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Abstract
The web based begi nning conversational Mandarin class was launched at the University of Hawaii at

Manoa during the Fal 2005 senester The courses require students daily asynchronous partici pation online
with once a week faceto face neetings wth a tutor The program provides both an opportunity and a
challengeto show the effecti veness of technol ogy nediated instruction The evaluators who were also the
instructors in the program wundertook a utilization focused approach advocated by Mchael Quinn Patton
1997 and conducted a for mative program eval uati on of this instructional innovation The fundanental
principle of utilization focused for mative eval uationisto fully utilizethe evaluation findi ngsto understand and
to i nprovethe program by the pri nary intended users Pl Users of the eval uation Follow ngthe proposal of
Patton 1997 the project under went thefollow ng phases 1 identifying the constituents and the Pl Users
of the program based on its developnental stage 2 identifying pri mary intended uses PIU of the
evaluaion 3 identifying and prioritizing the evaluation foci to neke the eval uation manageable in the
senester ti ne frane 4 stage one data collection using existing eval uative docunents to answer the
prioritized eval uation questions 5 takingi mprovenent actions based on the preli mnary eval uation findi ngs

6 stagetwo data collection to answer the pri nary evaluation questions as well as to evaluate the
| mprovemnent actions 7 modifying i mprovenent actions based on students feedback instructors
obser vations and cost effecti veness analysis and 8 designing a new cycle of evaluation to investigate the
new questions Upon reflection both instructors being eval uators at the saneti ne strongly consider the
utilization focused approachto be accessible effective and e mpowering

Key words
utlization focused evaluation instructional innovation participatory eval uati on

1 Introduction

Recent years have seen great growh in the program evaluation professionin language educationin
the United States | n contrast with the earlier evaluation practices that focused al most exclusively on
measurement of outcomes using experi mental designs and quantitative studies e g Chastain
Wder dehoff 1968 Keating 1963 Scherer Wt hei mer 1964 Smth 1970 the recent shift in the
eval uati on profession has observed more focus on program process and sees eval uation as avaluabletool to
infor m program devel op ment  Dassier Power 2001 Kiely Rea D ckins 2005 Norris 2004 Yang

2007

However an essential issue has yet to be brought tothe central light of the evaluation practice —
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utility Beforethelate 1970 s eval uation activities were often conducted as sci entificresearch by scholars
Iin academcs Striving for rigor in methodology often compromsed the evaluations useful ness

Stakehol ders often found that the evaluation was either incomprehensible or irrelevant Meanwhile

eval uation was usually conducted as an isolated activity apart fromthe program curriculum There was
often lack of communication andjoint decision making bet weent he eval uation staff andt he programstaff
during the eval uation process Fail to use evaluation findings has become an increasing promnent issue
brought to the attention of the community of evaluators This was reflected inthe revised standards for
eval uation by theJoint Commtteein 1994 Intherevisedstandards utility waslisted asthet op standard

foll owed by feasibility propriety and accuracy Joint Commttee 1994

2 Wilization focused eval uation

Inthe search for atheoretical framewor k best at providing asolutiontothisissue | found Mchael
Quinn Pattons Patton 1997 utilization focused evaluation UFE to be an excellent approachto foll ow
According to Patton programevaluationis thesystematic collection of i nfor mati on about the activities
program effectiveness and or inform decisions about future programmng” Patton 1997 There are
t wo central conceptstothe UFE pri mary intended users Pl Users and pri mary intended uses Pl U
All the UFE activities are directed by one fundamental principle the evaluation should be done for and
with Pl Users for achieving Pl U

Followingthe UFEs principle thefirst stepin an evaluationistoidentify Pl Users Pl Users are* a
group or individuals who arein positionto make decisions about the program intendto usethe evaluation
findings to inform their future program actions and are affected by the evaluation outcomes”

Wit anabe Gonzgez Lloret Hll Yang 2007 Usually for a language program Pl Users can be
funders admnistrators teachers students andsometi mes parents and media depending onthe degree
of theirinfluencetothe program After theidentification of the Pl Users negotiation of the purpose of
the evaluation wll take place According to Patton 1997 an evaluation can serve three pri mary
purposes “ rendingjudgments facilitatingi mprovements and or generating know edge” Among these
three purposes judgment oriented evaluation is anal ogous to Scrivens 1967 summative evaluation
which is about judging the overall effectiveness of a program to make ter mnation or continuation
decisions Onthe other hand ani mprovement oriented evaluation features what Scriven 1967 defined
as for mative eval uation which focusesonthei mprovement and enhancement of the program Wile both
judgment oriented and i mprovement oriented eval uati ons expect actions taken upon evaluation findings
know edge oriented evaluations serve only the conceptual use of findings for the stakehol ders to better
understand the program reduce uncertainty gain“ enlightenment” and generate theories Patton
1997

After identifyingthe purpose of the evaluation evaluators wll work withthe Pl Usersto decide on
the Pl U generate evaluation questions prioritize the questions design evaluation methodol ogy collect
data andinterpret theresults

