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Abstract

Taki ng EFL moti vati on as one influential variable on autonomy in English learning AEL this study
triesto probeintotherelationshi p bet ween EFL moti vati ons and AEL by conducting Theinvestigationinto Non
English major undergraduates EFL nutivations and their autonony in English learning among 471 non English
mej ors with quantitative and quaitative approaches Quantitative and quaitative analysis interpret the
correl ati ons bet ween motivations and AEL | n addition suggestions of cultivatinglearners AEL.Dby triggering
their various motivations are presented In the end theli mtations of this study and recommendati ons for
future studies onthistopic are pointed out
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1 Introduction

Over the past 30 years considerable research has been conducted on learner autonomy LA
henceforth inthefield of English education The research home and abroad focuses on t he definitions
descriptions and analyses of theoretical bases of LA or strategies of its application WYen LA is
mentioned asthe ability to be cultivated itisundeniabletotakeindividual differencesinto consideration
whichis playingthe vitallyinfluential rolein Englishteaching Mbtivation one of the key factors that
influence therate and success of second foreignlanguage L2 learning D rnyei 1998 117 definitely
exertsits effects on the fostering of LA in Englishlearning But less attention has been placed on the
relationshi p between motivation and LA! The current paper attemptsto unveil thelinkage of thesetwo
vari abl es by conducti ng an expl oratory i nvestigation among non English maj or undergraduates

2 Literaturereview

2 1 Chinese undergraduates motivationtypes

Previous studies on Chinese students English | earning motivation mostly follow the classical model
andits expansionsregarding motivationtypes Wi Liu Jeffrey 1993 Wn  \Wing 1996 Zhou 1996
VWn 2001 Qn  Wén 2002 Shi 2002 WAng Liu2002 Yang 2002  which partially reflectsthe EFL
motivation typesinthe Chinesecontext To discover Chinesestudents EFL motivationtypes deeply Gao
and her colleagues 2003 attempt a pri marily exploratory bottomup classification of English |earning
motivations Inthisstudy thesevenfactorsare named andlabeledas 1 Mbtivation of | earningsituation

ML 2 Instrumental motivation MR 3 CQultural motivation M8 4  Mbtivation of intrinsic
interest Mt 5 Mbtivation of social responsibility M 6 Mbtivation of going abroad Mb 7
Mbtivation of individual development M 8 Mbtivation of i mmediate achievement MB and 9
Motivation of infor mation medium M  As Figure 1 shows MR consistsof Mo M6 M M8 MO
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and MBincludes M4 Mb and M

ML Mbtivation of |earning situation
MR | nstrumental motivati on

MB Cultural motivation

s

Mbtivation of intrinsicinterest
Mbtivati on of social responsibility
Mbtivation of goi ng abroad

Mbtivati on of individual devel op ment

Mbtivation of i mmedi at e achi eve ment

S & 3§ §

Mbtivati on of infor mation medium

Figure 1 Chinese undergraduates motivation types

2 2 Autonomy in English Learning AEL

Hoelcis considered asthe pioneer to bring the concept of LAinto foreignlanguage education He
regards LA asthe abilitytotake charge of ones ownlearning 1981 3  Afterwards many researchers
define LAIn various ways As Bensonsummarizedthat when LAIs defined somescholarsconsideritto
be anideal state seldomactually achieved wherelearners are fully responsiblefor decisions about their

ownlearning for others it represents aset of skillsthat can belearned and for othersstill autonomyis
“ aninborn capacity that is suppressed as we gothrough the processes of institutional education” Benson
1996 27 In this study taking account of the present college English teaching situationsin China

Autonomyin English Learning AEL a working name of LA is defined asthelearners competenceto
control their English [earning consciously Autonomous |earners are able to consciously 1 for mulate
their own learning goals and plan their English learning 2 make use of effective English | earning
strategies and 3 monitor and evaluate their ownlearning process

2 3 Voices of the relationshi p bet ween motivati on and AEL

On the issue of the relationship bet ween motivation and AEL two voices can be heard from
different scholars

Voicel LAleadsto motivati on

Deci and Ryan 1985 29 state that “ Intrinsic motivation wll be operative when action is
experienced as autonomous” They also say that an autonomy supporting learning situation provides
conditions for the development of intrinsic motivation

D ckinson 1995 reviewsthelink bet ween motivation and autonomy fromintrinsic and extrinsic
integrative and instrument and cognitive point of view and comes to the conclusion that aut onomous
| ear ners become more highly motivated

D rnyei and Gizér 1998 also suggest that motivationis aresult of | earner aut ono my
Voice 2 Mbtivation precedes LA

Spratt and Chan 2002 findthatin many cases motivation precedes autonomy through al arge scal e
study of Hong Kongtertiary students readinessfor |earner autonomy inlanguagelearning? Based onthe
datafromthe questionnaire and interviews they found that the higher motivation the students possess
the greater wllingnessthey have to take part in the out class activities aut onomously As they state* In
t hese students eyes motivation would appear to precede autono my Low motivation discouraged
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t he pursuit of autonomous activities” Spratt  Chan 2002 256

