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Abstract

Recast i nthe past decade has beenthefocusin both co mmunicative and content based | anguage teachingin
SLA for its nonintrusionintothe neaning focusedinteraction Recastis docunentedto bethe domnant way
of providing corrective feedback in various L2 learning contexts anditsfacilitativeroleintheacquisition of
sone |inguistic for ms has been substantiated Wt h the deepening of research |earner uptake asa neasurenent
of its effectiveness has been challenged and remedied Sti mulated recall as another way to examne |earners
perception of recastsin conversati on helpsreveal somne factorsconstrainingthe effecti veness of recasts Thein
dept h st udi es have enhanced our understanding of the nature of recast and now researchers shift to examne
what features of recasts facilitate learning It is shown that recasts can be handled skillfully by teachersin
classroom interaction Therefore in view of its predomnant presence in instructional classroom and
facilitativerolein L2 learning itisrecommnended that teachers shoul d create beneficial classroom factors and
draw on characteristics of recast so as to maxi mze the effectiveness of this corrective feedback strategy in
cl assroo msetti ngs
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1 Introduction

Recast in SLAIs generally seen astheteacher s provision of atarget |i ke expression as a responseto
t he students nontargetlike utterance wthout changing its meaning As a type of corrective feedback
CF henceforth recast has become the focus of investigation in both classroom studies of
communicative L2 teaching and learning and in |aboratory studies since the md 1990s Recastingis
documentedto be a pervasive way of providing feedback in various |anguage contexts constituting the
| ar gest percentage of feedback Inimmersioncontexts 60 wasreported by Lyster Ranta 1997 and
54 65 by Lyster Mbri 2006 in university level language classroom 70 werereported by Doughty
1994 andinthecase of adult ESLclassroom 55 wasrecorded by Panova Lyster 2002 and®6l
was foundin Nshitas 2004 small group learning context The predomnant use of recast warrants our
serious attentiontoit inthatif handled properly thisresource of providing feedback can be maxi mzed
inits effectivenessin promoting L2 1| earning

The facilitativerolein L2 learning has been substantiated in many experi mental studies and some
classroominstructions Theinitial research focuses on whet her recast can promote | earning and whether
it is more effective than other types of CF ©Mbre recently research into recast takes on a
“ differentiation” featurereflectedintwo directions Oneisthe categorization of recastitself accordingto
its specific characteristics and the other is the differentiated treat ment of student uptake to it The
former helps to explain how recast facilitates learning through the examnation of the relationship
bet ween recast characteristics and learning outcomes The latter helps to reveal whether recast
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contributes to acquisition by studying |earners subsequent use of linguistic fornms recast Wih the
deepeni ng of research learner uptake as a measurement of effectiveness of recast has been challenged
and remedied andsti mulatedrecall as another way to examneif recasts can be perceived helpstoreveal
some factors constraining | earner noticing of recasts A growng number of articles in international
journals have hel ped us enhance our understandi ng of the nature of recasts and hel ped us see recasts as a
manageabl e corrective feedback which if hand ed skillfully by classroomteachers can become salient
t o students and helpful for their languagelearning Under this context the author reviewsthe research
intorecasts abroad over the past decade and points out the pedagogical i mplications

2 Definingrecasts

Recast was firstinvestigatedin nativelanguage acquisition by children andtheter m wasfirst used by
Nelson Carskaddon  Bonvillian 1973 referring to the response by adultsto the child language In
children s native language acquisition research recasts have generally been defined as utterances that

“ rephrase a childs utterance by changing one or more sentence components subject verb or object
whil e still referringtoits central meaning” Farrar 1990 1992 Recast was found to help childrens
nati ve language acquisitioninthese aspects 1 reformulate and expand their utterance 2 sustainthe
t opic of conversationinitiated by the children and 3 follow on from what the child hassaid Farrar
1990 Because of the tremendous si mlarities bet ween SLA and native |anguage acquisition e g the
developmental routeto L1 and L2 acquisition recastisreceivingincreasingattentionin FLteaching and
researching

Recastingin SLAIs seen as onetype of CF CFis used as an umbrellatermto cover i mplicit and
explicit negative feedback occurring in both natural conversational and instructional settings Sheen
2004  Lyster Ranta 1997  after observing and documenting 18 3 hours of i mmersion classroom
interactions categorized teacher feedback into six types explicit correction recast clarification
request metalinguistic clues elicitation and repetition Teachers can use one of them or a combi nati on
of some of them when giving feedback CF differsinterns of how i mplicit and explicit it is Explicit
feedback overtly states that an error has been commtted in the [earner s utterance while i mplicit
feedback retainsthe focus on meaning byi mplyingthe existence of an error rather than overtly statingit

Ellis Loewen Erlam 2006 Recast as an input providing source is generally seen as an i mplicit
feedback and perfor medthrough such CF strategies as repetition clarification and requests to pro mpt
learners output while explicit correction is often carried out through metalinguistic explanation
elicitation paralinguistic signals and ot her explicit CFstrategies EIlis 2007 See Table 1

