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Abstract
　　 The web－based beginning conversational Mandarin class was launched at the University of Hawaii at
Manoa during the Fall 2005 semester．The courses require students�daily asynchronous participation online
with once－a－week face－to－face meetings with a tutor．The program provides both an opportunity and a
challenge to show the effectiveness of technology mediated instruction．The evaluators，who were also the
instructors in the program ，undertook a utilization focused approach，advocated by Michael Quinn Patton
（1997），and conducted a formative program evaluation of this instructional innovation．The fundamental
principle of utilization focused formative evaluation isto fully utilizethe evaluation findingsto understand and
to improve the program by the primary intended users（PIUsers）of the evaluation．Following the proposal of
Patton（1997），the project underwent the following phases：（1）identifying the constituents and the PIUsers
of the program based on its developmental stage；（2）identifying primary intended uses（PIU）of the
evaluation；（3）identifying and prioritizing the evaluation foci to make the evaluation manageable in the
semester time frame；（4）stage－one data collection using existing evaluative docu ments to answer the
prioritized evaluation questions；（5）taking improvement actions based on the preliminary evaluation findings；
（6）stage－two data collection to answer the primary evaluation questions，as well as to evaluate the
improvement actions；（7） modifying improvement actions based on students�feedback，instructors�observations，and cost－effectiveness analysis；and（8）designing a new cycle of evaluation to investigate the
new questions．Upon reflection，both instructors，being evaluators at the same time，strongly consider the
utilization－focused approach to be accessible，effective，and empowering．

Key words
utlization－focused evaluation；instructionalinnovation；participatory evaluation

1．Introduction

Recent years have seen great growth in the program evaluation profession in language education in
the United States．In contrast with the earlier evaluation practices that focused alm ost exclusively on
measurement of outcom es using experimental designs and quantitative studies （e．g． Chastain ＆
Woerdehoff 1968；Keating 1963；Scherer ＆ Wertheim er 1964；Smith 1970），the recent shift in the
evaluation profession has observed m ore focus on program process and sees evaluation as a valuable toolto
inform program develop ment（Dassier ＆Power 2001；Kiely ＆Rea－Dickins 2005；Norris 2004；Yang
2007）．

　　However，an essential issue has yet to be brought to the central light of the evaluation practice —
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utility．Before the late 1970�s，evaluation activities were often conducted as scientific research by scholars
in academics． Striving for rigor in m ethodology often co mpro mised the evaluation�s usefulness．
Stakeholders often found that the evaluation was either inco mprehensible or irrelevant． Meanwhile，
evaluation was usually conducted as an isolated activity apart from the program curriculum．There was
often lack of com munication and joint decision－making between the evaluation staff and the program staff
during the evaluation process．Fail to use evaluation findings has become an increasing pro minent issue
brought to the attention of the com munity of evaluators．This was reflected in the revised standards for
evaluation by the Joint Co m mittee in 1994．In the revised standards，utility waslisted asthe top standard，
followed by feasibility，propriety，and accuracy（Joint Com mittee 1994）．

2．Utilization－focused evaluation

　　In the search for a theoretical framework best at providing a solution to this issue，Ifound Michael
Quinn Patton�s（Patton 1997）utilization－focused evaluation（UFE）to be an excellent approach to follow．
According to Patton，program evaluation is“the system atic collection ofinformation aboutthe activities，
program effectiveness，and／or inform decisions about future program ming”（Patton 1997）．There are
two central concepts to the UFE：primary intended users（PIUsers）and primary intended uses（PIU）．
All the UFE activities are directed by one fundamental principle：the evaluation should be done for and
with PIUsers for achieving PIU．

　　Following the UFE�s principle，the first step in an evaluation is to identify PIUsers．PIUsers are“a
group orindividuals who are in position to make decisions aboutthe program ，intend to use the evaluation
findings to inform their future program actions，and are affected by the evaluation outco m es”
（Watanabe，González－Lloret，Hill ＆Yang 2007）．Usually，for a language program ，PIUsers can be
funders，ad ministrators，teachers，students，and som etim es parents and media，depending on the degree
of their influence to the program．After the identification of the PIUsers，negotiation of the purpose of
the evaluation will take place． According to Patton（1997），an evaluation can serve three primary
purposes：“rending judgments，facilitating improvements，and／or generating knowledge”．Among these
three purposes，judgment－oriented evaluation is analogous to Scriven�s（1967）sum m ative evaluation，
w hich is about judging the overall effectiveness of a program to make termination or continuation
decisions．On the other hand，an improvement－oriented evaluation features what Scriven（1967）defined
asformative evaluation，w hich focuses on theim provement and enhancement ofthe program．While both
judgment－oriented and improvement－oriented evaluations expect actions taken upon evaluation findings，
knowledge－oriented evaluations serve only the conceptual use of findings for the stakeholders to better
understand the program ，reduce uncertainty，gain“enlightenment”，and generate theories（Patton
1997）．

　　After identifying the purpose of the evaluation，evaluators will work with the PIUsers to decide on
the PIU ，generate evaluation questions，prioritize the questions，design evaluation m ethodology，collect
data，and interpret the results．