Each step of the evaluation features active involvement of the partici pation of the Pl Users This
I mplies several unique characteristics of UFE First the evaluationis necessarily participatory sincethe
Pl Users and or stakehol ders need to participatein al most all major decision makingin the evaluation
processes The active engagement onthe part of the Pl Usersarelikelytocreatethesense of ownership of
the evaluation and thereby to increase the chance for the evaluation findings to be utilized The
utilizati on of evaluation can bring about the sense of empower ment for all the participants in the
eval uation because they can see the actions taken upon their input Needless to say to engage
stakeholders participation and to facilitate t he decision making process to reach consensus evaluators
need to be activein pushingthe processforward reactiveto Pl Users input and adaptivetothe dynamc
situational context Evaluators should consider their roles as collaborator consultant and educator
rat her t hanjust as methodol ogist and data analyst The democratic negotiation and decision making will
not onlyleadto clear and understandable outcome but also educati onal and transfor mative experienceto
the Pl Users who very likely wll gradually evolve as evaluators thenselves Al the processes and
products of the evaluation inthe end are meant to achieve one goal maxi mally make the use of the
eval uati on findi ngs
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Unfortunately upto this date there are only a couple of evaluations using a utili zation focused
approach in second language and foreign language education Norris 2004 conducted a three year
evaluation of the validity of the placement assessment program at Georgetown University CGer man
Depart ment using UFE The evaluation process went through many cyclical processes engaging all the
stakeholdersinthe depart ment fromadmnisters teachers staff toteaching assistants The place ment
assessment went through multipl e stages of i mprovement and contextual appropriate ad ust ments each
stage utilizing the eval uation findingsfromthe previous one The process of usingthe evaluati on fi ndi ngs
also helpedto clarify the programs goals and obj ectives and t he reexam nation of the curriculum which
ledtothelater program w de task based curriculuminnovation Byrnes 2002 Byrnes Sprang 2003
Anot her case exemplifying the application and influence of UFEs Yong 2007 who initiated atwo
semester | ong for mative eval uation of a new teacher training programin the English Language Institute

ELI at the University of Hawaii at Manoa UHM  Not only were the evaluation findings utilizedto
make i mprove ments for the program but the evaluation process also transfor med t he attitudes of the
admnistrat orstowards program eval uation They changed from being doubtful to active engagement to
ent husi asticall yinviting more evaluationsto be done for the other componentsinthe ELI program

Foll owi ng the same UFE principles and processes the project reportedinthis paper is a for mative
eval uation of a hybrid web based Mandarin programinthe U S Inthe foll owi ng sections of the paper
we wll first introduce our web based Mandarin program VM will then describe the process during which
we identified the Pl Users Pl U evaluation purposes evaluation questions and prioritized evaluation
foci Since our evaluation took two stages we will present the met hodol ogy and main findings for the
first stage followed by those of the second stage Inthe end we wll share our reflections and insi ghts
gained t hrough the UFE process

3 Program context

The program in focus is the first year web based beginning Conversational Mandarin program
CHNL11 and CHNL112 The program is part of the innovative web based |anguage instruction
courseware development project BRI X It has been supported by t he Nati onal Language Resources Center
NFLRC and the Language Learning GCenter LLC at the University of Hawaii at Manoa UHM
Those t wo courses were requested by the East Asian Languages and Literature Depart ment EALL of
the College of Languages Linguistics Literature LLL under UHMto offer to UHM studentsfromthe
Fall 2005 academc year

The program features students daily asynchronous online partici pation with once a week 50 mnute
faceto face meetings with atutor Students are supposedtofollowa dailyschedule and work with course
materials e g textbooks listening workbook and course CDs as well as online materials e ¢
listening exercises qui zzes Speaking tasks are often assigned in the online foruns in which the
instructor assignstasks withsamplerecordings andstudents aresupposedto completethetasks withtheir
own recordings using the builtin MP3 recorder in the courseware The enroll ment of the courseis
bet weensix totwelvestudents Despitethe small enroll ment the course was designedto set an exemplary
modal asto how a beginninglevel conversational Mandarin course shoul d be taught in an online for mat
The program also hasthe potential to be offered to different campuses and ot her universities

The first author of this paper was the tutor when the courses were first offered and the second
aut hor has beenthe course developer admnistrator as well astheinstructor This evaluation project was
initiated fromour concernsfor the program Meanwhile all thei mportant stakehol dersrangi ngfromthe
instructors tothe NFLRC andthe College of LLL wereinterestedinthe success of these classes as a
demonstration of t hesuccess of technology enhanced forei gnlanguage cl asses Sincethe program was still
under theinitial i mpl ementation stages ani mprovement orientedfor mative eval uati on was needed at t he
ti me of theinvestigation

3 1 Primary Intended Users and Uses

The first author launched the projectinitiallyin Spring 2006to fulfill a graduate course require ment
She was alsothetutor inthe programat thetime Asthe pri mary evaluator sherealized that the most
I mportant stakehol der in this programis the course developer admnistrator and instructor Stephen
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Tschudi thesecond author Dueto his thorough engagement in the evaluation and utilizati on process
Tschudi essentiall y became an eval uat or of the program hi nself

The first stepthat wetookinidentifyingthe Pl Users wastoidentify all thei mportant constituents of
the programandto anal yzetherelationshi p bet weenthese constituents andthe program Figure 1 displays
the result of our analysis

Figure 1 Thestructure of the constituents of the begi nning
conversational Mandarin online class CHN111 112

Students areinthe center of this diagram becausethey are whomthis program has been designedto
serve Teachers undoubtedly play a central roleinthe programasthey can directlyinfluencethefunction
and direction of the program QG her stakeholders who have a vested interest in these classes are the
EALL Depart ment the NFLRC the Colege of LLL The success of this program may bringthem more
fundi ng

The layers of circlesreflect the College s power structure hierarchy withtwo facilitatinginstitutions
NFLRC and LLC They have provided vital supportsinter ns of providingtheinstructor thetechnician
t he graduate assistants and all the technol ogy support Every single constituent shownin this chart has
direct or indirect power to decide the fate of CHN 111 and 112 They are therefore all i mportant
stakehol ders of these classes as well