Tablel Ataxonomy of CFstrategies EIlis 2007

| mplicit Explicit
| nput providing Recasts Explicit correction
Qut put pro mpti ng Repetiti on Metali nguistic expl anation
Carification Elicitati on
requests Paralinguistic signals

A CF episodeiscomprised of atrigger recast and optionally uptake EIis2007 Thefollow ngis
an exampl e of recasting correction

T \WWen were youin school

S Yes | standinthefirst row trigger

T You stoodinthefirst row recast

S Yes inthefirst row andsit ah satthefirst row uptake

Inthe above example astheteacher andthe student are engaged in discussing atopic the teacher
recasts alearner s utterance by refor mulatingthestudent serroneous utterance standinto stood rather
than overtly indicatingthat the student s utteranceisincorrect Theteacher scorrect restatement of the
erroneous utterance retainsthe original meaning of the student sutterance sothat t he discourse can move
ahead wit hout disruption Inthe example recastingelicitsstudent responseinthe form of an uptake —
repairingthe error Still thestudent may respond differently to the recast feedback For example the
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student gets no chance to produce an uptake when the teacher pursues the conversation wth topic
continuation and someti mes even when thereis a chance for uptake the student may choose not to
respond So uptakeis an optional discoursal move which allows student not to give an uptake even when
thereis a chance

Wththe proliferating growh of recast studies over the past decade our insight into recast has
deepened Some formerly controversial issues now hold consensus The followng details what has
occurred

2 1 Recasts have dual functionsto perform

More recently Sheen 2006 defines arecast as “ The teacher s refor mulation of all or part of a
student s utterance that contains at | east one error within the context of a communicative activity inthe
classroom ” This definition coversthe dual functi ons of recasts —to recast for both di dactic purpose and
conversational purpose Thatis recastsfunction bothto confirmthe meaning of the students utterance
and to correct nontarget language form This proposal is wining more and more support |In defining
recast Loewen Philp 2006 takeit as a central point that “ Recastsretainthe central meaning of t he
| ear ner s utterance while changingthelexical morphosyntactic or phonological form ” Sheens emphasis
onrecastinginthe course of meaningfocusedinteractioniscongruous withthe overall cli mate of English
|anguage teaching —t he skill t o communicate successfullyisthe orientation of Englishlanguage teaching
and | earning

2 2 Recasts varyin degree of i mplicitness

I n earlier research recasts without differentiation are seen as a way of providingi mplicit negative
evidence Braidi 2002 Long Robinson 1998 Long | nagaki Otega 1998 Lyster 1998a b Long
1996 Until recently it is contended that recasts may range in degree of explicitness constituting an
I mplicit explicit continuum Sheen 2006 | n meaning basedinteraction teachers maysignal tolearners
the correctiveforce of the recast and cuetheir attentionto the particular problem thus greatly reducing
the ambiguity of recasts thelikelihood of its corrective function not being perceived by the learners

Loewen Philp 2006 Inthiscase theirillocutionary forceascorrectionisquitetransparent i e the
msmatch bet ween the original and the recast element is noticed by learners recasts shoul d be seen as a
relatively explicit for m of negative feedback EIlis Sheen 2006

2 3 Recasts provide both positive and negative evi dence

Wat kind of evidence recasts provide was addressed every early and the common view was that
recasts can not be seen as providing only negative evidence e g Longetal 1998 Ncholas Lightbown
Spada 2001 Today more and more researchers agree that recasts provide two types of evidence

positive evidence and negative evidence e g Carpenter et al 2006 Ellis Sheen 2006 Leeman 2003
This argumentation is confir med by Leemans 2003 research the results of which suggest that the
effectiveness of recastsis derived at least in part fromthe positive evidence or the enhanced salience
recasts contain  \Wlether recasts provide positive or negative evidence is tied up with how learners
interpret theillocutionary force of recasts Elis Sheen 2006 [f |earners have no consci ous awareness
that recasts are intended to be corrective then they are seen as providing only positive evidence
Conversely if they are interpreted as corrective e g stoodis recognized as correctivein the above
example thenthey constitute a source of negative evidence

At hough the once controversial issues now hold consensus among researchers anot her thorny one
arises That is howtoretainthe meaning of thetrigger utterance whenrecasting If ateacheris not clear
about the communicative intention of the student how could he she reformulate the utterance while
keeping theintact meaning of the original utterance Thisisthe problem most researchersfail to address
intheir investigation To my know edge Hauser 2005 isthefirsttobring upthis problemand discussit
in detail though his essayis not about recast and L2 devel opment Hestatesthat the propositional content
of an“ error turn” may be ambiguous In some research the practice of coding may obscure what is
happeningin the interaction and what partici pants take to be the action or actions achieved by any
particular turn For detaills refer to Hauser 2005
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3 FEfficacy of recasts on sone linguistic structures