　　Each step of the evaluation features active involvement of the participation of the PIUsers．This
im plies several unique characteristics of UFE．First，the evaluation is necessarily participatory，since the
PIUsers and／or stakeholders，need to participate in alm ost all m ajor decision－making in the evaluation
processes．The active engagement on the part ofthe PIUsers are likely to create the sense of ownership of
the evaluation，and thereby to increase the chance for the evaluation findings to be utilized． The
utilization of evaluation can bring about the sense of em powerment for all the participants in the
evaluation，because they can see the actions taken upon their input． Needless to say，to engage
stakeholders�participation and to facilitate the decision－making process to reach consensus，evaluators
need to be active in pushing the process forward，reactive to PIUsers�input，and adaptive to the dynamic
situational context．Evaluators should consider their roles as collaborator，consultant，and educator，
rather than just as m ethodologist and data analyst．The dem ocratic negotiation and decision－making will
not only lead to clear and understandable outcome，but also educationaland transformative experience to
the PIUsers，who very likely will gradually evolve as evaluators themselves． All the processes and
products of the evaluation，in the end，are meant to achieve one goal：maxim ally make the use of the
evaluation findings．
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　　Unfortunately，up to this date，there are only a couple of evaluations using a utilization－focused
approach in second language and foreign language education．Norris（2004）conducted a three－year
evaluation of the validity of the placement assessment program at Georgetown University German
Department using UFE．The evaluation process went through many cyclical processes engaging all the
stakeholders in the department，from administers，teachers，staff，to teaching assistants．The placement
assessment went through m ultiple stages of im provement and contextual appropriate adjustments，each
stage utilizing the evaluation findings from the previous one．The process of using the evaluation findings
also helped to clarify the program�s goals and objectives and the reexamination of the curriculum ，w hich
led to the later program－wide task－based curriculum innovation（Byrnes 2002；Byrnes ＆Sprang 2003）．
Another case exem plifying the application and influence of UFEis Yong（2007），who initiated a two－
sem ester long formative evaluation of a new teacher training program in the English Language Institute
（ELI）at the University of Hawaii at Manoa（UHM）．Not only were the evaluation findings utilized to
make improvements for the program ，but the evaluation process also transformed the attitudes of the
administrators towards program evaluation．They changed from being doubtful to active engagement to
enthusiastically inviting more evaluations to be done for the other com ponents in the ELIprogram．

　　Following the same UFE principles and processes，the project reported in this paper is a formative
evaluation of a hybrid web－based Mandarin program in the U．S．In the following sections of the paper，
we will first introduce our web－based Mandarin program．We will then describe the process during w hich
we identified the PIUsers，PIU ，evaluation purposes，evaluation questions，and prioritized evaluation
foci．Since our evaluation took two stages，we will present the m ethodology and m ain findings for the
first stage，followed by those of the second stage．In the end，we will share our reflections and insights
gained through the UFE process．

3．Progra m context

　　The program in focus is the first year web－based beginning Conversational Mandarin program
（CHN111 and CHN112）． The program is part of the innovative web－based language instruction
courseware development project BRIX．It has been supported by the National Language Resources Center
（NFLRC）and the Language Learning Center（LLC）at the University of Hawaii at Manoa（UHM）．
Those two courses were requested by the East Asian Languages and Literature Department（EALL）of
the College of Languages Linguistics Literature（LLL）under UHM to offer to UHM students from the
Fall 2005 academic year．

　　The program features students�daily asynchronous online participation with once－a－week 50－minute
face－to－face meetings with a tutor．Students are supposed to follow a daily schedule and work with course
m aterials（e．g． textbooks，listening workbook，and course CD�s），as well as online m aterials（e．g．
listening exercises，quizzes）．Speaking tasks are often assigned in the online forums，in w hich the
instructor assigns tasks with sam ple recordings，and students are supposed to com plete the tasks with their
own recordings，using the built－in MP3 recorder in the courseware．The enrollment of the course is
between six to twelve students．Despite the sm allenrollment，the course was designed to set an exem plary
m odal as to how a beginning level conversational Mandarin course should be taught in an online format．
The program also has the potential to be offered to different cam puses and other universities．

　　The first author of this paper was the tutor when the courses were first offered，and the second
author has been the course developer，administrator，as well asthe instructor．This evaluation project was
initiated from our concernsforthe program．Meanwhile，allthe im portant stakeholders ranging fro m the
instructors，to the NFLRC and the College of LLL were interested in the success of these classes，as a
demonstration ofthe success of technology enhanced foreign language classes．Since the program was still
under the initialim plementation stages，an im provement－oriented formative evaluation was needed atthe
time of the investigation．

3．1 Prim ary Intended Users and Uses

　　The first author launched the projectinitially in Spring 2006 to fulfill a graduate course requirement．
She was also the tutor in the program at the time．As the primary evaluator，she realized that the m ost
im portant stakeholder in this program is the course developer，administrator，and instructor：Stephen
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Tschudi，the second author．Due to his thorough engagement in the evaluation and utilization process，
Tschudi essentially became an evaluator of the program himself．

The first step that we took in identifying the PIUsers was to identify alltheim portant constituents of
the program and to analyze the relationship between these constituents and the program．Figure 1 displays
the result of our analysis．

Figure 1．The structure of the constituents of the beginning
conversational Mandarin online class（CHN111／112）

　　Students are in the center of this diagram because they are whom this program has been designed to
serve．Teachers undoubtedly play a centralrole in the program asthey can directly influence the function
and direction of the program．Other stakeholders who have a vested interest in these classes are：the
EALL Department，the NFLRC，the College of LLL．The success ofthis program may bring them m ore
funding．

　　The layers of circles reflectthe College�s power structure hierarchy with two facilitating institutions，
NFLRC and LLC．They have provided vitalsupportsin terms of providing the instructor，the technician，
the graduate assistants，and all the technology support．Every single constituent shown in this chart has
direct or indirect power to decide the fate of CHN 111 and 112．They are，therefore，all im portant
stakeholders of these classes as well．

