size
Ml e 37 28
Femal e 63 72

The followng excerpts detailed some of the complex interactions occurring when the group
attemptedtoidentify and pose solutionsto problens with the teaching method of M Pinter —their
foreignlanguage teacher How the femal e students of the group presented thenselves as compared to
their mal e counter parts were notedinthe foll owi ng exchanges

In Example 1l Fltriedto start the conversation by inquiring the other peoples opinions about the
oral English of their foreignlanguageteacher F2 offeredthe hesitant and mtigated answers t hough she
responded quickly Next ML endedthe first turn with si mple answers 3

Excerpt 1

1 F1 Do youthink our foreignlanguageteacher s Englishis very good

2 F2 1 dontthinkso Ithink hisoral Englishis not very good for example
3 hecant cant speak fluently and clearly

4 M And heis not a native speaker He heis not a Native Speaker

It is evident that ML held the floor at the very beginning of the conversation F1 sinitial questions
and F2 s quick responsereflected their active participationinthisgroup discussion Yet F2s pauseshowed
t hat her inassurance while ML asserted that it was because the foreign language teacher” is not a native
speaker” No one else further explored thisissue and everyone seemed to have taken it as conclusive
remarks

Anot her conversationturnstarted along with F3 sinitializingadifferenttopic Still F2 gave a quick
si mple response but ML required her answersin more details Again F2 spoke out her opinionin a
hesitant way and was obviously tryingto gain support from M
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Excerpt 2

1 F3 Doyouthinkinthe oral English class every student hasthe same chanceto practice our
2 oral English

3 F2 No

4 M Wiy not Wiy do you think so

5 F2 Its and she didnt wanttotalk aloud wth our classmates Do youthink so

7 ML Soyou meanthe problemcomesfromthe studentsjust because someoneis

Thisti me ML still held the floor t hough he does not initiate the second turn After the first set of
question answer ML asked for an answer in more details by interrogative sentences* WMy not WMy do
youthink so " F2 answered though she was not sure whether it was right or wong and antici pates an
affir mati ve response from ML Again as F2 presented her expl anation she bracketed all her efforts with
unassertiveremarks “ Do you think so ” showed her self deprecation in spite that she was giving t he
reasonable answer as ML didinthefirstturn F2s hesitancy and self deprecation contrasted sharply wth
ML s assertiveness and she downplayed her own contribution to problem solution while covertly
encouragi ng and supporting ML

Inthefollowng example F2 offeredsome suggestionsfor oral Englishteaching but wasrefuted by
ML ML srefutation wasi mmediately embraced by all the female peers unani mously

Excerpt 3

1 F2 1think Pinter makes us choose our selves choosethetopic which welike thenlet us
2 discussion I thinkit wll be better laughing

3 M But change thetopicis not enough

4 F2 Yes

5 M Do you think so

6 F1 Yes

7 F2 Yes

8 F3 Yes

Inthisexcerpt wefoundthe distinctive phenomenon of laughter within aturn exclusively withinthe
womenstalk This kind of laughter was al ways paired with a self deprecating i mplication by F2 Line
2 astrategy barely employed by any of thetwo meninthe group F2slaughter took onits negative
connotation by its association with unassertive remarks“ | think Pinter makes us” “ I thinkit wll be
better” Despite the good suggestions she offered F2 employed a covertly negative self assessment by
laughing to herself

| n anot her excerpt of the discussion whilethe three women agreed with M s suggestion of the
alternative way for the oral English teaching F2 also pointed out anot her i mportant aspect that shoul d
not be mssed But she belittled her own contribution preceded with her laughter

Excerpt 4

1 M Theteacher alwayssaid heis and very some some strange | thinkitis only his
2 character we cant change his character can give you to make our our

3 conversati on become easier

4 F3 |1dont know

5 F2 | think M Pinter should change his ways of

6 F1 of teaching

7 F2 of teaching | aughed

8 (h the ot her hand our classmates should change our our

9 F1 attit ude

10 F2 Yeah attitude VM must realizethat oral Englishis veryi mportant for us

11 M Yes | just findthat men good prepare for theteacher s oral English teacher s classes
12 Have you prepared for it

13 F2 No

14 M Yes Sol think before our oral English class we can in ourself we shoul d
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15 prepare for the classes 2 Yeah ina merry voice Some others And t hen what
16 F2 Yes we havetwo oral English classes and he asks some questions WMWat do you doin
17 the oral English classes And the answer is do ot her things do something as youlike