Mbst experi mental st udies of the effects of recasts choose somelinguistic structures as thetarget for
examnation and the results find recast effective in the devel op ment of these linguistic forns e g
question development in English ©Nhackey Philp 1998 McDonough  Mackey 2006 the past tensein
English  Han 2002 and verbal morphol ogy i n Japanese [shida 2004

Hans 2002 small scale empirical study investigatedthei mpact of recast ontense use by comparing
the recast group of 4learners with 8 pedagogical recast sessions and 4 non recast groups of 4 learners with
regular sessions The findingsindicatethat the recast group used past tense more successfully than the
non recast groupin both oral and witten versions of astory tellingtest andthat therecast group showed
afar greater degree of consistency in use Recastsin hisstudy heightened the L2 | earners awareness
which led to considerable i mprovement in their tense consistency and even in the delayed post test
conducted a month | ater

Ishida 2004 investigated FLI|earners acquisition of Japanese aspectual form tei ru wthati me
series design by using intensive recasting “ Intensive recasting” focuses on a particular linguisticitem
repeatedly during communicative discourse Sheen 2006  The four partici pantsin her experi ment were
US under graduate students taking Japanese course In her treat ment the recasts were provided as
naturally as possible Thefindingsrevealedthat the overall accuracy rateincreasedsignificantly after the
recasting treat ment began and the high accuracy rate was retained bothinthei mmediate and delayed
post test sessions Thisstudy provides additi onal evidencethat recastingin meaning oriented activities can
be an effective instructional technique that hel pslearnersincrease the accuracy in their use of certain
grammatical constructi ons

MceDonough  Mackey 2006 examned the i mpact of recasts and different types of responses on
English as a second|anguage ESL question development In a pretest post test design 58 Thai English
as FL.universitystudents have perfor med aseries of communicativetasks with native English speakers and
completed four tests over a9 week period Asinlshida 2004 the NS NNS native speakers and non
nati ve speakers interactions are made as naturalistic and aut henti c as possible since recasts are provi ded
when consi dered most contextually appropriate bythe NSinterlocutors Theresultsindicatethat recasting
isasignificant predictor of ESL question development Their findingstosome extent are consistent wth
those of Mackey  Philp 1998  whose study through information gap task in the form of NS NNS
interaction indicatethat advanced |earners who have received recasts produce more advanced questi on
forms than learnersinthe control group with norecasts

I nlisting the positive effects of recasts the author does not suggest recast is effective anyti me and
anywhere Although the utility of recast isrecordedin many researches e g McDonough Mackey
2006 Ishida 2004 Han 2002 Doughty  Varela 1998 Mackey  Philp 1998 and it is even more
effective than ot her types of CF Robinson 2005 Longet al 1998 some classroomstudies on CFshow
that recasts though highly frequent are found to be less effective when compared wth other CF
strategies e g Ammar Spada 2006 Eliset al 2006 Panova Lyster 2002 Lyster Ranta 1997

Regarding these mxed findings HIis Sheen 2006 suggest that the problem of identifying the
corrective function of recasts does not negate their acquisitional potential The higher frequencyin both
nat uralistic and classroom setti ngs ensures that recasts have acquisitional potential at |east some of the
ti me andthe relativelow uptakein some studiessuggeststhat |earners may have perceived at | east some
of the recasts as feedback on errors

4 Learner uptake as a neasuremnent of the effecti veness of recasts

The notion of uptakeisdrawn on speech act theory Austin 1962 intotheerrortreat ment sequence
and used in a very different sense referring to“ a student s utterance that i mmedi ately follows the
teacher sfeedback andthat constitutesareactioninsome way totheteacher sintentionto draw attenti on
t o some aspect of thestudent sinitial utterance” Lyster Rantal1997 The conceptualization of |earner
upt ake provides an eff ectivetool foridentifying patterninteacher studentinteractionthatinclude a wide
range of |ear ners responses foll owi ngteacher feedback thusallow ngfor an operationalization of pushed
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out put in classroomsettings Lyster Mbri 2006

Learner uptake has been repeatedly used to measure the effect of recasts on learning yet some
inconsistencyin coding practice and defining uptake among different researches can beidentified withthis
met hod |t appearsthat researchers do notjust borrowthetotal idea of Lyster Rantas uptake but make
some adaptations of their own Wththe growingin depth research our insight has been enhancedinto
how upt ake coul d better serve as an efficient measure ment