Cotterall 1999 focuses on“ self efficacy” rendering supportstotheideathat motivation can be a
precursor of successful autonomous learning In her point of view self efficacy includes” thelearners
confidenceintheir overall abilitytolearnthe language as well astheir ability to achieve more specific
|anguage goals” Cotterall 1999 502  Self efficacy and effort both part of a motivational construct
woul d predispose LA

Littlewood consi derslearners ability and wllingnessto assume responsibility for theirlearningto be
“ at the core of the notion of autonomy” and that“ WIingness depends both on the motivation and t he
confidenceto take responsibility for the choices required” 1996 428 In his view motivation is a
necessary precursor of aut onomy

Ushi oda holds that wthout motivation thereis no autonony She defines motivationin the context of
autonony as“ the establishment of principles for devel oping effective motivational thinking as an integral
di mension of |earner autonony” 1996 3 Inthelogic way |earner autonony “ not only entails acapacity for
ef fecti ve self managemnent of motivation but also presupposes that thelearner wll bring a degree of motivation
tothelearningsituation since without nmotivation thereis no autonony” 1996 40

The above two voices wake us 1 therelevant studies are all narrowed down to the elaboration of
initial direction of motivation and LA 2 no quantitative studies draw special attention on their
linkage3 and 3 thereis nosuch astudyin China Further detailed findings of their relationship can
only be achieved when researcherstake new perspective and research method Inthis paper motivation
Is taken as one variable influencing AEL Wth the complementary of qualitative method the
quantitative approach wll be adopted asthe major way toinvestigateintotheir relationshipin depth

3 Research design

3 1 Research questions

This paper attempts to firstly make clear of the question “ Isthere any correlation bet ween non
English maj or undergraduates EFL motivations and their AEL " If it receivesthe positive answer then
t he foll ow ng questions wll bestudied futher 1 How doesthe motivation correlate with AEL on the
whole 2 \Wat about the correl ations bet ween sub motivations and AELrespectively and 3 Howto
interpret all the correlations

3 2 Subjects

This studyinvol ves 471 second year non English major undergraduatesin all 220 of them majorin
Management Computer Science and Engineering and Automatic Control from Shenyang Institute of
Aeronautical Engineering SI AE and 251 major in Business Admnistration from Sout hwest Petroleum
Institute SV Inasense itis moretypicaltochoosesamplesfromthetwoinstitutes becausethey are
onthesamelevel inthe Chinese higher education system whilelocatingin different areas of China SI AE
liesinthe northeast of China while SWPI islocatedinthe southwest of China

3 3 Instrunents

This study is quantitative focused with the complementary of qualitative approach Therefore
questionnaire andinterview areselectedto betheinstrumentstoelicit data Theinterview was conducted
insem structured way

The whol e anony mously designed questionnaire contains four sections wth regard to 1 the
introduction of the purposes of this study and instructions for completing the questionnaire 2
background of the respondents such as student number period of Engishlearning mnajor and scores of
CET 4if passed 3 AEL questionnaire 23itens and 4 motivationtypes questionnaire 25itens  The
questionnaires of AEL.and motivati ontypes cane outinthefor nal study after t wo round pil ot modificati ons by
referringto Xu Jinfen et als LA questionnare and Gao Yihong et al s motivation types questionnaire
respectively As Table 1indicated thetwo parts obtai n higher cronbach al pha coefficients with deleting sone
itens* The questionnaires empl oyed Likert five point scaletorate eachitem

84



CELEA Journal 81

Table 1 Cronbach alpha coeffici ents of questionnaire

AEL Mbtivation Type
1st pilot study 8851 8390
2nd pil ot study 8743 8452
For mal st udy 8792 8489

Wthinthe AEL part the subjects were asked to rate eachitemranging from 1 Thisis extremely
untrue of my situation to 5 Thisis extremely true of my situation was adopted The current
questionnaire si mplified five di mensions of the original by Xu et al 2004 to three based on the
characteristicsin part 2 2 of theliteraturereview Table 2 outlinesthe components of AEL.section

Table 2 Distributions of itensin AEL part

Section Focus of each section Distributions of itens
AEL1 For mul ate appropriatelearning objectives and plans 15

AEL?2 Select and i mplement | earning strategies 69

AEL3 Mbnit or and eval uate one slearning 10 23

I nthe part of motivationtypes marks of eachitem weregivenfrom1 | strongly disagree with this
statement to5 | strongly agree withthisstatement  Table 3 unfolds the distributions of itenmsinthis
part

Table 3 Distributions of itensin motivation part

Section Focus of each secti on Distributions of itens
ML Mbti vati on of |earningsituation 27 28 29 30
\V/4 | nstrumental motivation 25 26 31 32 33 34 35 36 40 42 43 44 45 46 47 48
VB Cultural motivation 24 37 38 39 40 41 42 43 44 45 46
M Mbti vati on of intrinsicinterest 24 37 38 39 41
Vb Mbti vati on of social responsibility 40 42 43
Vb Mbti vati on of goi ng abroad 44 45 46
(/4 Mbti vati on of individual devel op ment 32 33 35 47 48
VB Mbti vati on of i mmediate achi eve ment 25 26 31
\Y;?) Mbti vati on of infor mation medium 34 36