18 | think thisisrerevenge us Baofu wo men zen meshuo in Chinese pinyin — how
19 tosay pay arevenge on us”

20 ML revenge

21 F1 Beforesome unhappy things happen
22 M. em

23 F1 So we all our studentslike hi m

Inthe exampl e above thetopic by F2 wasfurther explored only after ML s confir mation ML makes
conclusive remarksinitiated by yes” Thistook its connotations of domnance and authority while F2 s
utterance of“ yes” carri ed supportive and facilitative i mplication Thoughit was F2 who bringsthisissue
into consideration M seemed to appropriate her ideas to make further explorations while F2 was
margi nalized to a supportive position

However F2 did not al waysremainself deprecatingall theti me Atthelatter half of the discussion
sheinterrupted ML twice

Excerpt 5

1 M M Pinter s nativelanguageis German Hs English may bejust like our teachers W

2 just the Chinese sothere must besome difficulty In bet ween us V¢ so but

3 maybe we can have more chancetotalk with him

4 F1 Ilthinktheformer should be | aughi ng

5 M You mustnt you mustnt keepsilence Youcant keep

6 F2 | think it stheforeignteacher

7 want t o beliked by the Chinese students He by t he Chinese students characters He
8 will think about what Chinese studentsthinking He wll think al ways he wll not think

9 more about hi nself For example in histeaching he wll not give usthetopics which

10 are not very unfamliar with us WWat s more he would not givethetopicssuch asthe
11 social prograns

12 M probl ens

13 F2 Yeah He wllfind theveryfamliar topicsin our students

14 ML But asfar as | understand the foreignteacher maybefeel that totrust to understand
15 his studentsis not his duty Hethink his dutyisjust toteach English to make open

16 our mouth Hejust think dutyisteaching not others But others

17 F2 | dont think so Though
18 heisstudying heisteachingin China Shiba in Chinese pinyin —isnt he

19 laughing So he could spend alot of sparetime tolearnsomething But our stu
20 in Chinesestudents If hedidso hecanthinkinadfferent way also he can give us
21 sometopics whichinterest our students

As ML persisted that it was students who should pay for the unsuccessful oral English class F2
asserted that“ it wasthe foreignteacher” and she prefaced her interruption with assertive phrase“ I dont
think so” But her inturnlaughter accompanying her assertive remarksinline 20 was a strategy that
mght mark t he speaker sintentionto mtigate strong asserti ons

The anal ysis of all the 5 episodes showed t hat t he constructi on and enact ment of gender rolesinthese
exchanges was very complex Al the group members collaborated in finding a solution to teaching
problenstraditionally associated with women and also they demonstrated assertive strategiestraditionally
associated with men In contrary to data from previous studies on classroom discourse these women
frequently played a heavy part in the discussion in some classroons Yet at other ti mes these same
women remained silent and their work may be seen as facilitative rather than substantive As they
attempted to accommodate to conflicting and shifting demands and to find ways to succeed they
someti mes act in ways associated wth traditional masculine stereotypes and at other ti mes in ways
associated with traditi onal femninestereotypes
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Inthe course of examning thelinguistic actions of these college students it becomes clear that the
women display speech behaviors that transcend clear boundaries they are assertive forceful
facilitative apologetic and hesitant byturns Theinteractionssuggest that these women aresubject tothe
forces of traditional stereotypes as some students assert what they are undergoing in the classroom
These differences can not be seen as violations of gender identity but as a result from challengesto
conflicting gender roles

W men who have succeededin coll ege study have survived arigorous process that has outweighed a
| ar ge numbers of ot her potentially advantageous women One mght expect that t hose who survive woul d
be strong and deter mned and mght clai mthat in order to succeed women must accommodate to more
stereotypical male attributes thensel ves of becomng assertive and task driven Coll ege femal e students
are expected to be actively partici pating students and to pursuetheir academc careers

6 D scussion

6 1 Theoretical | mplication

Wil etraditional gender stereotype helpsto some degreei mprove interpersonal communication and
maintain solidarity it is left far behind relative to the more dynamc social needs in specific
circunstance i e the assumptions and expectations of socially ascribed nature of gender against any
specific perfor mance of gender isresisted accommodatedto and constructed Gender as a factor works
inseparabl e from ot her social categories when consideringits relationsto itslinguistic behaviors such as
the level of education the social economc status their emotions the age and the social cultural
background which are not just additive These wll affect the sy mbolic representations of femninity and
masculinity one has accessto or influenced by though one cannot tal k about class wit hout taki ng account
of gender By adopting behaviorsthat chall enge the social stereotypes we can change over ti me what is
perceived of appropriate femnine and masculine behavior One can broaden the stereotypical gender
expectations and alter social gender nor ns