4 1 Distinction bet ween“ no uptake” and“ no opportunity for uptake” is made

Learner uptake constitutes aresponsetothe teacher CF it reveals what the student attemptsto do
withtheteacher s feedback Generally speaking there are three types of response concerning uptake
1 uptake —the learner responds in some way 2 no opportunity for uptake because of topic
continuation or 3 no uptake —there is an opportunity but the |earner does not respond For
example atopicisinitiated bythe samestudent in which case theteacher sintention of correctingthe
error goes unheeded |In Lyster Rantas 1997 definition there are two types of student uptake
1 uptakethat resultsin* repair” of theerror on whichthefeedback focuses and 2 uptakethat results
in an utterance that still needsrepair known as“ needs repair” Repair of error arerecognizedthrough
four types repetition incorporation self repair and peer repair Needs repair includes the foll ow ng
sixtypes of utterances acknowedgement same error different error off target hesitation partial
repair

However their met hod of distinguishing student reactionto CF givesriseto much controversyin
|ater research  Lyster Ranta make no distinction between® no uptake” and“ no opportunity for
uptake” Itis one of the reasonsthat the notion of uptakeis challenged In fact thetwo i mpliestwo
different kinds of | earner reactionto recasts Therecent research by Loewen Philp 2006 classified
four types of student reaction to recasts successful uptake unsuccessful uptake no uptake and no
chance Their distinction of* no uptake” front no opportunity for uptake” is pedagogicallysignificant in
that therates of uptake foll owi ng recasts can differ considerably depending on whet her | earners do or do
not have a chanceto uptake Qiver 1995 Qiver 2000 in astudy of ESL class foundthat nearly one
third of the teacher s negative feedback moves were not foll owed by student uptake Student |acked
opportunity because of topic continuation on the part of the teacher or theinterruption from other
students So we could expect a higher rate of uptakeif“ no opportunity” episodes wereremovedfromthe
exchanges Consequently disti nguishing*® no uptake” from* no opportunity for uptake” is quite necessary
This necessity is also backed up by Robinson 2005 whose study demonstrates that |earner uptake
reached as high as 81 when given a chanceto respondto recasting

To differentiate” no uptake” from“ no opportunity” in the data collectedin not an easy job To
restorethe whol e picture students reflecti on about their thinkingin exchangesis needed Inthisregard
researchersfall back on sti mulated recall t o see whet her |earners can notice recasts or not

4 2 A broader perspective of uptakeistaken

I n many studies successful uptake or repair refersto the correct refor mulation of an error as
utteredin asinglei mmediate student turn e g Loewen 2004 Lyster 1998a b Lyster Ranta 1997
and not to the sequence of turns resultingin the correct reformulation Elis Basturk men Loewen
2001 Wiet her i mmediate response can be atrueindicator of the effect onlearningis not conclusive
Many researchers e g Eliset al 2001 Loewen 2004 OChta 2000 W©Nackey  Philp 1998 chall enge
uptake as a valid measurement of the effectiveness of recasts onlearning For exampl e they suggest that
I mmedi at e successful uptake mght be areflection of students attemptsto continuethe conversation Itis
not sure whether learners agree with the refor mulated |anguage for m or content of the recast feedback
when t hey acknow edge arecast Eliset al 2001  The repetition of refor mulated i nguistic for ns may
be seen as si mple i mtations or m mcking actions which do not indicate devel op mental progression

Mt Donough Mhckey 2006 nor does it reflect any cognitive processing on language Sheen 2004
Nabei Swain 2002 To make things more complicated the absence of i mmediate uptake may not be
seen as asignal of nolearning e g Mackey Philp 1998 since uptake mght be delayedin the next
exchangeturns Therefore it is suggested that in order to measure the i mpact of recast on |earning
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| ear ner s response should go beyond the i mmediate turn foll owing the recasting move and include the
responsesto arecast that occur beyond

Elliset al 2001 took a broader perspective of uptake Onthe one hand they acknow edged that
uptake can occur even whenthe previous move does notinvolve corrective feedback uptakeinthe case of
student initiated focus on form forinstance Onthe other hand they suggested that to obtain evidence
of the effective rol e of recasts on acquisition itis necessary to demonstratethat thelearners possessthe
aut onomous ability to use thelanguage feature for example byinvestigating whether they can produce
the form correctly on subsequent occasions without prompting This proposal is consistent with
Me Donough Mackey s 2006 view that |earners responses to recasts may also occur as syntactic
primng orstructural pri mng —aspeaker srepeated production of a previously used syntacticstructure
across successi ve utterances

The result of McDonough Mhckey s 2006 study shows that both recasts and | earner s pri med
production of the syntactic structures targetedin the recasts are predictive of subsequent devel op ment
Structural pri mng reflects i mplicit learning Bock Giffin 2000 and this must be taken into
consi deration when the acquisiti onal effect of recastisexamned The differentiation of |earner response
Is necessary for acomprehensi ve understandi ng of recasting onlearning Traditional met hod of examning
itsresponse should be modified to include the del ayed uptake in the form of syntactic primng It is
suggested that thelowrepair rate of Lyster Ranta 31 beinterpreted cautiously forit does not take
t he uptake across successive turns into consideration The high rate of uptake foll owing recasts is
supported by Eliset al 2001 whoreported 73 9