　　However，asthe program was stillin itsinfant stage，there were a lot of unknowns．It would be m ost
productive and efficient for the instructors ourselves to understand it better before com municating with
the wider scope of stakeholders．Also because the instructors were m ost familiar with program and could
m ost directly act upon the evaluation findings，we decided to limit the scope of our PIUsers to the
teachers circle，with students as our m ain informants．

　　The primary intended uses of the evaluation were set to im prove the courses and generate deeper
understanding of how the program works．

3．2 Evaluation questions
To fulfill the evaluation purpose，there were many questions to be asked．However，to make the

evaluation manageable and efficient，we prioritized our questions into three foci：

　　（1）How satisfied are students with each com ponent of the course？
　　（2）What are classroom－related and individual－related m otivation factors？
　　（3）What are the students�needs？
　　All three of these questions may be subsumed under a single question：How well are the courses
functioning？
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　　We also considered other evaluation foci，such asthe appropriateness ofthe course current goals and
objectives，and the sufficiency of the assessment system ，but we agreed that it was still too early at this
develop mental stage of the program to investigate these foci．

This paper reports the firsttwo stages ofthe investigation into our evaluation foci．In the first stage，
we examined the existing evaluative documents，i．e．，course evaluation questionnaires and students�interviews，from the Fall 2005 sem ester．We implemented ten improvement actions in response to the
findings．In the second stage，we asked students to evaluate the course again and to provide feedback on
the im provement actions taken throughout the Spring 2006 sem ester．Further actions were planned to
respond to the findings thereafter．The following section of the paper will report the process for each
stage in turn，with a detailed description of m ethods and m ain findings．

4．Stage－one evaluation

4．1 Methodology and data collection

　　UFEshould be rooted in the program context．Thisim plies that the first step in the evaluation is to
examine the existing documents or information that can help better understand the program． As
instructors，we had the unique advantage of having the m ost close contact with the program．But full
engagement with daily pedagogical activities may also obscure us fro m looking at the program in a bigger
picture and with a more objective perspective．During the evaluation process，we needed to distance
ourselves from the daily routine time to time to examine the program and our rolesin the program from a
broader and more objective perspective． To achieve this purpose，we examined two sources of
information：the responses to the final course evaluation given to students enrolled in CHN111 in Fall
2005 sem ester and students�interview data gathered for a m otivation study during the same sem ester．

　　The first source of data was from the CHN 111 course final evaluation（see Appendix 1）．The
questionnaire used open－ended question format to elicit students�feedback on six areas：（1）the online
instructor and the tutor，（2）the m aterial，（3）online activities，（4）overall effectiveness，（5）overall
strengths and weaknesses，and（6）suggestionsforim provement．Six students answered the questionnaire．
Two of them were undergraduate students，two were graduate students，and another two were working
professionals associated with the UHM．Three of them were fem ales and three were m ales．Students
com pleted the questionnaire in the last day of face－to－face tutoring session in Fall 2005 sem ester on a PC
com puter and saved the filled evaluation with a non－sense name to protect their identity．

　　The second source ofinformation was obtained from the semi－structured interview data from another
research project of the first author，investigating the effect of students�m otivation and self－regulation
strategies on their online learning achievement（Hill 2006）

　　Three out of six students of CHN111 voluntarily participated in the interview．One of them was an
undergraduate student，one was a graduate student，and another one was a working professional．One of
them was m ale and the other two fem ale．All of the students�interviews were audio recorded and
transcribed．Students�opinions on each element of the course —instructors，m aterial，tutoring session，
online activities，and suggestions forim provement have been extracted for the purpose of this evaluation
project．

4．2 Prim ary findings of stage－one evaluation

　　Table 1 categorized students�responses on the course evaluation questionnaires into com ments on
either strengths or weaknesses of the program on each of the course com ponents：teachers，m aterial，
online activities，tutoring，content and overall evaluation of the course．The frequency of a particular
com ment was presented in the parenthesisin the end，if the occurrence is m ore than one．Table 1 tells us
that students�opinions toward the instructors were overwhelmingly positive．They also held positive
attitude toward the course overall．However，the opinions toward m aterials and online co mponents were
m ore mixed．Students seemed to be happy with the textbook and the acco mpanying CD and the design
and the content of the online com ponents．Their com plains seemed to concentrate on the difficulty ofthe
Listening Workbook，the lack of oral interaction opportunities，and the technical difficulties with the
online co mponents．
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Table 1．Sum mary of Students�Responses on the Fall 2005 Final Course Evaluation

Aspect Strength Weakness

Teachers Effective and helpful（6）

Material Textbook and CD（3） — Listening Workbook（4）
— Textbook lack of interactiveness

Online

—Interactive
— Easy to use
— Good design
— Exercise useful

— Bug
— Slow downloading
— Easy to fall behind
— Pretty easy or too hard

Tutoring Interactions —Short and not enough

Content Vocab learning — Gram mar patterns
— Not enough practice for speaking（3）

Overall — Flexible
— Good structures
—Pace
— Convenience
— Adaptive to individual needs

　　Table 2 sum marized three students�interview responses on their opinions toward the course．Since
the students who participated in the interview ，also filled the final course evaluation，we can see thatthis
sum mary overlap to a great extend with the course evaluation results．Some new information gained fro m
the interview data include：（1）the need to practice longer speaking tasks；（2）the need for the
opportunity to review and repeat．

Table 2．Sum mary of Students Opinions toward the Course Com ponents from the Interview Data

Aspect Strength Weakness

Teachers Tutor：good teaching style
Online instructor：
—good in giving feedbacks
—experienced