However asthe program wasstill initsinfant stage there were alot of unknowns It woul d be most
producti ve and efficient for the instructors ourselvesto understand it better before communicating wth
t he wi der scope of stakehol ders Also becausetheinstructors were most famliar with program and coul d
most directly act upon the evaluation findings we decided to |li mt the scope of our Pl Users to the
teachers circle wth students as our maininfor mants

The pri mary intended uses of the evaluation were set to i mprove the courses and generate deeper
understandi ng of howthe program works

3 2 Eval uation questions

To fulfill the evaluation purpose there were many questions to be asked However to make the
eval uation manageable and efficient we prioritized our questionsintothree foci

1 Howsatisfied are students with each component of the course
2 \WWat areclassroomrelated and i ndividual related motivation factors
3 Wiat arethestudents needs

All three of these questions may be subsumed under a single question How well are the courses
functioni ng
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VM also consi dered ot her evaluation foci such asthe appropriateness of t he course current goals and
objectives andthe sufficiency of the assessment system but we agreed that it was still too early at this
devel op mental stage of the programtoinvestigatethese foci

This paper reportsthefirst t wo stages of theinvestigationinto our evaluationfoci Inthefirst stage
we examned the existing evaluative documents i e course evaluation questionnaires and students
interviews fromthe Fall 2005 semester VM i mplemented ten i mprovement actionsin responsetothe
findings Inthesecondstage we askedstudentsto evaluatethe course again andto provide feedback on
t he i mprove ment acti ons taken throughout the Spring 2006 semester Further actions were planned to
respondtothe findings thereafter The foll ow ng section of the paper will report the process for each
stageinturn wth a detail ed description of met hods and main fi ndings

4 Stage one eval uation

4 1 Met hodol ogy and data collection

UFEshoul d be rootedinthe programcontext Thisi mpliesthat thefirst stepinthe evaluationisto
examne the existing documents or information that can help better understand the program As
instructors we had the unique advantage of having the most close contact with the program But full
engagement with daily pedagogical activities may also obscure usfromlooking at the programin a bi gger
picture and with a more objective perspective During the evaluation process we needed to distance
ourselvesfromthe daily routineti metoti metoexamnethe programand our rolesinthe programfroma
broader and more objective perspective To achieve this purpose we examned two sources of
infor mation theresponsesto the final course evaluation given to students enrolled in CHNL11 in Fall
2005 semester and students interview data gathered for a motivati on study during the same se mester

The first source of data was fromthe CHN 111 course final evaluation see Appendix 1 The
questionnaire used open ended question format to elicit students feedback on six areas 1 the online
instructor andthetutor 2 the material 3 online activities 4 overall effectiveness 5 overall
strengt hs and weaknesses and 6 suggestionsfori mprovement Six students answeredthe questionnaire
Two of them were undergraduat e students two were graduate students and anot her t wo were worKking
prof essionals associated with the UHM Three of them were females and three were males Students
completed the questionnaireinthelast day of faceto facetutoring sessionin Fall 2005 semester on a PC
computer and savedthe filled eval uation with a non sense nameto protect theiridentity

The second sour ce of i nf or mati on was obtainedfromthesem structuredinterview datafrom another
research project of the first author investigating the effect of students motivation and self regul ati on
strategies ontheir onlinelearning achievement HIl 2006

Three out of six students of CHNI111 voluntarily participatedintheinterview e of them was an
under gr aduat e st udent one was a graduat e student and anot her one was a wor ki ng professional One of
them was male and the other two female Al of the students interviews were audio recorded and
transcribed Students opinions on each element of the course —instructors material tutoring session
online activities and suggestions for i mprove ment have been extracted for t he purpose of this evaluati on
proj ect

4 2 Pri mary findings of stage one eval uati on

Table 1 categorized students responses on the course eval uation questionnairesinto comments on
either strengths or weaknesses of the program on each of the course components teachers material
online activities tutoring content and overall evaluation of the course The frequency of a particular
comment was presentedinthe parenthesisintheend if the occurrenceis morethan one Table 1tells us
t hat students opinions toward the instructors were overwhel mngly positive They also held positive
attitude toward the course overall However the opinionstoward materials and online co mponents were
more mxed Students seemed to be happy wth the text book and the acco mpanying CD and the design
andthe content of the online components Their complainsseemedto concentrate onthe difficulty of the
Listening Wdrkbook thelack of oral interaction opportunities and the technical difficulties with the
onli ne co mponents
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Tablel Summary of Students Responses onthe Fall 2005 Final Course Eval uation

Aspect Strength VW akness
Teachers Effective and hel pful 6
Material Textbook and CD 3 —Listening Wir kbook 4
— Text book lack of interacti veness
—Interactive — Bug
Oli ne — Easy to use — Sl ow downl oadi ng
— Good design — Easy to fall behind
— Exercise usef ul —Pretty easy or too hard
Tutori ng | nteracti ons —Short and not enough
Cont ent Vocab | earning — Grammar patterns
— Not enough practice for speaking 3
Overall —FHexible
— Good structures
—Pace

— Convenience
— Adaptive toindividual needs

Table 2 summari zed three students interview responses ontheir opinionstoward the course Since
t he students who participatedintheinterview alsofilledthefinal courseevaluation we canseethatthis
summary overlapto a great extend withthe course eval uation results Some newinfor mation gained from
theinterview data include 1 the need to practice |onger speaking tasks 2 the need for the
opportunity to review and r epeat

Table 2 Summary of Students Opinionstoward the Course Components fromthe Interview Data
Aspect Strength VWakness

Teachers Tutor good teachingstyle
Onlineinstructor
—goodin giving feedbacks
—experienced