Since uptakeis adiscoursal move e g Loewen 2004 Eliset al 2001 to what extent does uptake
reflect acquisition In deciding on howto demonstrate t he effectiveness of CFinlearners interl anguage
devel opment Lightbown 2000 contendsthat researchers must findthe evidencethat the effect of some
CFissustained over time Soitistrue of recasting feedback nly when a student can use thelanguage
feature correctly or has understood the feature recast can the uptake be considered successful Thisis
experi mentally displayed by McDonough  Mackeys 2006 examnation of [earners autonomous use of
the featureinthe for m of syntactic pri mng

V¥ consider |earner uptake i mportant as is concluded by Loewen 2004 because 1 It may
indicate L2 acquisition thoughitis not necessarily evidence of acquisition 2 It relatestotherole of
output in L2learning for uptake constitutes onetype of“ pushed output” 3 It involves certainlevel of
cognitive processing of language student must engage in Further if we want to advance our
understandi ng of learner uptake andit rolein L2 acquisition a careful and refined examnation of the
responseis needed

5 Learners perception of recasts through sti mulated recall

Wth the shift of pedagogical focus to communicative language teaching recasts are generally
provided duri ng meani ng based exchanges or classroomsettings Vet her [earners canin communication
notice recasts has al ways drawn attention Inthisregard most research usessti mulated recall seekingto
answer whet her [earners can detect recastsin interaction and the target linguistic elements and most
I mportant what factors may constraintheir perception

Linguistic factor is one of the many known factorsthat affect the efficacy of recasts Mackey et al

2000 examned whether [earners of Italian and English as FL can identify the CF and the target
|anguage for ne Theresultsshowt hat t helearners of bot hlanguages can not identifythe morphosyntactic
errors while they can correctly identify the lexical and phonol ogical errors Mbst of the errors recast
75 are mor phsyntactic errors The difficulty inidentifying errors of thistypeis also confir med by
Carpenter et al 2006  This can be explained by the fact that in contrast to mor phosyntactic recasts
phonol ogical and | exical recasts tend to be shorter in length which results in a perceptually salient
contrast Carpenter et al 2006 Nabei Swains 2002 case study revealedthat besidesthelinguistic
elements of input e g grammatical lexical or phonol ogical intheir study paralinguistic elements and
| ear ner s aut ono mous utilization of the learning opportunities provided by the feedback can affect
| ear ner s awar eness of recast feedback andlearning thusthe effect of recasts
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Factors revealed by Philps 2003 study 2003 includelearner s working memory the difference
bet ween recast and t he original expression |ength and complexity of recasts Mbrris  Tarone 2003
added anot her contextual factor —the unfriendly at mosphere in communication The most recent
research by Carpenter et al 2006 examnestherolethe context andthe nonlinguistic elements play in
identifying recastsin meaningful interaction Intheir treat ment one group of students watch the video
clip withtheremoval of the erroneous utterances Onlythefeedbackin error feedback sequenceis kept
whilethe erroris deleted  The other group watch the video clip wthout the deletion of the erroneous
utterances Both the error and feedback are kept intact This treat ment of the two groups intheir
terns isinnovative The comparison of the two groups showsthat the group of [earners with accessto
theinitial errors are more successful at distinguishing recasts from repetitions than the group with no
access This finding indicates the i mportance of conversational context in helping identify recast
feedback Another i mportant findingintheir investigationisthat learners for the most part were not
| ooking for nonlinguistic cuesfromthe speakersto distinguishrecastsfromrepetition such asthe gestures
and facial expressions Therefore thisfindingis somewhat contradictory to Long s suggestion citedin
Carpenter et al 2006 thatlearners mght be ableto distinguish recasts onthe bases of paralinguistic and
extralinguistic cues The mxed findings mght be seen as a reflection of the complexity of recasts as a
discoursal move To what extent canlearners make use of the paralinguistic signals and which arethe
most useful for learners The author here cannot avoid the clich that further in depth researchis needed
toshedlight onthisline of inquiry

Anot her advantageous element for perceiving recastsrevealed by Nabei Swains 2002 case study
and Nshitas 2004 researchisthe small group contexts They found the student was morelikely to
notice recastsinthe group contexts and perceivethem* accuratel y” as correctionthan recasts providedin
teacher frontedinteraction Nishita thought small group interaction or teaching environment was more
directly engaging Nabei Swain alsoregardedstudent wllingness as anot her factor aff ecti ng t he student
percepti on of the corrective force of recast One example was that the st udent used t he recast feedback
for understandi ngthe meaning of a phrase ignoringthe grammatical correctiontherecast providedinthe
episode The recasts create* opportunitiesfor acquisition” Eliset al 2001 and whatislearnedfromit
depends onthelearner Nabei Swain 2002