6 2 Teaching Material Designin Class

Regar di ng gender i mbal anceintheinstructional materials Swann 1993 showedthe concerns about
thei mbalances in childrens reading materials because of their potential i mmediate and local effects
They may affect the way pupils respond to a parti cular book and the subject associated with whichitis
associated they may also aff ect the pupil s perfor mance on assessment tasks Thereis further concern
that inthelongterm suchi mbalances may helptoreinforce gender differences andinequalities “ They
may i nfluence chil dren s perceptions of what are appropriate attributes activities occupations and so
forth for males and females Introducing alternative i mages may redress the balance and also have a
disruptive effect causing pupilsto question accepted view of girls and boys and wonen and nen” p 113

| n any decision teachersshould consider a broadrange of questions includingthe ease withstudents
and teachers use the textbook the interest level of topics discussedin the textbook the selection of
vocabularyitens and grammatical constructions The equitabl e andinequitable of femal e and mal esin any
textbook should be afactor for consideration GGender equityisregarded as one of t hose standard criteria
by whichtextbooks and other materials arejudged fit or unfit for usein the classroom WMen teachers
findtheir teaching materials are not balanced wth respect to gender For example the science text
includes few contributions by women or that the women included in texts are portrayed only in
traditional roles they can adopt textsthat affect i mages of women and meninthelesstraditional roles

6 3 Teaching Srategiesin Cass

Simply providing alternative i magesinthe teaching materials may not be sufficient asthe goal isto
encourage students to questions traditional notions Teachers may encourage students to talk about
traditional and alternativei mages toidentify social roles of men and women toinvestigate stereotypes
about the language use to critically reading and responding to sexist materials to chall enge
representative perfor mance of the students Thus the classroom can provide a forum for studentsto
questions the practices of male domnance and females marginalization to discuss about strategies for
resisting such practices Meanwhile teachers provide afavorabl e context for equal participation of men
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and womenin classroom maxi mally reducing the possibility of students voicelessrole nly after both
mal e and f e mal e st udents consci ously learnto challenge and reconstruct alternative noti ons of what gender
isand should be andteachers effectively control and maintainthe gender balancein classroomtalk can
t he teaching eff ects be maxi mally achi eved

7 Concl usion

As showninthis paper doing gender approach regards gender as a shifting and fluid category W¢
regardit as a socially constructed act in specific contexts with the idea that predefined di chotomous
categories of male and female may lead to the exclusion of critical variation as noise This helps
understand the way coll ege classroomtal k works Femal e college students display mxed stereotype gender
characteristics assertive forceful hesitant and subsidiary by turns Doing gender approach regards
t hose differences not as aberrati ons of gender identity but asresults from challengi ng gender conflicts

The data anal ysis of experi mentsin Chinese context provides an empirical study demonstratingthe
construction of multiple gender rolesin classroom talks It concludes that Chinese female studentsin
collegetend totranscendthe boundary between men and women and they are subject to gender conflicts
in classroomtalk After all thestudy can only shedsomelight on gender perfor mance of Chinese coll ege
students and we need morein depth and w de range experi ments for further explorations onthisissue

Not es
1 dassroomtalkis mainly dividedintotwotypes teacher centeredtal k and gr oup discussions amongthe students
This paper focuses on theinteractions amongthe students
2 The distinction bet ween sex and gender was originally an attempt by femnist researchersinthe 1970s and 1980s
to separate biological categories sex fromsocial ones gender | n morerecent years somefemnist theorists
have argued t hat bot h sex and gender are socialy constructed andthey clai medthat sex |ike gender issocially
constructed Herethe paper adoptsthetraditional distinction bet ween gender and sex Bem 1993
3 Thetranscription conventions usedinthis chapter are asfollows Coates 1996
interruption placed at the end of an utterance when another speaker interjects or utteranceinternally
where mni mal responses occur Miltipleinterjections arefollowedin serial order by theresponse
overlap or interruption marks begi nning of overlapping or interrupting speech
end bracket mark the extent of overlap short pause each point indicates about 1 2 second pause
self interruption placed at poi nt of interrupti on
comma or seriesintonation where speaker intendsto conti nue
uncl ear utterance words not clear
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