Material Text book Listening Lab WWrkbook
—buil d up vocabulary —too hard 3
—easier and hel ps build up confidence —no answer keys

Listening Lab Wrkbook moreinteractive The t ext book
—not veryinteractive
—nNo answer keys
— mssing wordsinthe glossindex

Online Listening exercise veryinteractive 2 Recor di ng
activiti es Quiz good —not interactive 2
Feedback on studentsrecordings useful 2 —too short
Course soft ware
—bugs
—sl ow downl oadi ng
Tutoring Favorite part Too short and not enoughinteraction 3
Goodto gotoclass 3
Overall Mbre freedom and flexibility withti me No needtostudy everyday
Encouragi ngi ndependence Not enough review ng and repeati ng
Structureto follow Not enough speaking

No synchronous response
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WV consider the students input extremely valuable to examne the potential weaknesses in the

program

Meanwhile we also realized that not all of the negative feedback reflected the inherent

weakness of this online coursein particular Some of the problens may existinthe Mandarin programin

general

Takethe complaint onthelack of interaction opportunitiesfor example A closer examnationin

the responsestotheinterview question asking studentsto comparethis online course withthe brick and
mortar classes that they took before revealed a different story Two students mentioned that in this
online course they actuallylearned howtotalkto peoplein Mandarin One student mentioned that she
felt more confortable talking in Mandarin Take the comments on the difficulty of the Listening
WIr kbook for another example Bothinstructorsfelt thatthe materials and exercisesinthelistening book
were excellent The conversations sounded natural and authentic and there was a gradual increasein
difficultyinthe exercises Itisanicepreparationfor studentsto deal with real [ife communication situati ons

The tutor

also the first author discussed this problem wth studentsin class and realized that the problens

mainly lay in the lack of listening strategies Many of the exercises only require students to understand
keywords asinthereal lifesituations but students al waysthought that they had to be ableto recognize each
sound and each word which mght bea difficulttask evenfor advancedlearners Sone other problensreported
reflect the inadaptability of studentsinthe onlinelearning environnment e g “ no need to study everyday”
“easytofal behind”  which mght be aneliorated with moreinstructor gui dance

Despite the nature of the problensthat caused students dissatisfaction we decidedto act upon our
preli mnary evaluation findings that related to rel ated students |earning needsto reducing demotivating

factors

A wWw N BRP

Tosummarize studentsseemto

have a desire for more speaking opportunities

want supplementary materialstoincrease opportunity and convenience for self study
beinterestedin more meaning based and discourselevel tasks and

need gui danceto uselearningstrategies andto be aut onomous | earners

(e note of caution wheninterpretingthe dataisthat theinterview was not conducted withthe sole
purpose of course evaluation andthe Fall 2005 semester final course evaluation was devel opedin ashort
period of ti me without being piloted They are able to give a general picture of students opinions and
satisfactions but they are only indirect sources of data The conclusions are only tentative The reason
for the pri maryintended usersto decide on usingthisinformationisthat we wanted totakei mmediate
actionstoi mprovethe course

4 3 Acting upon pri mary eval uation findi ngs

V¢ focused on our negative evaluation findings to act upon in the hope to achieve maxi mum
I mprovement effect W decidedtoseriouslytakeinto account the students recommendations on howto
I mprovethe course The main data source usedis fromstudents interviews because all of the students
input were clarified by the first author duringtheinterview leavinglittle ambiguity asto what students

wanted Table 3isasummary of students recommendati ons
Table 3 Students Recommendations on Howto | mprove the Course CHNL111 and CHNL12
Aspect Recommendati ons
Material Put |ab book exercise online
Bal ance difficultylevel bet ween materials
Liketo have characters
Attach answers for both books
Recommend a dictionary to accompany t he text book
Onli ne

| ntegrate speaking withlistening —respond after listening
Real ti me conference

Schedul e outsi de classroom conference

Mbre on witingin paragraph

1
2
3
4
5
1 Online exercise downl oadabl e
2
3
4
5
6 Practice structure besi des vocabul ary
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Aspect Recommendati ons

Tutoring 1 Mre daysto meet

2 Summarize common mstakes
3 Reviewthelearned content
4 Call uponindividual to speak
5

Each session | onger

Overall 1 Identify each students weakness and suggestionstoi mprove
2 Mbre practice on holding a conversation

Not all students recommendations are |ogistically possible to i mplement For example in the
category of material i mprovement we could not upload the text book online because that would violate
copyright in addition students already have a CD wth the electronic form of the textbook V¥ also
could not introduce Chinese characters due to the conversational nature of the course and the course
tradition In the tutoring category we could not change the coll ege deter mned official schedule in
responsetotherequest for more daysto meet and havinglonger sessions eachti me VM explainedtothe
students why some actions could not be taken in response to their recommendations and students
responded with understanding

Allinall wetooktenimprovement actions based upon our findings andthey are

1 15 mnute conversation practice —Thetutor met with students outsi de of the class and chatted
about thetopicsthat were previously covered about personal facts e g name address hobby
nati onality schedule appoint ment

2 5 mnute chat intutoring — The tutor arranged the first 5 mnutes of the 50 mnute tutoring
session for studentsto carry out free conversations

3 Assign paragraph witing online — Bothinstructorstriedto give students communicative tasks
which require discoursel evel rat her t han sentencelevel or wordlevel production Theinstructors
also provided sample witings and recordings Sample tasks could beto describe the apart ment
that you a rental agent want to rent including the description of the furniture Another
exampleisto ask studentsto describe ani magi nary di nner includingtheinformation about with
who what ordered and what t he prices are