Material Textbook：
—build up vocabulary
—easier and helps build up confidence
Listening Lab Workbook：m ore interactive

Listening Lab Workbook
—too hard（3）
—no answer keys
The textbook：
—not very interactive
—no answer keys
— missing words in the gloss index

Online
activities

Listening exercise：very interactive（2）
Quiz：good
Feedback on students recordings useful（2）

Recording：
—not interactive（2）
—too short
Course software：
—bugs
—slow downloading

Tutoring Favorite part
Good to go to class（3）

Too short and not enough interaction（3）

Overall More freedom and flexibility with time
Encouraging independence
Structure to follow

No need to study everyday
Not enough reviewing and repeating
Not enough speaking
No synchronous response
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　　We consider the students�input extrem ely valuable to examine the potential weaknesses in the
program． Meanwhile，we also realized that not all of the negative feedback reflected the inherent
weakness ofthis online course in particular．So me ofthe problems may existin the Mandarin program in
general．Takethe com plaint on the lack ofinteraction opportunities for exam ple．A closer examination in
the responses to the interview question asking students to com pare this online course with the brick－and－
m ortar classes that they took before revealed a different story．Two students mentioned that，in this
online course，they actually learned how to talk to people in Mandarin．One student mentioned that she
felt more co mfortable talking in Mandarin．Take the com ments on the difficulty of the Listening
Workbook for another exam ple．Both instructors feltthatthe m aterials and exercisesin the listening book
were excellent．The conversations sounded natural and authentic and there was a gradual increase in
difficulty in the exercises．Itis a nice preparation for studentsto deal with reallife com munication situations．
The tutor，also the first author，discussed this problem with students in class，and realized that the problems
mainly lay in the lack of listening strategies． Many of the exercises only require students to understand
keywords，as in the reallife situations，but students always thought that they had to be able to recognize each
sound and each word，which might be a difficulttask even for advanced learners．Some other problemsreported
reflect the inadaptability of students in the online learning environment（e．g．“no need to study everyday”，
“easy to fall behind”），which might be ameliorated with m ore instructor guidance．

　　Despite the nature of the problemsthat caused students�dissatisfaction，we decided to act upon our
preliminary evaluation findings that related to related students�learning needs to reducing dem otivating
factors．To sum marize，students seem to：

　　（1）have a desire for more speaking opportunities
（2）want supplementary m aterials to increase opportunity and convenience for self study
（3）be interested in more meaning based and discourse level tasks，and
（4）need guidance to use learning strategies and to be autonomous learners．

　　One note of caution when interpreting the data is thatthe interview was not conducted with the sole
purpose of course evaluation，and the Fall2005 sem ester final course evaluation was developed in a short
period of time without being piloted．They are able to give a general picture of students�opinions and
satisfactions，but they are only indirect sources of data．The conclusions are only tentative．The reason
for the primary intended users to decide on using this information is that we wanted to take im mediate
actions to im prove the course．

4．3 Acting upon primary evaluation findings

　　 We focused on our negative evaluation findings to act upon in the hope to achieve maxim um
im provement effect．We decided to seriously take into account the students�recom mendations on how to
im prove the course．The m ain data source used is fro m students�interviews because all of the students�input were clarified by the first author during the interview ，leaving little am biguity as to what students
wanted．Table 3 is a sum mary of students�recom mendations．

Table 3．Students Recom mendations on How to Im prove the Course CHN111 and CHN112

Aspect Recom mendations

Material 1．Put lab book exercise online
2．Balance difficulty level between m aterials
3．Like to have characters
4．Attach answers for both books
5．Recom mend a dictionary to accompany the textbook

Online 1．Online exercise downloadable
2．Integrate speaking with listening —respond after listening
3．Real time conference
4．Schedule outside classroom conference
5．More on writing in paragraph
6．Practice structure besides vocabulary
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Aspect Recom mendations

Tutoring 1．More days to meet
2．Sum marize com m on mistakes
3．Review the learned content
4．Call upon individual to speak
5．Each session longer

Overall 1．Identify each students�weakness and suggestions to im prove
2．More practice on holding a conversation

　　Not all students�recom mendations are logistically possible to implement．For exam ple，in the
category of m aterialim provement，we could not upload the textbook online because that would violate
copyright，in addition，students already have a CD with the electronic form of the textbook．We also
could not introduce Chinese characters due to the conversational nature of the course and the course
tradition．In the tutoring category，we could not change the college－determined official schedule in
response to the request for more days to meet and having longer sessions each time．We explained to the
students why some actions could not be taken in response to their recom mendations and students
responded with understanding．

　　Allin all，we took ten im provement actions based upon our findings，and they are：

　　（1）15－minute conversation practice — The tutor m et with students outside of the class and chatted
aboutthe topics that were previously covered about personal facts（e．g． name，address，hobby，
nationality，schedule，appointment）．

　　（2）5－minute chat in tutoring — The tutor arranged the first 5 minutes of the 50－minute tutoring
session for students to carry out free conversations．

　　（3）Assign paragraph writing online — Both instructors tried to give students com municative tasks，
w hich require discourse levelratherthan sentence level or word level production．Theinstructors
also provided sam ple writings and recordings．Sam ple tasks could be to describe the apartment
that you，a rental agent，want to rent，including the description of the furniture．Another
exam ple is to ask students to describe an imaginary dinner，including the information about with
who，what ordered and what the prices are．