Accordingto* Noticing Hypothesis” Schmdt 1990 1993 learner s noticingisthefirst steptoward
acquisition Itisonly whatthelearner notices about t heinput t hat hol ds potential forlearning Inter mof
recasts whentheinconsistency bet ween thetarget expression andinterlanguageis noticed |earners can
reconstruct interlanguage system thusi mprovingtheir metalinguistic knowedge Han 2002 Therefore
examninglearner noticing of recastsis arewarding undertaking Researchinthis direction helpsreveal
various factors affecting learners noticing of recasts Until now linguistic error type or |anguage
structure conversational contexts e g teacher fronted classroomor small groupsemmnar |earner s FL
level and personal readiness are some of the known factors However stimulated recall as a
retrospective method hasits ownli mtation students mayfail torecall exactly what t hey werethinking

6 Anewtrend Refinedtreat nent of recast characteristics

As noted earlier the examnation of effects of recasts onlearning has been expandedtoincludethe
categorizati on of recasts based ontheir own features In fact categorization of this kind has been made
Insome earlier studies but no detail ed analyses of the relationshi p bet ween the characteristics of uptake
and | earning outcomes have been made Studiesin thisline worth mentioning are the recent wor k by
Sheen 2006 and Lowen Philp 2006 A detail ed classification of recasts can be found in their
articles The teaching environment in both studies is the communicative classroom and the
characteristics of recasts observedinit are presented Sheens 2006 findingsreveal thatthe majority of
recasts arising in classroons investigated are short more like to be declarative in mode reduced
repeated with a single error focus and involve substitutions rather than deletions and additions
Furt her more she analyzed the characteristics contributingtolearner uptake repair A number of them
arefoundto berelatedto uptake such as pronunciation focus shorter Iength and substitution Loewen
Philps 2006 investigation of recasts in adult classroom includes the paralinguistic features cues
provided by teachers when recasti ng Recasts in these adult ESL classroons tended to be segmented
short andinvolve only singular change morelikely to be delivered as a declarative statement than as a
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confir mation check with rising intonation and likely to receive stress on the changed element The
research showed t hat effectiveness of recasts differed accordingto characteristics that e mphasized their
corrective purpose the phrasal prosodic and discoursal signals and also arelikely to be affected by
some featureslikethe number of feedback moves prosodic cues repetition length of recast number of
changes See Loewen Philp 2006 for detail ed categorization of recasts

According to Sheen 2006 saliencyis a psycholinguistic construct asit relatesto whether alearner
isableto notice alinguistic featurein theinput in contrast with the term* explicit” whichis realized
linguistically WWMenthe corrective nature of the feedback is marked linguistically itis morelikelyto
become salient tothelearner Therefinedtreat ment of classroomrecastsissignificant inthree aspects

1 It presents a taxonomy for categorizing recasts arising in classroom interaction which may be
enlightening for research purpose 2 It helps settle the dispute over the i mplicit ness explicitness of
recasts and 3 It signalsthat teachers can manage these cues skillfully in classroominteractionto draw
|l earners noticing whichis pedagogically significant

Examnation of |earner perception and the nuanced treat ment of recast characteristics are
enlightening for English [ anguage teaching The factors and recasts features revealed so far seemto
suggest t hat eff ectiveness of recastsissituation bound signalingto usteachersthat asrecasts providersin
classroominteraction we can take advantage of this CF by managing the contexts and the recasts
t he nselves

7 Incidental recastsin classroominstructi on

7 1 Incidental and extensiverecastingin classroom setting

Ininstructional contexts recasts are usually extensive andincidental tothe discourse inresponseto
t he utterancel earners produce rat her than preplanned by theinstructors Loewen Philp 2006 Itisalso
referredtoasonestrategy of reactive focus onform which occurs when alearner hassai dsomethingthat
contains a real or perceived error and the teacher responds to this error Hlis et al 2001 That is
withinthe context of asingle communicativetask a number of different |inguisticforns arelikelyto be
recast and each episodeis brief However thisleadsto a question whatisthe efficacy of recasts when
no specificlinguistic target is focused

MVany researchers e g Ammar Spada 2006 |shida 2004 Lyster 2002 arguedthat e mbedding CF
within communicative activitiesis possible and conducive to L2 development Mreover recasts can
explicitly serve a corrective function in instructional settings Ncholas et al 2001 Recasts can help
|earners notice the inconsistency between their interlanguage and target form and i mprove their
met ali nguistic know edge Recasting in instructional classroomis |ess obtrusive facethreatening and
ti mesaving It functions bothto confirmthe meaning of | earner utterances and provide correct | anguage
forns they are not intrusiveto classinteraction andteachersusingthisfeedback technique can control
t he discourse

However itistruethat recasts inspite of their strengths still go unnoticed someti mesin class In
communicative interaction recasting is possibly seen as a confirmation of meaning thus producing
pragmatic ambivalence Lyster 2002 resulting in low uptake in classroom observation The factors
I mpeding learners noticing of recasting may be multiple For example learners may fail to detect the
corrective nature of recasting especially when recasts are accompani ed by expressions of approval as are
repetitions of correct sentences Teachers often respond positively tothe meaning of student expression
using recasting with other confir mative wordslike* Ck Yes” and pursuingthe conversation with topic
continuation thus neglecting correcting the errors Lyster 1998b G her possible factors include