4 Summarization of common mstakes — All students online witten and speaking responses in
Pinyin the Romanization of the Chinese sound system were analyzed wth problematic
sentencesidentified and categorized by the first author The second aut hor compiled asummary
of the common students mstakes and linked each category to the structure exercises desi gned
t hroughout t he semester to hel p students withthese problematic areas The document served as a
review and was upl oaded tothe course website by the end of the course

5 Scanning and upl oadingthe answer key for the Listeninglab wor kbook

6 Checkingtextbook exercise online —Textbook exercises were checked and correct answers were
provided through online forum call ed* Language Clinic”

7 Individual diagnostic feedback — The first author identifi ed i ndividual students strengths and
weaknesses in the areas of pronunciation paragraph witing and recording overall
perfor mance and|earning strategi es by studying their witten and oral productions A sample
feedback for mis attached as Appendix 2

8 Recommendati on of dictionariesin both online andin book forme — we recommended ot her
| ear ning resourcesto students especially dictionariesin both online and book for ns

9 Review of postings during tutoring —Students online postings and recordings were reviewed
duringthetutoringtimetotimetoreinforcelearning

10 Scheduling of office hour for tutoring —Students were encouragedto make appoint ments with

boththetutor and theinstructor to further practice usingthelanguage

I n addition to these formal actions taken both instructors also guided students to use |earning
strategiesto approach different components of the course likethelistening material inthe Listening Lab
Wir kbook
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5 Stagetwo eval uation

Al thei mprove ment actions weretaken towardthe end of the Spring 2006 semester Therefore we
di d not expect dramati c changein students attitudestoward each component of the course To gaugethe
I mpact of these efforts we distributed a course eval uation onthelast faceto face meetingin Spring 2006
specifically ask studentsto provide feedback onthose actions | n addition bothinstructorsalso conferred
on the cost effectiveness of these activities based the infor mation they acquired from the infor mal
communication wthstudents andfromtheir observations Adopting adapting and abandoning decisions
were made upon thesei mprovement efforts based on our analysis VM also drafted future action plansto
conduct needs analyses

5 1 Methodol ogy and data collection

Three sources of i nfor mati on were coll ected duringthis phase of the eval uation incor porati ng course
eval uati on questionnaires as wWell asinstructors observations and co mmuni cati ons with students

The Spring 2006 se mester final course eval uation was a questi onnaire consisting of both Likert scale
questi ons and open ended questions The questionnaires covered four major areas 1 evaluation of the
course components 2 evaluation of thei mprovement efforts 3 students needs anal ysis on topics of
interest and 4 students self evaluation The questionnaire is attached in Appendix 3 Six students
completed the survey three undergraduates one graduate student and t wo professionals Four of them
arefemales and two males However not all students answered all questions The questionnaire was
givento students onthelast tutoringsessioninasa VWrd document for themtotypeintheresponses on
PC computers Students were asked to save their completed eval uation using a non sense name so that
theiridentity could be anony moustotheinstructors

In additiontothis for mal data coll ection method we also made use of observations of the students
reactionto our actions and infor mal communications with the students during the tutoring sessions and
during the outsi de class conversati onal practice sessi ons

5 2 Pri mary findings of the stage two eval uation

Inthissession we wll first report the questionnaire results onthe evaluation of the components of
the course and t heir evaluation of our i mprovement actions VM will then briefly discussthe findings on
students topicinterests and students self evaluati ons

Table 4is a collapsed summary of students numerical rating on the el ements of each co mponent of
the course K stands for the number of itens elements eval uated under each component category The
maxi mumratingis 10 andthe mni mumis 1

Table4 Summary of Students Average Evaluation Rating on Each Component of the CHNL12

K M SD
| nstructor 7 9 93 09
Tutor 7 9 88 16
Material 4 8 33 30
Online 10 8 88 1 01
Tutoring 4 8 55 53
Overall 8 77 66

Again bothinstructors receivedthe highest and most homogeneousrating ontheir teaching judged
by the high average ratings 9 93 and 9 88 and small standard deviations 09 and 16 Materials
received arelatively low average rating 8 33 again dueto the feeling of difficulty of the listening
wor kbook e g “ thelast part of each sectionis very frustrating” although some students were happy
withthem as one comment says “ Ilikeitthe wayitis Both workbooks are clear helpful and move at
just theright pace” The areas needtoi mprove can be encapsulatedintothreethemes more practice of
natural conversation material topic and difficulty inappropriateness and lack of adaptation to online
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learning These issues will be addressed shortly The findings for the evaluation of the i mprove ment
efforts will be presented next

Seven i mprovement actions were presented to the students and Table 5 summed up the numerical
results The maxi mumrating is 4 very useful and the mnimumis 1 completely useless Nis the
number of respondents One of the six students did not see the common mstakes summary and the
upl oaded answer keys by the end of thesemester while all others who utilized t hese materials foundthem
“ very useful” Paragraph witing practice was wWell received as well Students saidit helpedtothinkin
Chinese and get the sentence structure right It also seemed to make longer conversation easier to
produce Onestudent foundit” tedious” The differenceinthe responses may dueto students individual
differences such as onset | anguage | evels and different learning styles Qur two conversation oriented
activities 15 mnute conversation practice and 5 mnute chat received overall positive comments Four
students t hought the 15 mnute conversation practice were great and desired more frequent practices
Only onestudent t hought it wasstressful Threecommentssaidthatthe5 mnute chat wasfun and usef ul
but one student said that some students were oftenlate for the class The individual feedback received
decent rating as well M 3 4 but onestudent commented that it was*“ good to have but difficult to
I mplement needed i mprovements” No comments was given for doing the textbook structure exercise
onli ne and on average students foundit useful M 32