　　（4）Sum marization of com m on mistakes — All students�online written and speaking responses（in
Pinyin，the Ro manization of the Chinese sound system） were analyzed with problem atic
sentences identified and categorized by the first author．The second author com piled a sum mary
of the com mon students�mistakes and linked each category to the structure exercises designed
throughout the semester to help students with these problem atic areas．The document served as a
review and was uploaded to the course website by the end of the course．

　　（5）Scanning and uploading the answer key for the Listening lab workbook．
　　（6）Checking textbook exercise online —Textbook exercises were checked and correct answers were

provided through online forum called“Language Clinic”．
　　（7）Individual diagnostic feedback — The first author identified individual students�strengths and

weaknesses in the areas of pronunciation，paragraph writing and recording，overall
performance，and learning strategies by studying their written and oral productions．A sam ple
feedback form is attached as Appendix 2．

　　（8）Recom mendation of dictionaries in both online and in book forms — we recom mended other
learning resources to students，especially dictionaries in both online and book forms．

　　（9）Review of postings during tutoring — Students�online postings and recordings were reviewed
during the tutoring time to time to reinforce learning．

　　（10）Scheduling of office hour for tutoring —Students were encouraged to make appointments with
both the tutor and the instructor to further practice using the language．

In addition to these form al actions taken，both instructors also guided students to use learning
strategies to approach different com ponents ofthe course，like the listening m aterialin the Listening Lab
Workbook．
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5．Stage－two evaluation

　　All the im provement actions were taken toward the end of the Spring 2006 sem ester．Therefore，we
did not expect dram atic change in students�attitudes toward each com ponent of the course．To gauge the
im pact of these efforts we distributed a course evaluation on the last face－to－face meeting in Spring 2006，
specifically ask students to provide feedback on those actions．In addition，both instructors also conferred
on the cost－effectiveness of these activities based the information they acquired fro m the inform al
com munication with students and from their observations．Adopting，adapting，and abandoning decisions
were made upon these im provement efforts based on our analysis．We also drafted future action plans to
conduct needs analyses．

5．1 Methodology and data collection

　　Three sources ofinformation were collected during this phase ofthe evaluation，incorporating course
evaluation questionnaires as well as instructors�observations and co m munications with students．

　　The Spring 2006 sem ester final course evaluation was a questionnaire consisting of both Likert－scale
questions and open－ended questions．The questionnaires covered four m ajor areas：（1）evaluation of the
course com ponents；（2）evaluation of the im provement efforts；（3）students�needs analysis on topics of
interest；and（4）students�self－evaluation．The questionnaire is attached in Appendix 3．Six students
com pleted the survey，three undergraduates，one graduate student and two professionals．Four of them
are fem ales and two m ales．However，not all students answered all questions．The questionnaire was
given to students on the last tutoring session in as a Word document for them to type in the responses on
PC com puters．Students were asked to save their com pleted evaluation using a non－sense name so that
their identity could be anonymous to the instructors．

　　In addition to this form al data collection m ethod，we also made use of observations of the students�reaction to our actions and inform al com m unications with the students during the tutoring sessions and
during the outside class conversational practice sessions．

5．2 Prim ary findings of the stage－two evaluation

　　In this session，we will first report the questionnaire results on the evaluation of the com ponents of
the course and their evaluation of ourim provement actions．We will then briefly discuss the findings on
students�topic interests and students�self－evaluations．
　　Table 4 is a collapsed sum mary of students num erical rating on the elements of each co mponent of
the course．K stands for the number of items／elements evaluated under each co mponent category．The
maximum rating is 10 and the minimum is 1．

　　Table 4．Sum mary of Students�Average Evaluation Rating on Each Com ponent of the CHN112
K M SD

Instructor 7 9．93 ．09

Tutor 7 9．88 ．16

Material 4 8．33 ．30

Online 10 8．88 1．01

Tutoring 4 8．55 ．53

Overall 7 8．77 ．66

　　Again，both instructors received the highest and m ost hom ogeneous rating on their teaching，judged
by the high average ratings（9．93 and 9．88）and sm all standard deviations（．09 and ．16）．Materials
received a relatively low average rating（8．33），again due to the feeling of difficulty of the listening
workbook（e．g．“the last part of each section is very frustrating”），although some students were happy
with them ，as one com ment says，“Ilike it the way itis．Both workbooks are clear，helpful and move at
just the right pace”．The areas need to improve can be encapsulated into three them es：m ore practice of
natural conversation，m aterial topic and difficulty inappropriateness，and lack of adaptation to online
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learning．These issues will be addressed shortly．The findings for the evaluation of the im provement
efforts will be presented next．

　　Seven im provement actions were presented to the students and Table 5 sum med up the num erical
results．The maximum rating is 4（very useful）and the minim um is 1（com pletely useless）．N is the
number of respondents．One of the six students did not see the com mon mistakes sum mary and the
uploaded answer keys by the end ofthe sem ester，w hile all others who utilized these m aterials found them
“very useful”．Paragraph writing practice was well received as well．Students said it helped to think in
Chinese and get the sentence structure right．It also seemed to make longer conversation easier to
produce．One student found it“tedious”．The difference in the responses may due to students�individualdifferences，such as onset language levels and different learning styles．Our two conversation oriented
activities：15－minute conversation practice and 5－minute chat received overall positive com ments．Four
students thought the 15－minute conversation practice were great and desired m ore frequent practices．
Only one studentthoughtit was stressful．Three com ments said thatthe 5－minute chat wasfun and useful，
but one student said that some students were often late for the class．The individual feedback received
decent rating as well（M ＝3．4），but one student co m mented that it was“good to have but difficult to
im plement needed improvements”．No com ments was given for doing the textbook structure exercise
online and on average students found it useful（M ＝3．2）．