3 4 Procedures of the study

At the end of November 2004 the for mal i nvestigati on was conducted after a small group discussi on
and t wo pilot studies see Table3 Intheearlytwo weeks of December 2004 3 subjectsfrom SI AE and
4 subjects from SWPl wereinterviewed at their will Everyinterviewlasted no morethan 30 mnutes in
the course of which notetaking was used to record interviewees statements on the questions for the
purpose of creating a pleasant at mosphere to decrease the interviewees anxieties thus obtained more
aut hentic data

Table4 Summary for the conduction of the questionnaire

Total number of Valid number of

Affiliation Vali d Total valid
. collected coll ected
of subjects : . : . percentage percentage
questi onnaires questionnaires
1st pil ot study SI AE 50 46 92 0 92 0
2nd pil ot study SVl 135 120 89 0 89 0
SI AE 220 200 90 9
For mal st udy 91 3
SVl 251 230 91 6
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4 Results and discussions

Wththeaid of SPSS11 5 the data were handled andthe results as Table 5 demonstrates render
an empirical answer to the first research question of the current study that isto say there do exists
correl ati ons bet ween motivation and AEL 1In the following parts the analysis and discussions of the
findings wll beillustratedin detail

Table5 Correlations bet ween moti vati ons and AEL

M ML VR N8 A NG VB MY N8 VD
Pearson 305 054 394 513 239 187 264 400 288 414
Correlati on

AEL g
| 000 263 000 000 000 000 000 000 000 000
2 tal ed
N 430 430 430 430 430 430 430 430 430 430
05 01

4 1 Ontherelationship bet ween motivation and AEL.in general

Theresults of thestudy showthat onthe whole motivation correlates with AEL r 395 at
significant level 000 see Table 5  which gives us an empirical proof that there really exists alink
bet ween motivation and AEL Knowes 1975 Dickinson 1995 Nble et al 2001 WM 2001 Ecclest one
2002 Spratt Chan 2003 Gao Sun 2003 He 2003 Xu  Zhan 2004 etc  The positive correl ation
bet ween motivation and AEL means that the more you are motivated the more AEL you own or the
mor e aut onomously you performin English learning the stronger motivation you have Therefore we
obtain the answer to the question of whether there are correlati ons bet ween motivation and AEL onthe
whol e Dickinson 1995 165 stated® A common theme in justifications for autonomy especialyin
general education but also in language learning is that autonomous |earners become more highly
motivated and that autonomy leadsto better more effective work " Knowes 1975 14 clai nsthat

thereis convincing evidencethat people whotaketheinitiativeinlearning proactivelearners learn
mor e t hi ngs and | earn better than do people whosit at thefeet of teachers passively waitingto betaught

reactive learners They enter into learning more purposefully and with greater motivation”
Ecclestone 2002 also contends that motivation as onesignificant factor among those affective ones
may link to different aut onomy

4 2 Ontherelationship bet ween motivation of learning situation and AEL

The results tell us that there is no significant correlation see Table 5 bet ween motivation of
learningsituation and AEL r 054 which means ML exertslittleinfluence on AEL

Mbtivationis a dynamc one D rnyei 1994 and different motivations play different roles in
facilitating autonomous English learning Thisinvestigation was conducted on November 2004 1In this
period some students may strive to the preparations for CET 4 therefore instrumental motivation
concretely speaking motivation of i mmediate achievement may influence more on the students
aut onomous Englishlearning whose qualitative evidence can befoundfromtheinterviews of student A as
foll ows

Student A female Do you likelearning English > Tell youthetruth 1 learn Englishjust for the
di plo ma of college study Wiy Itis knownto usthat English playsthe mosti mportant rolein ourlife

If 1 cant pass CET 4 ||l lose my graduation certificate If I fail the CET 6 | wll bein a passive
positioninthe competition of job huntingin near future | must [earn English well Can you descri be
your Englishlearningin detail Ck | recited the words on the CET 4 vocabulary handbook wt hout

bei ng forced by the Englishteacher 1 bought several books on CET 4 and co mpletedt hesi mul at ed papers
one by one | make a plan by myself which regulates how many words | should recite how many reading
comprehensions | should complete and how much ti me I should spend on the listening comprehension
every day Dd you dothat accordingto your plan  Yes most of ti me
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From Asstatements it islearned that the motivation of i mmediate achievement contri butes more
t han ot her motivationsto her aut onomous English | earning

I n addition doesthisresult mean that motivation of [earning situationis an all or nothing factor on
AEL The answeris NO Fromtheresults itisfoundthat thereis weak correlation between motivati on
of learningsituation and AEL r 054 see Table 5 which meansthereis no SI GNI FI CANT rather
than NO correlation bet weenthem Therefore it isreasonableto say motivation of |earning situation
have someinfluence on AEL

Theoretically speaking the for mation and promotion of AEL need supportive environ ment rather
than happeninisolation Hggs 1988 Esch 1996 Hua 2001 Zhang 2004 Hggs 1988 41 42 defines
aut onomouslearning wthin the context of alearninginstitution as a processin which |earners take
responsibilities for his or her ownlearning perfor mlearning activities and sol ve problens associated wth
thelearningtask independently see Figure 2 Task teacher and environment interact together thus
t he successful outcome of an autonomouslearni ng experience depends onthe extent to which each el e ment
Is consistent withthe others