Table5 Summary of Students Evaluative Ratings onthe | mprovement Actions

| mprove ment Actions N M SD
15 mnute conversation practice 6 4 55
| ndivi dual Feedback Sheet 6 4 55
Co mmon mstakes summary 5 4 0
Wpnl oaded answer keys 5 4 0
Par agraph witing practice 6 3 8 45
5 mnute chat every begi nning of the class 6 5 55
Structure exercise online 6 2 84

Three students who took CHNL11 in the Fall 2005 semester found CHN112 more satisfying One
student who newy jointed CHN112 in Spring 2006 felt hi nself more satisfied comparingtothe previous
Mandarin classesthat hetook

Overall students attitude toward our i mprovement effort was very positive and encouraging V¥
received commentslike® Ithinkthisisaterrificclass |lovethat bothteachersareso opentocreatingthe
environment that works best for the students It sreally shown this semester in thei mprovements that
have been made andit really made adifference” Again the central overall concernisthelack of more
nat ural conversati on practice The decision maki ng based ont hese f eedbacks wll be presentedinthelater
section

Next we are going to briefly point out the highlightsin the results of students opinions on useful
topics andtheir self evaluation Thetopics coveredin thetextbook perceived most useful by the students
are shopping drections andrestaurant Some outsidetextbook useful topicsthat were alsosuitable for
thislevel of students are telephone vocabulary holiday vocabulary sports or movies extended food
related vocabulary bargaining traveling and describing spaces Textbook topics hobbies home and
school were considered |ess useful one student even commented them as“ i mmaterial” Students felt a
strong need to practicesurvival Mandarin whentravelingto China as one student reco mmended “ basic
things | would needtoget byin China and practicingthisalot ”

Inthe students self evaluation on average they deemed statementslike* | amreallyinterestedin
learning Chinese” and“ I seriously want tolearn Chinese well inthisclass” verytrue of thenselves both
M 9 80 out of 10 SD 44 and“ | amgood at finishingtasks onti meinthisclass” theleast true of
thenselves M 4 80 SD 3 03 Acontrast likethisindicatedthat even for highlyinterested and
serious students they mght still have some trouble beingti melyin completingthe onlinetasks
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Connecting all theinfor mation gatheredinthe evaluationsurvey overall itseensthattheteachers
effort in coursei mprove ment was recognized by t he students and t he st udents attitude toward the course
and t hei mprove ment actions were very positive

5 3 Acting upon stage t wo eval uation fi ndings

There are t wo types of actionsthat we engagedinresponsetothe evaluationfindings First we made
adoption adaption and abandonment decisions on our i mprovement effects Second we planned future
actionstorespondtothe domnant findings on our evaluation These decisions were based both on the
survey and on our observation andinfor mal communication wth students

About | mprovement actions there are three actions we did not put on the survey but decided to
either give up or keep based on our observation For example we abandoned review ng online postingsin
the tutoringsession becauseit couldtake upto half of thetutoringsession whichshould be preserved for
providing oral interaction opportunities Instead we tried to develop more online tasks to increase
| anguage practice opportunity VM also did not elicit response to the action setting up office hour for
|anguage tutoring because no onetook advantage of thisservice However we notifiedstudentsthat they
shoul d feel free to make appoint ments wth either instructor anyti me during the semester VM also
decided to keep recommending dictionaries t o students because we considered it facilitative in students
aut onomouslearning andit is very easy to do

Si mlarly we decidedto make the followitens per manent part of the course asummary of students
common mstakes answer keys for the listening workbook and checking text book exercises in online
“ Language Clinic” wherelinguistic forns are specifically dealt with These are examples of adoption
decisi ons

The 5 mnute chat in tutoring was consi dered successful as well judged fromthe survey but late
comers even just one or two were very disruptive to the activity fromthe tutor s observation Aso
because t he whol e tutoring was designed to maxi mze interaction opportunity we decidedtoleave the
continuation decisiontothe emergingsituation nextti methe course offered such as enroll ment students
confort level andlearning needs

Anot her oral practice oriented activity — 15 mnute outside class conversational practice — was
welcomed by the students VM originally decided to conduct it four ti mesin a new semester However
duetotheincreasein the enroll ment and the cut of the funding for the tutor the online instructors
pedagogical duty wastoo heavy to carry out this activity Instead theinstructor devel oped much more
interactive online activities where students have to listen to and respond to the previous recordingsin
order to carry on with their production This decisionisrepresentative of an adaption type decision

Also adapted wast he paragraph witing activity It was considered very useful by students but from
t he observation of and chat with the students we knewthat very often thesetasks wouldtakelongti me
for studentsto complete havingtolook uptheright pinyinspelling andthetone marks V¥ decidedto
sequence the task complexity more gradually and require less” transcription” of what students need to
record

As for theindividual feedback althoughit wasrated very useful by students M 3 4 and SD
0 55 we were doubtful how much students utilize the infor mation and took actions to deal wth
suggested i mprovement areas VM thought it would be more cost efficient to provide ongoing i ndividual
feedback on a daily basisinthe for mof feedback totheir task perfor mance