　　Table 5．Sum mary of Students�Evaluative Ratings on the Im provement Actions

Im provement Actions N M SD

15－minute conversation practice 6 3．4 ．55

Individual Feedback Sheet 6 3．4 ．55

Co m m on mistakes sum mary 5 　4 　0

Uploaded answer keys 5 　4 　0

Paragraph writing practice 6 3．8 ．45

5－minute chat every beginning of the class 6 3．5 ．55

Structure exercise online 6 3．2 ．84

　　Three students who took CHN111 in the Fall 2005 sem ester，found CHN112 more satisfying．One
student who newly jointed CHN112 in Spring 2006 felt himself more satisfied comparing to the previous
Mandarin classes that he took．

　　Overall students�attitude toward our im provement effort was very positive and encouraging． We
received co m mentslike“Ithink thisis a terrific class．Ilove that both teachers are so open to creating the
environ ment that works best for the students．It�s really shown this sem ester in the im provements that
have been made，and itreally made a difference”．Again，the central overall concern is the lack of m ore
natural conversation practice．The decision－making based on these feedbacks willbe presented in the later
section．

　　Next，we are going to briefly point out the highlights in the results of students�opinions on useful
topics and their self－evaluation．The topics covered in the textbook perceived m ost useful by the students
are：shopping，directions，and restaurant．Some outside textbook usefultopics that were also suitable for
this level of students are：telephone vocabulary，holiday vocabulary，sports or movies，extended food
related vocabulary，bargaining，traveling，and describing spaces．Textbook topics hobbies，home，and
school were considered less useful，one student even com mented them as“im material”．Students felt a
strong need to practice survival Mandarin when traveling to China，as one student reco m mended：“basic
things I would need to get by in China，and practicing this a lot！”

　　In the students�self－evaluation，on average，they deemed statements like“Iam really interested in
learning Chinese”and“Iseriously want to learn Chinese wellin this class”very true of themselves（both
M ＝9．80 out of 10，SD ＝．44）and“Iam good at finishing tasks on time in this class”the least true of
themselves（M ＝4．80，SD ＝3．03）．A contrast like this indicated that even for highly interested and
serious students，they might still have some trouble being tim ely in com pleting the online tasks．
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　　Connecting all the information gathered in the evaluation survey，overall，it seemsthatthe teachers�effort in course im provement was recognized by the students and the students�attitude toward the course
and the im provement actions were very positive．

5．3 Acting upon stage－two evaluation findings

　　There are two types of actionsthat we engaged in response to the evaluation findings．First we made
adoption，adaption，and abandonment decisions on our improvement effects．Second，we planned future
actions to respond to the dominant findings on our evaluation．These decisions were based both on the
survey and on our observation and inform al com munication with students．

　　About improvement actions，there are three actions we did not put on the survey but decided to
either give up or keep based on our observation．For exam ple，we abandoned reviewing online postingsin
the tutoring session，because it could take up to half ofthe tutoring session，w hich should be preserved for
providing oral interaction opportunities．Instead，we tried to develop m ore online tasks to increase
language practice opportunity．We also did not elicit response to the action setting up office hour for
language tutoring because no one took advantage of this service．However，we notified studentsthatthey
should feel free to make appointments with either instructor anytime during the sem ester． We also
decided to keep recom mending dictionaries to students because we considered it facilitative in students�autonomous learning and it is very easy to do．

　　Similarly we decided to make the follow items permanent part ofthe course：a sum mary of students�com mon mistakes，answer keys for the listening workbook and checking textbook exercises in online
“Language Clinic”，where linguistic forms are specifically dealt with．These are exam ples of adoption
decisions．

　　The 5－minute chat in tutoring was considered successful as well judged fro m the survey，but late
com ers，even just one or two，were very disruptive to the activity fro m the tutor�s observation．Also
because the whole tutoring was designed to maximize interaction opportunity，we decided to leave the
continuation decision to the em erging situation nexttime the course offered，such as enrollment，students�comfort level and learning needs．

　　Another oral practice oriented activity — 15－minute outside class conversational practice — was
welcomed by the students．We originally decided to conduct it four tim es in a new sem ester．However，
due to the increase in the enrollment and the cut of the funding for the tutor，the online instructor�spedagogical duty was too heavy to carry out this activity．Instead，the instructor developed much m ore
interactive online activities where students have to listen to and respond to the previous recordings in
order to carry on with their production．This decision is representative of an adaption type decision．

　　Also adapted was the paragraph writing activity．It was considered very useful by students but fro m
the observation of and chat with the students，we knew that very often these tasks would take long time
for students to co m plete，having to look up the right pinyin spelling and the tone marks．We decided to
sequence the task co m plexity m ore gradually and require less“transcription”of what students need to
record．

　　As for the individual feedback，although it was rated very useful by students（M ＝3．4 and SD ＝
0．55），we were doubtful how much students utilize the information and took actions to deal with
suggested im provement areas．We thought it would be m ore cost－efficient to provide ongoing individual
feedback on a daily basis in the form of feedback to their task performance．