Figure 2 Theinteractions among environment task andteacher inthe
process of autonomous Englishlearning Hggs 1988 42

In Hggs eye learnerslearn English autonomously within theinteraction amongtask teacher and
envir on ment

Zhang 2004 also considersthe environment as one component of LA Learners should be given
amount of chance to develop the abilities of being responsible for their own learning VWt hout the
environment such asteachers teaching equipment and|earning materials it isi mpossibleto cultivate
their AEL

The above arguments all emphasi ze the i mportance of |earning environment situation context
Learners motivated by such a supportive learning situation to some degree may learn English more
aut ono mously

Tosumup thereis nosignificant correlation bet ween motivation of learningsituation and AEL But
in a sense motivation of learning situation is a factor that can affect students English learning A
supportivelearning environment bridges the sti mulation of motivation of learning situation wth AEL
fostering I e inthat environment thelearners sti mul ated motivation of learningsituation may tri gger
their wllingnesstolearn English aut ono mously

4 3 Ontherelationship bet weeninstrunental motivation and AEL

Fromthe result of Pearson correlation analysisin Table 5 it is clear to observe the instrumental
motivation correlates with AEL r 394 at thesignificant level which meansthe more astudentis
motivated by instrumental motivation the mores heislikelyto perfor mautonomouslyin her his English
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learning The foll owing researchers elaborations support the findings

Luk mani 1972 states that instrumental motivation makes itself more i mportant when | anguage
|earners haveless or no chanceto usetarget languageto communicate wth native speakers

D rnyei 1990 holdsthatinstrumental motivation contribute moretoforeignlanguagelearners ina
sense thantothesecondlanguagelearners because foreignlanguagelearners haveinsufficient exposure
tothetarget culture and thereforethey are uncommttedtointegrating withthetarget community

Oxford 1996 considers the instrumental motivation to be more meaningful for most foreign
|anguage | ear ners

Inthe Chinese context Englishislearned andtaught as aforeignrather than asecondlanguage Hu
2003 4 Therefore reconsiderations should be taken asfar astheroles of instrumental inthe English
|earning are concerned Amount of research tend to the view that instrumental motivationisthe main
vari abl einfluencing students English learning Qi 1986 WWng 1989 Zhou 1996 Dang 2001 which
verifiesthe conclusions by D rnyei 1990 and Okford 1996 etc

Qi 1986 made the earliest quantitativeinvestigationinto English majors social psychology one
result of whichindicatesthat thestudents hol d higher instrumental motivation

Wdng 1989 48 states that in Minland China most of the foreign language |earners know little
about the target community culture and people before they learn the target |anguage Among those
learners most of themlearn a foreignlanguage for theinstrumental purposes such as passing various
examnations finding a good job etc Thus instrumental motivation has a greater promnencein the
process of Chinese students Englishlearning

Zhou 1996 concludes that most of subjectsin her investigation possesses instrumental motivation
and proposes an Englishlearning model for Chinese studentstakinginstrumental motivation asits focus
instrumental motivation goal effort invest ment onthe non English activities

Thereforeit is reasonableto say that inthe Chinese context many |learners hold the instrumental
motivation It is believedthat thosestudentstendtotakeresponsibilitiestotheir own Englishlearningfor
some instrumental purposes such as finding a goodjob and obtaining various” useful” certificates etc

4 3 1 On motivation of individual developnent and AEL

Results of the data processing gives a picturethat M and AEL correl ate positively withr 264
see Table 5 at thesignificant level of 000 which meansthe more you are motivated by motivation of
individual development thestronger AEL you own

Firstly asonesub components of instrumental motivati onthat shows a positivecorrelation with AEL
at thesignificant level M hasthe possibilitiestothe positive correlation with AEL

Moreover the descriptions of MV i mply that learners with M consider English as a useful tool for
their future developments Sothey may be moreresponsible for their own English learning

4 3 2 On motivation of i mnediate achievenent and AEL

Mbtivation of i mmediate achievement correlates with AEL wthr 400 at thesignificant|evel of
000 whichleads ustotheideathat the more learners are motivated by this type of motivation the
stronger their AEL will be

Ho 1995 presents us with illustrations on the specific achievement motivation* the cultural
emphasis on achievement contributed to the carrying out of actions and the accomplish ments of tasks
moving the learners towards autonomy From another point of view it may be said that such
achievement motivated actions and tasks actually constituted acts of autonomy” Ho 1995 241
Nowadays the pressurefromthe CET 4 and CET 6 especially theformer in asense is onecriterion
tojudgethe qualities of college English teaching some universities or coll eges consi der t he proportion of
passing the t wo national English tests CET 4 and CET 6 at oneti me as the |abel of teaching qualities
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and some even connected the CET 4 withthe diploma i e those who failed to pass CET 4 before
graduation have no qualificationsto get the final diploma Under such alearning environment some
students who experienced various examnations from pri mary school study show a great desire to pass
CET 4 as early as possiblein order to obtain the final certificate which intheir opinion isthe only
objective of the collegelearning Whthis motivation they arelikely tolearn more aut onomously and
much har der