The af orementioned decision making was about whether and how to continue to carry out our ten
I mprovement actions based on their i mpact and cost effectiveness In response to the evaluation
infor mation onthe course assummarizedinthe evaluation findingssection werealizedthat there were
three main areas we needtofocus our i mprovement efforts Thefirst andthe most i mportant one isto
increase the practice of more natural conversation and cover topicsthat are considered useful t ostudents
Torespondtothis problem wetook several actions For example we decidedto adjust the pedagogical
weight of different units covered in the textbook and spend more time in teaching what students
considered to be more useful to them including shopping food and directions VM significantly
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modified the units that students thought irrelevant to their needs For instance in the unit teaching
common vocabulary about school objects instead of teaching vocabularylike roler pen and paper waste
basket we decidedt o ask studentsto provide vocabularythat are morerelevant totheir dailylife such as
cell phone laptop keys wallet etc However we think these actions are still insufficient Qur
deter mnation to teach students what they need to learn subsequently led to a more comprehensive
examnati on of students needs whichlater set the curriculuminnovationin motiontoward atask based
curriculum development These efforts were reportedin HIl and Tschudi 2007

The secondissueisrelatedto material the appropriatenessof thetopicsandthe difficultylevel This
Is closely associated with the first issuejust discussed VM thought creating our own materials mght be
necessary incorporating aut hentic conversationsto cover topics of interest Efforts weretakenin spring
and summer 2007 to coll ect aut hentic speech samples on shopping directions and transportationin both
Hawaii and Minland China Some materials were already made upon the analysis of some speech
samples Mbre materials are expected to be created based on furt her discourse analysis

The third issue concerns students lack of learning strategy in the online learning Wiile still
searching for better solutionsto enhance online learning we tried to first raise the awarenessin the
studentsthat they needto change their learning style and develop strategiesto suit onlinelearning V¥
didthis by sending out an email to all newincomng students aletter composed of the suggestions from
previous students based on their online learning experience The instructor also remnded students
repeatedly as howto usethe onlinescheduleinthe hopetoi mprovetheir ti me manage ment

Tosumup wetook all the actionsthat were possible and appropriateto our situation context under
t he constraints of ti me and resourcesin responseto major evaluation findings Qur effortsin generally
hel ped to i mprove the most needed areas for i mprovement and they were greeted with war m wel come
fromthe students

6 Conclusion and reflection

During the process of utilization oriented evaluation we foundthis evaluation approach extremely
effective and fruitful It helped us to successfully achieve our evaluation purposes to i mprove andto
generate deeper understanding of the program V¥ found out that students hel d overall a very positive
opinion toward the program especially toward the instructors VM identified four main areas for
I mprovement more practice of natural conversation increasing relevance appropriateness of materials
in bothtopicsand difficultylevel andinsufficient use of learningstrategiesfor onlinelearningto achieve
aut onomous | ear ni ng

However consideringthat the program was only inthe very beginningstage of devel op ment and all
students were new to this format of instruction the existence of these areas of concern was very
understandable W\ felt strongly our eval uation matches what Patton 1997 callstheinventory checking
stage of program evaluation Just as one will not evaluate the function of a new hotel before beds and
chairsare put inside it would also be unfair tosummatively evaluate an emerging program wthout first
making sureit is equi pped with all the necessary resourcesfor the programto function In our case the
eval uationled usto request answer keys and transcripts for thelistening exercise book onlyto discover
that thetranscripts were not published yet

Even t hough this evaluation project issmall in scale somelessons|earned and insights gained coul d
be applied to any evaluation practice It is pleasantly surprising to both of the evaluators how
transf or mative and e mpowering t he eval uation can be The second author was at first just the pri mary
intended user of the evaluation but gradually he evolvedinto an evaluator hi nself actively participating
in the planning and decision making process The effect of thei mprovement that we brought about tothe
program made us seethe power that we haveto changethe programand for studentstofeel e mpowered as
well because all our actions were based ontheir feedback of the program

Several factors madeit possibl efor our evaluationtoachievesuch aneffect Frst wefocused on our
local context and maxi mzing the existing sources of information and our evaluation went through an
eval uate react reevaluate react cyclical process The cycle gave momentumtothe eval uati on practice and
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it motivated the pri mary intended users to make more i mprovement efforts since we could see the
changes and we got positive feedback fromstudents

Second the primary evaluator was active reactive and adaptiveinthe process maxi mally engaging
the Pl User WWile ontheother hand the Pluser theonlineinstructor of CHN 111 and 112 is an active
person enthusiastic teacher and productive researcher hi nself He is very cooperative and eager to
make i mprove ments to the course The good personal communication helped to speed up the whole
process as well

Third followingthe UFUsframework madeit possibleto achievethe highest [evel of utilization of
t he evaluation fi ndi ngs

Overall the process demonstratedits appropriateness and successinthe for mative evaluation of t he
begi nninglevel Mandarin conversati onal program
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Appendix 1 CHN 111 Course Final Evaluation

1 Wiat do youthink of the onlineteacher and thetutor Is he she effectivein helping youreach your
language learning goal s inter ns of know edge presentation feedback quantity and useful ness of
the assignment 1|s he she approachabl eto solve your |anguage related problens

2 \Mat do youthink of the material textbook CD DWVD labwork etc

Wat do you think of the online activities in terns of user friendiness interactiveness and

useful ness for your language |l ear ning

4 How effectiveisthisclass overall in helping youto reach your language goals

5 \Wat arethe overall strengths and weaknesses of this course

6 \Wat are your suggestionstoi mprovethis course

w

Appendix 2 Sample Students Feedback For m

For XXX Date 4 23 06
Purpose To help youi mprove your |languagelearninginthis class

Areas Comments

Pronunciati onin speaking
Sentence pause

Sentence intonation
Pronunciati on

Tone

Language structurein witing

Accuracy

Fluency length

Compl exity usage of conjunction words and
adver bial phrases

Ceneral perfor mance
Preparation

Responsi veness onli ne
Attendance

Mbtivati on

Learning strategy

Overall Comments
I nstructor ssignature

Appendix 3 Final Course Evaluation and Needs Analysis Survey for CHN 112 Spring 2006