　　The aforementioned decision－making was about whether and how to continue to carry out our ten
im provement actions based on their impact and cost－effectiveness． In response to the evaluation
information on the course，as sum marized in the evaluation findings section，we realized thatthere were
three m ain areas we need to focus ourim provement efforts．The first，and the m ostim portant one，is to
increase the practice of more natural conversation and cover topics that are considered usefulto students．
To respond to this problem ，we took several actions．For exam ple，we decided to adjust the pedagogical
weight of different units covered in the textbook and spend more time in teaching what students
considered to be more useful to them ，including shopping，food，and directions． We significantly
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m odified the units that students thought irrelevant to their needs．For instance，in the unit teaching
com mon vocabulary about school objects，instead of teaching vocabulary like roller－pen and paper waste
basket，we decided to ask studentsto provide vocabulary that are more relevant to their daily life，such as
cell phone，laptop，keys，wallet，etc． However，we think these actions are still insufficient． Our
determination to teach students what they need to learn subsequently led to a m ore com prehensive
examination of students�needs，w hich later set the curriculum innovation in m otion toward a task－based
curriculum development．These efforts were reported in Hill and Tschudi（2007）．

　　The second issue is related to m aterial：the appropriateness ofthe topics and the difficulty level．This
is closely associated with the first issue just discussed．We thought creating our own materials might be
necessary，incorporating authentic conversations to cover topics of interest．Efforts were taken in spring
and sum m er 2007 to collect authentic speech sam ples on shopping，directions and transportation in both
Hawaii and Mainland China．So me m aterials were already made upon the analysis of some speech
sam ples．More materials are expected to be created based on further discourse analysis．

　　The third issue concerns students（lack of）learning strategy in the online learning．While still
searching for better solutions to enhance online learning，we tried to first raise the awareness in the
students that they need to change their learning style and develop strategies to suit online learning．We
did this by sending out an em ail to all new inco ming students a letter com posed of the suggestions fro m
previous students based on their online learning experience． The instructor also reminded students
repeatedly as how to use the online schedule in the hope to improve their time management．

　　To sum up，we took all the actionsthat were possible and appropriate to our situation context under
the constraints of time and resources in response to m ajor evaluation findings．Our efforts in generally
helped to im prove the m ost needed areas for im provement and they were greeted with warm welcome
fro m the students．

6．Conclusion and reflection

　　During the process of utilization oriented evaluation，we found this evaluation approach extrem ely
effective and fruitful．It helped us to successfully achieve our evaluation purposes：to im prove and to
generate deeper understanding of the program．We found out that students held overall a very positive
opinion toward the program ，especially toward the instructors． We identified four m ain areas for
im provement：m ore practice of natural conversation，increasing relevance，appropriateness of m aterials
in both topics and difficulty level，and insufficient use of learning strategies for online learning to achieve
autonomous learning．

　　However，considering that the program was only in the very beginning stage of develop ment and all
students were new to this format of instruction，the existence of these areas of concern was very
understandable．We felt strongly our evaluation m atches what Patton（1997）calls the inventory checking
stage of program evaluation．Just as one will not evaluate the function of a new hotel before beds and
chairs are put inside，it would also be unfair to sum m atively evaluate an em erging program without first
making sure it is equipped with all the necessary resources for the program to function．In our case，the
evaluation led us to request answer keys and transcripts for the listening exercise book，only to discover
that the transcripts were not published yet．

　　Even though this evaluation project is sm all in scale，some lessons learned and insights gained could
be applied to any evaluation practice． It is pleasantly surprising to both of the evaluators how
transformative and em powering the evaluation can be．The second author was at first just the primary
intended user of the evaluation，but gradually he evolved into an evaluator himself，actively participating
in the planning and decision－making process．The effect ofthe improvementthat we brought about to the
program made us seethe powerthat we have to changethe program and for studentsto feelem powered as
well，because all our actions were based on their feedback of the program．

　　Several factors made it possible for our evaluation to achieve such an effect．First，we focused on our
local context and maximizing the existing sources of information，and our evaluation went through an
evaluate－react－reevaluate－react cyclical process．The cycle gave momentum to the evaluation practice and
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it m otivated the primary intended users to make more im provement efforts since we could see the
changes，and we got positive feedback fro m students．

Second，the primary evaluator was active，reactive，and adaptive in the process，maxim ally engaging
the PIUser．While，on the other hand，the PIuser，the online instructor of CHN 111 and 112，is an active
person，enthusiastic teacher，and productive researcher himself．He is very cooperative and eager to
make im provements to the course．The good personal co m munication helped to speed up the whole
process as well．

　　Third，following the UFU�s framework made it possible to achieve the highest level of utilization of
the evaluation findings．

　　Overall，the process demonstrated its appropriateness and success in the formative evaluation of the
beginning level Mandarin conversational program．
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Appendix 1　CHN 111 Course Final Evaluation

1．What do you think of the online teacher and the tutor？Is he／she effective in helping you reach your
language learning goal（s），in terms of knowledge presentation，feedback，quantity and usefulness of
the assign ment？Is he／she approachable to solve your language related problems？

2．What do you think of the m aterial（textbook，CD ，DVD ，labwork，etc．）？
3．What do you think of the online activities，in terms of user－friendliness，interactiveness，and

usefulness for your language learning？
4．How effective is this class overallin helping you to reach your language goals？
5．What are the overall strengths and weaknesses of this course？
6．What are your suggestions to im prove this course？

Appendix 2　Sa m ple Students�Feedback Form

For：XXX 　　　　　　　Date：4／23／06
Purpose：To help you improve your language learning in this class．

Areas Com ments

Pronunciation in speaking：
Sentence pause
Sentence intonation
Pronunciation
Tone

Language structure in writing：
Accuracy
Fluency（length）
Com plexity（usage of conjunction words and
adverbial phrases）

General performance：
Preparation
Responsiveness online
Attendance
Motivation
Learning strategy

Overall Co m ments：
Instructor�s signature：

Appendix 3　Final Course Evaluation and Needs Analysis Survey for CHN 112 Spring 2006