4 3 3 On motivation of infor mation nedium and AEL

The study fi nds out t hat motivati on of i nfor mation mediumcorrelates with AEL r 288 at t he
significant level of 000 Mbtivation of infor mation mediumis a newy found motivation by Gao et al
which meansthat |earnerstreat Englishlearning as one mediumto broadentheir eyes onthe devel op ment
of certain subjects for example physics outside of China Nowadays the bilingual teachingis carried
out in most of the coll eges universities on some subjects whose meaning is that non English subject
teachers conduct their teachingin English for instance teachers of mathematics use English to give
instructions on mathematicstotheir studentsintheclass Itis possiblefor thosestudentsinthe bili ngual
teaching classroomto take more responsibilities for their own English learning because their ai ns areto
completethe coursein English andtolearn more about t he devel opment of their majors Student Bissuch
a kind of student

Student B male | am a student of bilingual teaching class of management VM use the authentic
textbooksin English In order tolearn more about the devel opment on manage ment and i mmersed t he
bili ngual environment | spend my spareti melooking up new words doing morelistening exercises after
class | also make and adjust my | earning plan by myself accordingtothe progress of English teaching |
also concentrate more attentions to the infor mation about management by surfing on the internet or
searching materialsinthelibraries wherel seldom went before receivingthe bili ngual teaching

For those who are not involvedinthe bilingual teaching environment its possibleforthemtolearn
English more aut onomously if t hey consider Englishlearning can facilitatetheir understandi ng more about
their majors Student s a good example

Student C female Englishis veryi mportant On which aspect  For example Englishis one of the
most wi del y used workinglanguagesintheinternational academc conferences |n addition if you want
tolearn more developments on certain field outside you haveto be ableto read materialsin English
freely because many foreign academcjournals on my major are publishedin English How did youlearn
English t hen W | besides attentivelisteningtotheteachers explanations and careful notes making |
aut onomously | ook for the materialsin Englishtoread andlisten watchthe videosin ordertoi mprove my
Englishin every aspect | frequently gotothelibrariesto readthejournalsin English and|ook for the
materials on the websites WWen readingthosejournals |1 recordthe oft used words on a notebook and
recitethem Meanwhile | do not often ook up the new wordsin the dictionary because | pay more
attentionto understanding the mainideas of the articles

4 4 Ontherelationship bet ween cultural motivation and AEL

Table 5indicatesthat cultural motivation correlates with AEL r 414 at the significant |evel
of 000 which meanslearners with greater cultural motivati on possess hi gher AEL

As is mentioned cultural motivation includes motivation of intrinsicinterest motivation of social
responsibility and motivation of going abroad and results of the study also show there are positive
correl ati ons bet ween those three types of motivations and AEL respectively Therefore theillustrations
onthe correl ations bet ween sub motivations and AEL one by one can facilitate t he understandi ng of the
reasons for the positive correlati on bet ween cultural motivation and AEL

4 4 1 On motivation of intrinsicinterest and AEL

Results of the study tell us the correlation bet ween motivation of intrinsic interest and AEL r
513 Isthe highest of all the coefficients whichisinline with Noels 2001 107 that thelower was
students intrinsic motivation the less the students felt they were autonomous agentsin the |earning
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process This finding proves the logical illustrations by many researchers such as Deci and Ryan

1985  Little 1991 Ushioda 1996 etc Deci and Ryan 1985 261 claimthat intrinsic motivati on
leadsto more effectivelearning Little 1991 93 clai nsthat if |earners engagement in for mal | earning
Is to approach thislevel of personal involvement and intrinsic motivation it is clear that they must
develop or be encouragedto develop their ownreasonsfor learning their own agenda andtheir own
goals Ushiod 1996 19 20 clai nsthat intrinsiclearning motivation has a number of positive features
one of whichis“ an expression of the personal control and autonomy in thelearning process” Pierson

1996 gives the idea of the deep approach® which means that because of their internal interests or
curiosities learnerstake part inthelearning with full of effortsin various ways in which they engage
passi onately and positively |f thestudentsare given opportunitiesto* do” language for their own personal
reasons of achieving competence and autonomy surely thoselearners wll have a better chance of success
than if they become dependent on external rewards for their motivation Brown 2000 38 39

The above arguments all stressthei mportance of motivation of intrinsicinterest and AEL whichis
supported by theinterview of student D as foll ows

Student D female Do you like learning English  Yes of course Wiy | have loved English
very much since I started tolearnit because | want tolearn more about cultures of English speaking
countries  Can you describe your English learningin detail Ck llistenedtotheteacher attentivelyin
the class and make a plan by myself In my spare time | read several concise English novels and
magazines for example Gone with the Wnd English Wirld etc | also often listen to the Special
English of VQOA or BBC | can understand the teaching ai ns and can adjust my plan according to the
progress of my learning | can make use of every chanceto practice my English for example havefree
talksinthe English Corner withinterests because I canlearn something more about thetarget culture
At hough I passed CET 4 | wll stickto my English learninglike before becausel loveit

4 4 2 On motivation of social responsibility and AEL

Table 5indicatesthat there exists a positive correlation r 239 bet ween motivati on of social
responsibility and AEL at thesignificant level of 000