Thissurvey will help theinstructortoi mprovethe course based on your eval uati on and your needs Your
identity is anony mous

Section One Evaluation of the course components
| Theonlineinstructor On ascaleof 1 10 1 neansstrongly disagree 10 neans strongly agree

Aspect Rati ng Comments optional

Exa mpl e humor ous 9 He triesto be serious but hes actually very funny
1 Eff ective
2 know edgeabl e
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Aspect Rati ng Comments optional

willing to help
responsive
hel pful

good teachingstyle

~N oo 01 B~ W

experienced

8 Ilthinktheonlineinstructor could be more helpful if he

Il Thetutor On ascaleof 110 1 neans strongly disagree 10 neans strongly agree

Aspect Rati ng Comments optional

eff ective
know edgeabl e
willing to help
responsive

hel pful

goodteachingstyle

~N OO O B~ W DN B

experienced

8 Ilthinkthetutor could be more hel pful if she

1l The material On ascaleof 1 10 1 nmeans completely useless 10 neans extrenely useful

Aspect Rati ng Comments optional

t he text book

t he text book CD
thelab workbook
thelab workbook CD

A W N B

5 Ithinkthe material could be morei mproved or made more useful by

| V. The online components On ascaleof 1 10 1 neans completely useless 10 neans extrenely usef ul

Aspect Rati ng Comments optional

t he cafe discussion board
t he weekly schedul e
listening exercise

Q Aforum
tutoring preparation dial ogue
foll ow uptutoring tasks
| anguage clinic tasks

qui zzes

© 00 N O O A W DN B

recording components

10 teacher s feedback

11 1thinkthe online activities could bei mproved or made mor e useful by
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V Thetutoring sessions Onascaleof 1 10 1 neans completely useless 10 neans extrenel y useful

Aspect Rati ng Comments optional

1 activiti es

2 organi zati on

3 language instruction
4 at mosphere

5 Ithinkthetutoringsession could bei mproved or made mor e useful by

VI Overall Onascaleof 1 10 1 neans absolutely noi mprovenent through inthiscourse 10 neans great
I mprovenent through inthis course

Aspect Rati ng Comments optional

pronunciation

expressing my own meaning
listening comprehension
language structure know edge
sense of community

confidence

~N O O~ W DN

interest in China and Chinese

8 The most motivating componentsinthis class are

9 Theleast motivating components elementsinthisclass are

Section Two Eval uation of thei mprovenent efforts this senester
1 \Wfat do youthink of the extracurricular 15 mnute conversation practice please make t he sel ecti on

bol d
A Completely useless B Kind of useless C Somewhat usef ul D Very useful

2 How many ti mes do you want to have such practice per semester and when | ncluding zero

3 Your feelings about this practiceist hat

4 \MNat do you think of the* students feedback sheet” that youreceivedfromboththeinstructor andthe

tutor
A Completely useless B Kind of useless C Somewhat usef ul D Very useful

5 How many ti mes do you want to have such feedback per semester and when Including zero

6 Your feelings about thisfeedback arethat

7 \WMat do youthink of thesummary of students common mstakes at t he end of the semester
A Completely useless B Kind of useless C Somewhat usef ul D Very useful

8 Your feelings about thissummary are that

9 Wat do youthink of the upl oaded answer keysfor thelisteninglab workbook
A Completely useless B Kind of useless C Somewhat usef ul D Very useful
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10 Your feelings about this answer key are that

11 Wiat do youthink of the practice of witingin paragraphs and produci ng connected speech
A Completely useless B Kind of useless C Somewhat usef ul D Very useful

12 Your feelings about this practice aret hat

13 \WWat do youthink of the casual 5 mnute chat in Chinese at t he begi nning of every tutoring session
A Completely useless B Kind of useless C Somewhat usef ul D Very useful

14 Your feelings about this practice arethat

15 Wiat do youthink of checking your textbook exercise onlineinstead of at thetutoringsession
A Mich | ess satisfied B Ratherlesssatisfied C Mbresatisfied D Far more satisfied

16  For those who took CHN 111 |ast semester How satisfied are you with this course this semester
comparedtolast semester
A Mich | ess satisfied B Ratherlesssatisfied C Mbresatisfied D Far more satisfied

17  For those who didnt take online CHNL111 |ast semester How satisfied are you withthis coursethis
semester compared to Chinese class es youtook before skipis not applicable
A Mich | ess satisfied B Ratherlesssatisfied C Mbresatisfied D Far more satisfied

18 \WWiat are your reco mmendationsto helpthe coursei mprove next semester

Section Three students needs analysis

Textbook topics Thefollowing arethetopics welearned this semester How useful arethesetopicsto
you Onascaleof 14 1 completely useless 2 kind of useless 3 somewhat useful and 4 very
useful Also give comments on why certain unit s or subunit s are not so useful to you

Topic Rati ng Comments

EXAMPLE Wit 8 Thisis my school 3 For section a some vocab are not so useful
like roll er pen For section b wealso want to
| ear n t he subj ect name that we are studying
like Botany Arts Businessetc

Let s Go Shopping

ol

Wiat Do You Like preferences
hobbi es

(o)}

7 This Is M/ Home Location roons
furnishing daily routine

8 This Is My School Classroom Qpjects
Subjects locations and personsin school

9 Let s Eat In a Restaurant food name
style dish name drink menu

Wiere Shall W go establishments in a
town distance

For the next year of Chineselearning what topics you wouldliketo betaught
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