1 Teachers reluctance to wait for a response from students 2 Learning context or at mosphere
3 Nb additional cuestoalert thelearner tothe feedback function and focus of recasting and 4 V¥
teachers often are unwillingto correct students errorsfor thesake of savingtheir face or keepi ng smooth
meani ng exchange

Recast as feedback is of great benefits when noticed by learners Philp 2003 Schmdt 1993 Soin
classroominstructionitisi mportantto explorecertainelementsthat may make recastssalient tolearners
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Tothisend teachersshould be heedful of the constraining factors and create supportive contexts EIis
Sheen 2006 handlingrecastingin an appropriate way Doughty Varela 1998 In recastsliterature
some i mportant met hods have been mentioned For example Han 2002 suggests four conditions for
recasts to be facilitative of L2 learning individualized attention consistent focus devel opmental
readiness andintensity However current studies suggest no systematic manipulation of recasts As a
consequence the author offers a tentative one for providing productive recasts based on the existing
research findings

7 2 Suggestions for effective use of recasting

7 2 1 Qeate beneficial learning contexts

It is suggested that recasts are more effective in small group interaction context rather than in
teacher fronted context Nshita 2004 Nebei swai n 2002 Learner noticing of recasts can differ
depending on the social contexts since conversational contexts are supposed to influence learners
awareness Nabei Swain 2002 Mrris Tarone 2003  Small group interaction in contrast with the
larger one hasthe advantage of drawinglearners attention sincethereis a greater and more specific
focus on teacher s correction of student problens In such a favorable context the students could
participate more directly and therefore are morelikely and more often to notice recasts and repair
their original ill formed utterances Further inthe focused context recasts which providesthe correct
answer rather than merely cues like negotiation of form contributeto morelearner repairs

Realizing thei mportance of leaning context teachers should be good at arranging small pair group
work in classroominstruction It is worth noting that interactive dynamcs must be taken into account
when arranging small groups Accordingto Mbrris Tarone 2003 dynamcs in language cl assroom
seemto affect learners ability to perceive accurately linguistic infor mation provided in recast For
example negative feelings about their conversation partners seem to cause some |learners to interpret
recasts not as hel pful CF but as criticism and even mockery They suggest that in order to maxi mzethe
efficacy of pair work in L2 classroom |anguage teachers should pay attention to the social dynamcs
amongthestudents In addition |earners mght be askedto watch out for exclusionary attitudes advanced
| ear ners display towar d | ess proficient and motivated |earners Teachers should be alert to watch for such
practicesif they arise It is also i mportant that teachers design activitiesin which the more proficient
learners are given aless domnant role whenless proficient learners are moreinclinedto participatein
and contribute moreto the communicative task

7 2 2 Enhancethe explicitness and salience of recasts

I n current research a number of elements have beenfoundtocontributetothesaliency of recasts A
repetition of | ear ner sincorrect for mbeforetherecasts proper benefitsiearners and haslongter meffects
on promoting the accuracy of thetarget form Doughty Varela1998 Linguistic factorsthat tendto be
beneficial tolearnersinclude the shorter recasts those closer to thetrigger utterance and those that
change the utteranceinfew ways Philp 2003 thereduced word short phraselength andsingle error
focused recasts Sheen 2006  The phrasal prosodic and discoursal cuesthat teachers provide can greatly
reduce the ambiguity of recasts Lyster  Mbri 2006  Besidesthese what is equally enlighteningisthat
cl asses can be preceded by some instruction on specific grammatical features so that|earners awareness
torecasts can be enhanced This was confirmed by Elis Loewen Basturk mens 1999 observation
which reported as high as 75 uptake for recasts

Naturally itis possiblefor teachersto highlight the salience of incidental recastingin classroomto
drawlearners attention tellinglearnersthatitisthe form and not only the meaning of their utterance
that isthe focus of correction Doughty 1999  The aut hor suggeststhat teachersin providing feedback
shoul d be skilled at usingthe additional cuesininteraction like usingintonationstressing or e mphasizing
onthe features being corrected Also short recasts with few changes and withinterrogative rather t han
declarative intonation are preferred Loewen Philp 2006