Asis mentionedin part two itis a specific motivation which shares the elements of instrumental
motivation and cultural motivation Those with motivation of social responsibilitylearn English either for
“their parents” i e theyliveuptotheir parents expectationsandcarefor their Englishlearning or for
the contributionstothe cultural communication between China and western world Ina word motivated
by thistype of motivation |earners have asense of social responsibility Butisit acontroversial issuethat
| earning English autonomously and bei ngresponsible for society Definitely NO Chickering 1969 states
t hat i ndividual must accept interdependence recognizing that one cannot receive benefits from a social
structure without contributingtoit that personal rights have a coroll ary social responsibility cited from
Boud 1997 29 Boud 1987 contendsthat the ai m of autonomous|earningisnt normally for students
si mply to becomelearners who areindividualistic or work ontheir own

Aut ono mous approaches do noti mplytreatinglearnersinisolationfromone another Watis usually
sought is that students become interdependent learners working wth and helping each ot her

I nterdependence is therefore an essential component of autonomy in action The shift to
i nterdependenceis often portrayed as a process starting from dependency and movi ng progressively
t hrough counterdependence and i ndependence to interdependence see Figure 3 In this view

i ndependence meani ng i ndependence to interdependence from a teacher or authority figure is a
stage through which learners need to passin any given context to reach a more mature for m of
rel ati onship which placestheminthe world andinterrelatingtoit rather than being apart fromit

| nter dependence

/

| ndependence

Dependence —— Counter dependence

Figure 3 Stages of development inlearning Boud 1987 29
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Theinterview of student D providesthe supportive evidence

Student E female My parents are both workers Sincel was born they contributed all thensel ves
to my growh They bought the pens pencils erasers and notebooksfor me They arethrifty and make
savingsto my Englishlearning for example sending metothe bukeban’ even whenthey werelaid off
work when | was a second year senior high school student So when | recall the efforts andinvest ments
my parents gave me | cant help studying English hard Wduld you please give ne sone details |
mean | get up early every day and read English before breakfast listento teachersin class and have
detail ed revisi ons by going through the notes and doing extra exercises actively | can alsofind waysto
solvethe problens for example ask helpfromteachers and classmates \WVMen encountering difficulties
theidea occursto methat | havetoinsist on and live upto my parents Athough | passed CET 4 |ast
term 1 still hold onthe habits

Student Diearns English aut onomously for repaying her parents invest ments both on spirits and on
materials Althoughin our interview thereis no such a student who wants to be the actor of culture
communication itis possibleforthestudents motivated withsuch purposetolearn English aut onomously
because in their opinions they are burdened the heavy and honorable tasks and they are willing to
contributethenselvesto the career of culture communication

4 4 3 On motivation of going abroad and AEL

The correlation bet ween motivation of going abroad and AEL tends to be positive r 187
which tellsusthat the morethistype of motivationlear ners possess thestronger their AEL wll be Itis
comprehensible t hat motivation of going abroaditself sharesthe elements of bothinstrumental motivati on
when | earnerstake goi ng abr oad as one waytofind agoodjob and cultural motivation whenthey desireto
|earn more about the foreign cultures by stepping abroad The abovestatements haveindicatedthat those
with instrumental or cultural motivation are more willing to take responsibility to their own English
learning i e conduct autonomous English learning therefore it is natural for the learners wth
motivati on of goi ng aboardto perfor mautonomously whentheylearn English

5 Concl usions

Cenerally speaking thefindings of thisstudy providethe quantitativesupportstotheissuethatthere
really exist correlations between motivation and AEL For one thing compared wth instrumental
motivati on and motivation of learning situation cultural motivation correlates with AEL more closely
Mbreover motivation of intrinsicinterest shows much more close relationship wth AEL compared with
ot her sub motivations Finally thereis nosignificant correlation bet ween motivati on of | earni ngsituati on
and AEL whichis a newfinding mentioned by nobody before Based onthefindings itisi mpliedthat
teachers should attach more i mportance to triggering students various motivations to promote their
autonomy in Englishlearning as foll ows

Firstly English teachers should enhance students AEL by sti mulating their motivation of intrinsic
interest Resultsof thestudyindicatethatthereisasignificant correlation bet ween motivation of intrinsic
interest and autonomy |Interview of student B also proves that this type of motivation will [ead hi m
pertainto high AEL within along period Englishteachers are entitled wth newroles asfacilitators and
hel pers for students English|earning nowadays therefore they shouldtake some measures to sti mulate
the students motivation of intrinsicinterest for example providingthe know edge concerningthetarget
culture when having classes as much as possible which can absorbthestudents attentionstothelearning
English because they canlearn much more about the western world

In the second place teachers should pay due attentions to facilitating the transfer from the
instrumental motivationto the motivation of intrinsicinterest The study tells us that most of students
possess high instrumental motivation which can in a sense exert high influence on the AEL Many
researchers have proved that instrumental motivationis a promnent motivationin the Chinese context
but theinstrumental motivation cant sustainthelearners drivetolearn Englishinalongrun i e when
theinstrumental goals for instance passing the examnation disappeared learners with this kind of
motivati on may perfor mless aut onomously than before Thereforeitis necessaryfor theteacherstolead
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thetransfer fromtheinstrumental motivationtothe motivation of intrinsicinterest for the promotion of
their AEL For instance teachers can help students build their own intrinsic reward system by
emphasizing mastery of specific goals not comparison wth other students