This survey will help the instructor to im prove the course based on your evaluation and your needs．Your
identity is anonymous．

Section One：Evaluation of the course com ponents
I．The online instructor．On a scale of 1－10，1 means strongly disagree，10 means strongly agree．

Aspect Rating Com ments（optional）
Example hum orous 9 He tries to be serious，but he�s actually very funny

1 Effective

2 knowledgeable

05

A Utilization Focused Approach to the Evaluation of a Web－based．．．　 Yao Zhang Hill ＆Stephen Tschudi



Aspect Rating Com ments（optional）
3 willing to help

4 responsive

5 helpful

6 good teaching style

7 experienced

8．Ithink the online instructor could be m ore helpfulif he

II．The tutor．On a scale of 1－10，1 means strongly disagree，10 means strongly agree．
Aspect Rating Com ments（optional）

1 effective

2 knowledgeable

3 willing to help

4 responsive

5 helpful

6 good teaching style

7 experienced

8．Ithink the tutor could be m ore helpfulif she

III．The material．On a scale of 1－10，1 means com pletely useless，10 means extremely useful．
Aspect Rating Com ments（optional）

1 the textbook

2 the textbook CD

3 the lab workbook

4 the lab workbook CD

5．Ithink the m aterial could be m ore im proved or made more useful by

IV．The online components．On a scale of 1－10，1 means com pletely useless，10 means extremely useful．
Aspect Rating Com ments（optional）

1 the cafe discussion board

2 the weekly schedule

3 listening exercise

4 Q ＆A forum

5 tutoring preparation dialogue

6 follow－up tutoring tasks

7 language clinic tasks

8 quizzes

9 recording co mponents

10 teacher�s feedback

11．Ithink the online activities could be im proved or made more useful by：
15
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V．The tutoring sessions．On a scale of 1－10，1 means com pletely useless，10 means extremely useful．
Aspect Rating Com ments（optional）

1 activities

2 organization

3 language instruction

4 atm osphere

5．Ithink the tutoring session could be im proved or made more useful by：

VI．Overall．On a scale of 1－10，1 means absolutely noimprovementthrough／in this course，10 means great
improvement through／in this course．

Aspect Rating Com ments（optional）
1 pronunciation

2 expressing my own meaning

3 listening com prehension

4 language structure knowledge

5 sense of com munity

6 confidence

7 interest in China and Chinese

8．The m ost m otivating com ponents in this class are：

9．The least m otivating com ponents／elements in this class are：

Section Two：Evaluation of the improvement efforts this semester
1．What do you think of the extracurricular 15－minute conversation practice？（please make the selection

bold）
A．Com pletely useless　　B．Kind of useless　　　C．Somewhat useful　　D．Very useful

2．How many tim es do you want to have such practice per sem ester and when？（Including zero）

3．Your feelings aboutthis practice is that：

4．What do you think ofthe“students�feedback sheet”that you received from both the instructor and the
tutor？
A．Co mpletely useless B．Kind of useless C．Somewhat useful D．Very useful

5．How many tim es do you want to have such feedback per sem ester and when？（Including zero）

6．Your feelings about this feedback are that：

7．What do you think of the sum mary of students�com m on mistakes at the end of the sem ester？
A．Co mpletely useless B．Kind of useless C．Somewhat useful D．Very useful

8．Your feelings about this sum mary are that：

9．What do you think of the uploaded answer keys for the listening lab workbook？
A．Co mpletely useless B．Kind of useless C．Somewhat useful D．Very useful
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10．Your feelings about this answer key are that：

11．What do you think of the practice of writing in paragraphs and producing connected speech？
A．Co mpletely useless B．Kind of useless C．Somewhat useful D．Very useful

12．Your feelings about this practice are that：

13．What do you think of the casual 5－minute chat in Chinese at the beginning of every tutoring session？
A．Co mpletely useless B．Kind of useless C．Somewhat useful D．Very useful

14．Your feelings about this practice are that：

15．What do you think of checking your textbook exercise online instead of atthe tutoring session？
A．Much less satisfied B．Rather less satisfied C．More satisfied D．Far more satisfied

16．（For those who took CHN 111 last sem ester）How satisfied are you with this course this sem ester
com pared to last sem ester？
A．Much less satisfied B．Rather less satisfied C．More satisfied D．Far more satisfied

17．（For those who didn�t take online CHN111 last sem ester）How satisfied are you with this course this
sem ester co mpared to Chinese class（es）you took before（skip is not applicable）
A．Much less satisfied B．Rather less satisfied C．More satisfied D．Far more satisfied

18．What are your reco m mendations to help the course im prove next sem ester？

Section Three：students�needs analysis
Textbook topics．The following are the topics we learned this sem ester．How useful are these topics to
you？On a scale of 1－4，1 ＝co m pletely useless，2 ＝kind of useless，3 ＝so mewhat useful，and 4 ＝very
useful．Also give com ments on why certain unit（s）or subunit（s）are not so useful to you．

Topic Rating Com ments

EXAMPLE：Unit 8：This is my school 3 For section a，some vocab are not so useful，
like roller pen For section b，we also want to
learn the subject name that we are studying，
like Botany，Arts，Business etc．

5 Let�s Go Shopping

6 What Do You Like（preferences，
hobbies）

7 This Is My Home （ Location，rooms，
furnishing，daily routine）

8 This Is My School（Classroom Objects，
Subjects，locations，and persons in school）

9 Let�s Eat In a Restaurant（food name，
style，dish name，drink，menu）

10
Where Shall We go（establish ments in a
town，distance）

For the next year of Chinese learning，what topics you would like to be taught？
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