7 2 3 Tailor teacher language accordingtolearners developnental readiness
Learners L2 proficiencylevels must betakeninto considerationin evaluatingthe eff ectiveness of any
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CFtechnique Sheen 2006 Experi mental studies suggest that recasts may more readily trigger the
learners attentiontothetarget of therecasts whenlearners have prior or latent know edge of it Thatis
tosay learners readiness affects the effectiveness of recasting and subsequent development of the
specificlanguage form In Lyster Rantas 1997 study l|earners who were at more advanced stages of
questi on devel op ment benefited more for minteraction withrecast thanthey did frominteraction wt hout
recasts They saw this as anindication that learners were ableto perceivethe corrective nature of the
recast only when they had reached a stage of“ devel opmental readiness” Also teachers must be aware
t hat conti nued recasting of what students already know is unlikely to be effective to ensure continued
devel opment of target |language accuracy and may even have a leveling off effect on their L2
development Si mlarly continued promoting of | earnersto draw on what t hey have not yet acquired will
be equall yineffective Panova Lyster 2002  Teachersin classroom must know about the general L2
proficiencylevel of the class and tailor their recastinginline withlearners developmental read ness
Only when students are cognitively ready to learn and are clear about teachers intention can they
devel op the motivationto use recasts as a way of correcting language error rat her than using recasts for
ot her purposes e g comprehendingthe meaning of a phrasein Nabei Swain 2002

7 2 4 Increase wait ti ne for students to produce pushed out put

According to Swains 1995 Qut put Hypot hesis output promotes learner noticing of the
inconsistency between feedback and interlanguage However in our teaching experience we are not
likely to waitlongfor student answer for fear of interrupting meani ng exchanges or wastingclassti me In
this case teachers if possible should be encouragedto give students opportunity to drawtheir attention
to their nontarget utterance |nexperienced teachers mght not be skilled in providing feedback on the
basis of the findings of Polio GGass Chapin 2006 |In their study though inexperiencedteachers use
recasti ng as feedback al most as frequently as experiencedteachers do and are aware of thei mportance
of feedback vyet they need more practiceinlearning howtoi mplementit |nexperiencedteachers mght
not be aware of the i mportance of the various functions of output in language |earning nor are they
skilledin generating output like experienced teachers who are able to ensure the production of more
out put of the students thus creating more opportunitiesto give feedbacktothe errorsthat students have
made Ample wait ti me can hel p students frame their answers and give them opportunitiesto reflect on
what they have said Alsoitis a way to create easy and pressure free learning at mosphere Teachers
should get used to giving students more response ti me after recasting and observe their reaction |If
students fail to perceive the msmatch bet ween their erroneous utterance and the recast teachers can
choose t o add additional cuesto make recastssalient or to proceed wthtopic continuation or to use other
CF whenever they consider appropriate

8 Concl usion

It is useful to examne the relationship between specific features of recasts and learners FL
devel op mental outcomes andto separate responsesthat aresi mpl erepetitions of arecast fromresponses
t hat are refor mulati ons of a previous utterance andtol ook for evidence of responsesto arecast t hat occur
beyond the i mmediate response turn e g Sheen 2006 Loewen Philp 2006 ©McDonough Mackey
2006  Studiesinthisdirection undertake a nuanced investigationinto how these characteristics promote
learning A more detailed categorization of recasts accordingtoits featuresis needed for conducting a
comprehensive examnati on of which elements may increase the salience of the recast and how these
elements promote | earning The exploration provides experi mental evidence for the differencein the
degree of i mplicitness explicitness andit hasi mplicationsfor L2teaching |f teachers are aware of t heses
explicit features they can use them when recastingin class to make recasts salient to learners The
acquisitional effect of recasts as CFstill needs more research since research onlearners sustained ability
and aut onomous ability to use the particular structure is not adequate and more linguistic forns are
encouraged to be examnedtotest thelongter meffect of recasts

V¥ teachers should be awarethat corrective recasting as one of corrective feedback techniques is
not necessary for acquisition nor does it al ways promote acquisition but can serve as an effective
strategy i n supportive contexts if handled appropriately Evidently recasts as a CF strategy can be
realizedin a number of ways They may or may not i ncl ude prosodi c emphasis on the problematic form
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They may be performed withrisingintonation i e as aconfirmation check or with fallingintonation
| e asastatement They may be partial i e refor mulate only the erroneous segmentinthelearners
utterance or complete i e reformulate all of it  They mayinvolve correcting just one or more t han
onefeature Thus depending on the particular way the recast is realized it may beimplicit or much
mor e explicit Elis 2007

However Polio et al 2006 demonstrates the weakness in some teachers especially young
teachers wusingrecastingtoelicit learner output VM useit often and unconsciously yet we do not know
howto use it effectively The complexity of recasting and weakness in teachers highlight the need for
training onthe part of teachers

| n addition teachersshould beinfor med about thefindingthat particular targets are morelikelyto
invite recasts as feedback for example grammatical and phonol ogical error Lyster 1998a single error
utterances Doughty 1994 Lyster 1998a syntactic and phonological errors Nshita 2004  Thisis an
intriguingissueinthatteachersseemto select a particular f eedback for recasting accordingtothe category
of student errors Teachers are motivatedto conduct in depth study of their own recasti ng behavior and
contributetheir own piecetothisfield of inquiry
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