I n addition teachersshouldntignorethe creation of supportive environmentsto sti mulate |earners
motivati ons of | earningsituation for the further promotion of their AEL After all thereisinsignificant
correl ation between motivation of |earning situation and AEL which means the for mer exert some
influence on AEL for example student A Infact creating ahar monious democratic environ ment can
sti mulate motivation of learning situation thusto promote AEL whichis a win win strategy for AEL
enhancements Asis mentionedin part three thelearning environment at | east containsthree el ements
teacher learningtask andstudents Soteachersshouldfirstlyi mprovetheir own qualities such as being
caring patient tolerant empathic open and nonjudgmental etc Holec 1985 184 185 At the same
ti me rich and appropriatelearningtasksshould be carefully designed andteachersshoul d pay attentionto
the operations of those tasks in the classroom teaching i e adjusting the tasks according to the
feedback of students which rendersthe possibilitiesto createthe better | earning environment

At hough this paper makes an exploratory study onthelinks bet ween motivation and AEL there still
exists some weakness Firstly the scope of samplingis confinedto two universities and the subjects are
mostl y students of science as well as the number of the subjectsisli mted to 471 The results of this
present study remainto betested by alarge scale research Secondly only 7 subjects wereinterviewed
None of them possesses motivation of going abroad For the future study it is recommended that
consideringthe complexity of the relationship between motivation and AEL more deep research for
example onself motivation and AEL or onthe effect of AEL onthe motivation should be conductedin
future In addition howto design a more appropriateinstrument totest AEL and motivationisstill an
issueto be further discussed
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Not es

1 Therelevant articlesin Engish wereretrieved fromthe hardcopies of Applied Linguistics Language Learning
Language Teaching System TESOL and thosein Chinese were browsed from CNKI the largest academc
databasein China

2 In Spratt and Chans article they state “ moti vation was not the main focus of this study but its constant
occurrenceintheresutsledtoit” 2002 247

3 Athough thestudies by Cotteral 1999 and Spartt Chan 2002 are quantitative yetthey donttakethelink
bet ween motivati on and LA astheir focus As Spratt and Chan state“ the study didnt focus mainly onthe
relati onship bet ween autonomy and motivation The relationship needs further direct investigation using ot her
met hodol ogies” 2002 262 Dickinson 1995 and Ushioda 1996 arguethelink between motivation and LA
inalogcal not an empirical way

4 Theitem number of AEL partis 23 which comesfromthe 32 itens by XulJinfen et al  while the number of
itemsin motivation partis25 with 5 being deleted

5 Theitaic and underlined wordsinthe bracket stand for the questions proposed by the author inthe process of
theinterview

6 Person 1996 proposes* Learning approachtheory” which meansthat three distinct processesthat could go
on when an individual approaches learning tasks The approaches are surface deep and achieving These
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approaches are deter mned by | earner motivation and orientation andthetactics andstrategiesthelearner uses
when deding wthlearningtasks

7 Itisakind of profitable class organized by non official education organization where students make up what
t hey | ost in school learning or extendthe know edge
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Appendi x 1

Questionnaire on Non English Mjor Undergraduates EFL Mtivations
and Their Autonomy in English Learning

The foll ow ng questionnaireis deigned for the research on the relati onship between non English majors
under graduates EFL motivations and their autonomy in English learning in the Chinese context Its
sincerely hoped that you can answer each item honestly and frankly according to your own opinion or
| earning experiences There are NO" correct” answers Al the data coll ected wll be highly confidential
and will be used for the research only

Part One Background I nfor mation
1 Pleasefill inthe blanks or tick only one choice according to your own experiences
2 Sex

3 Name of institute coll ege university
4 Number onthe namelist
5

6

7

8

VA or
Period of Englishlearning A 8years B 10 years C morethan 10 years
Have you passed CET 4 A Yes B No

If you have passed CET 4 itsscores are

Part Two

Belowthere are 23itens concerning thisresearch There are noright or wong answers VMre si mply
interested in your opinions Pleasetickthe number which bestindicates your opinioninthe bracket atthe
end of each statement The numbersstand for the foll owi ng responses

| strongly disagree wth this statement

| disagree withthis state ment

I neither agree nor disagree with this statement
| agree with thisstatement

| strongly agree with thisstatement

o b WODN P

94



CELEA Journal 81

Strongly
Dsagree

Strongly
Agree

10

11

12

13

14

15

16

17

18

| mvery clear of theteaching ai ns

| canidentify my learning goals based on my understandi ng
of theteaching ai ns

Inthe English class | can al ways catch up with rhythns of
my English teacher

| have clear schedules on English |earning besides the
assignments by my English teacher

I can set clear goals of Englishlearning

Inthe listening practice | can employ effective listening
strategi es consci ously

In the speaking practice | can employ effective speaking
strategies consci ously

In the reading practice | can employ effective reading
strategies consci ously

In the witing practice | can employ effective witing
strat egies consci ously

Inthelistening practice | can monitor the usage of listening
strategies consciously

I nthespeaking practice | can monitor t he usage of speaki ng
strategi es consci ously

Inthereading practice | can monitor the usage of reading
strategies consci ously

Inthe witing practice 1 can monitor the usage of witing
strategies consci ously

| often reflect whether my learning approaches are
appropriate for my English learning | can desert those
I mproper approaches and employ the effective ones

| often make use of vari ous avail ablelearningresources such
as library internet English broadcasting English corner
etctoi mprove my English

| feel at aloss when facing some affect problens such as
anxiety inhibition shynessetc For example | dont know
what to do when I talk with othersin English

| can put the newylearned English know edgeinto English
practice for example wusing new words in oral English
communi cations

I never conduct cooperative Englishlearning with others for

example | dont like practising my spoken English wth
ot hers
In the process of English learning | am aware of the

mst akes find out underlying reasons and correct them

1

5
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Strongly Strongly
Dsagree Agree

I can make use of every kind of way toi mprove my English
such as exchanging English [earning experience keeping
20 diariesin English listeningto English broadcasti ng actively 1 2 3 4 5
reading English newspapers and selecting the proper
environment tolearn English etc
Wen doing a certain linguistic task | often check and
21 . . 1 2 3 4 5
correct the comprehension of previous know edge
Consi dering the practical learning progress |1 can adjust my

22 . :
plan on English |earning

23 | can plan and adjust my |earning schedul e 1 2 3 4 5

Part Three

Belowthere are 25itens concerningthisresearch There are noright or wong answers VMre si mply
interestedin your opinions BASED ON YOUR LEARNI NG EXPERI ENCES Please tick the number
which best i ndicates your opinioninthe bracket at the end of each statement The numbersstand for the
foll ow ng responses

1 Thisstatement is extremely untrue with my situati on

2 Thisstatement is untrue with my situation

3 |l amnot sure whether thisstatement istrue or not with my situation

4  Thisstatement istrue with my situation

5 Thisstatement is extremelytrue with my situation

Extremely Extremely
Untrue True

24 Ifell_lnlovelvvlth English at thefirst sight therefore | like 1 5 3 4 5
| ear ning English for no reasons

25 | learn English just because my parentsforce metolearn 1 2 3 4 5

26 After entering university my English learning is highly 1 ) 3 4 5
affected by test scores
After entering university my English learning depends on

27 . 1 2 3 4 5
whet her | love my English teacher or not

28 .After entering unlver3|ty my lEngI|sh .Iearnl ng is highly 1 ) 3 4 5
influenced by the quality of English teaching

29 After entering university my English learning is highly 1 5 3 4 5
affected by the text books
The motivation of my college English |earning depends
mostly on whether | [ove the class that | belongto i e

30 . : . . 1 2 3 4 5
whether | aminvolved in an active at mosphere of English
| ear ni ng

31 To obtain the diploma of college study is one of the most 1 ) 3 4 5

| mportant motivations of my Englishlearning

It isimportant to learn English well because it is a very
32 . — 1 2 3 4 5
useful t ool for social communication

33 Tolearn English well wll give me a sense of achi eve ment 1 2 3 4 5
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Extremely Extre mely
Untrue True

34 The aim of my English learning isto learn other subjects 1 ) 3 4 5
better

35 Only bylearning English well canl find agoodjobinfuture 1 2 3 4 5
| learn English for the sake of |earning more about the

36 : 1 2 3 4 5
devel opment of economy and technol ogi es abr oad

37 M/ English Iegrnl ng |s. affected.by the interests in the 1 5 3 4 5
cultures of English speaking countries

38 I hqve special interests in learning | anguages especially 1 ) 3 4 5
English

39 Iloyetolearn Engl||sh which is driven by the interestsin 1 ) 3 4 5
English songs and fil ns

40 I Igarn English ai mng at lettingthe world know more about 1 ) 3 4 5
China

41 Gegt interests in English literatures drive me to learn 1 5 3 4 5
English

42 Oly bylearnl ng English well can I contribute more to the 1 ) 3 4 5
prosperity of China

43 Oly byllearnl ng English well can I live up to my parents 1 ) 3 4 5
expectati ons
| learn English becauseit can help meto find good|obs and

44 . . 1 2 3 4 5
receive better education abroad

45 I Iegrn Eng||s.h with thg al m of experiencing the cultures of 1 ) 3 4 5
English speaki ng countries

46 The final goal of my Englishlearningisto emgrate abroad 1 2 3 5

47 | learn English becauseitis aninstrument for“ [ife” 1 2 3 5

48 Fluent oral English is the symbol of ones cultivation and 1 ) 3 4 5

educati on

Appendix 2 Interview Protocol

1 Please make a brief i nduction of yourself

whet her you have passed CET 4

Pl ease describe your daily English [earning

such as your major

how | ong you have | earned English

The foll owi ng questions are used to make a prompt if

Is it under the requirements of your

necessary
1 Are you clear of your teachers teaching ai ns
2 Do you often make plans on English learning If you do
English teacher
3 Canyoucatch up withtherhythns of your English teacher in class
4 Do you know what the Englishlearningstrategies are
5 How about your Englishlearningstrategies Do you often usethemin your Englishlearning
6 Do youreflect the effectiveness of those strategi esin your | earning
7

Do you often think it over that your learning met hods approaches are effective If they are not

efficient what wll you do
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