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Abstract

This paper presentsfindingsfromaresearch project on“ Mbdels of Devel opnent for University Teachers
of Englishin China” funded by China Academy of Social Sciences The project started with a nation wde
survey on teachers needs for professional developnent followed by a series of descriptive and exploratory
studies on the existing teacher developnent progranms in China namely a summer institute the Vsiting
Scholar Program an INA coursein teacher education and a case study for teachers growh in practice Both
qualitative and quantitative nethods were employed in the study of these inservice teacher devel op nment
models The survey hasfound a great de mand for professional devel op nment fromamong university teachers of
English wth different background However teachers vary greatlyintheir proclai med needs wth teaching
et hodol ogy theories of linguistics and basi c | anguage skills as the most interested subjects and educati onal
theories and research methods being the last onthelist The survey revealed a discrepancy bet ween teachers
perceived needs and their actual needs in teaching which projected a dilemna many teachers had to face
nowadays bet ween the professional needs and the promotion requirenent The difference bet ween teachers
clai med belief in learningcentered teaching and their stated classroom activities showed a delay i n teachers
action after their theoretical acceptance to modern beliefs It calls for more effortsin devel oping teachers
pedagogical competence that nmay serveto hel pteacherstransiate their belief into classroom practice Teachers
were found to have different needs at various stage of their professional developnent No single teacher
educati on programcould adequatel y address the needs of all teachers however comprehensive the curriculum
may be Wile experienced teachers were found to benefit more fromthe Visiting Scholar program young
teachers seened to stand a better chance for devel opnent in a supportive teaching community under the
guidance of more experienced teachers A project based teaching community proved to be conducive for
teachersto devel op positiveinteractions among the nsel ves and with their students whichturned out to bethe
driving force for teachersto keepi mproving themnsel vesin action Acasestudy for fornal trainingin modern
educati onal concepts as a required NA course had confir med the i mportance of beliefs as the foundation of
teachers professional devel opment Since manyteachers of Englishin China had hardly any accessto such NMA
courses it wassuggestedthat morethemne based short ter mteacher devel opnent programns should be desi gned
and provided to address the various needs of the teachersinthe different stages of their develop nent The
project has found that while existing prograns under study have proven their legiti nate roles in teacher
devel opnent in China vigorous coordination and better differentiation are necessary to bring out each of its
best for the need of different target groups A tentative model has been proposed to promote efficiency in
pr of essi onal devel op nent for teachers of Englishin the Chinese context
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This paper presentsfindingsfromaresearch project funded by China Acade my of Soci al Sciences and
discusses the i mplications and relevant issues concerning the professional development of university
teachers of Englishin China

1 Research Background

The project entitled® A Study of the Mbdel s of Devel opnent of Chinese Uhiversity Teachers of English
2001 2005 " was launched in response to the ongoing reform in English language teaching ELT
hereafter among non English major progransin China Atthattime manyteachersfoundthenselves at
aloss when faced withthe new curriculum newteaching materials as well asthe newtechnol ogy Many
compl ai ned about the existing professional development prograns for not helping muchin coping wth
their problensin teaching Thisled usto theidea of a study of the existing professional devel opment
progransin Chinatofind out howthey are doingin promoting professional development Qur research
questions are 1 \Wiat are the teachers needs for professional development 2 Can professional
devel op ment modelsin China meet the needs of our teachers 3 \Wat isthe model that can best satisfy
t he needs of theteachersinthe Chinese circunstances

This study adoptsthe Socio cultural theory by Wygotsky 1967 asthetheoretical frameworkinthe
design and i mpl e mentati on of the project The Social Interactionist approach to |anguage education by
WIilians and Burden 1997 has provided us with alot of insightsin our effortsto understand evaluate
and explorethe professional development prograns duringthe research process The theory of |earning
and the community of practice by Lave and VWWnger 1998 served as our guidancein the completion of
our research model for professional development based onthe research findings

This project wascompleted asaresult of acollectiveeffort Altogetherthere were atleast 15 person
timesfrom9 different universitiesin China who had wor ked as researchers or resear ch assistants over t he
five years and more than 1000 teachersfrom over 60 universities worked as partici pants or intervi ewees

2 The Research Design and Mt hodology

This project used a combi nation of quantitative and qualitative methods in its research design A
nati on wi de survey among university teachers of Englishsetsthe projects off for aclear understand ng of
the actual conditions and needs for professional development in China By stratified sampling we
collected 920 valid questionnaires out of 1200 mailed out 76 to 49 universitiesin six geographical
regionsin China Based onthis needs analysis we ran a monthlong programfor the devel opment of
university teachers of Englishin the summer of 2001 DUTE2001 hereafter to find out what teacher s
needs were in practice In this program we provided as many as 78 different topics concerning
prof essional devel op ment that mght be of interest totheteachers \WWile emphasizingthei mportance of
combining theory wth practice we triedtoinvolve the teachers as much as possible in the teaching
process The 69 participants fromall over the country made detail ed course and program eval uati ons as
the program moved along The findings from this programin combination with the national survey
provided us with asolid understandi ng of teachers professional development needs andtheteachers way
of knowi ng andlearningin Chinas context

Inthe folow ng years we conducted several case studiesto |l ook intothe major progransin China
for professional development namely the Msiting Scholar Program an ©MA in TEFL program for
for mal education and a study of how young teachers |earned to devel op their professional competence
through teaching Qualitativeresearch met hods were employedinthesestudies using personal and group
interviews participant observations and teaching journals as our major sources of data coll ection And
t hese studies were mostly descriptive evaluative and exploratoryin nature

It is worth mentioning herethat our understandi ng of theissue of teachers professional devel op ment
in Chinaactually devel oped along with the research process At first wethoughtif we could understand
what the teachers needed we would be able to provide proper professional devel opment prograns
accordingly and hen the problem would be over However the more welookedintothe matter the more
we realized t hat professional devel opment for university teachersin China was not only a matter of give
and take Rather it involves a clear understanding of the relevant issues and a systematic institutional
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effort to accomplishthetask As aresult the shift of our attention moved fromteachers needstothe
social conditions that contributed to the perceived and actual needs and the teacher beliefs that
deter mned hindered or sustained teachers professional devel op ment

Based onthe findingsfromthe above mentioned studies we devel oped a clear understandi ng of the
strengt h and weakness of the existing models and started to work on a new model in 2006 that would
incorporatethe new understanding of the conditions for professional development in China And this
model for effective professional development in Chinais now beingtested and refined

3 Research F ndings

Duetotheli mtedti me onlythe most i mportant and relevant findings wll bereported here

3 1 The existing teacher develop nent prograns have not adequately net the increasing demands of the
teachers

Inthe nation wide survey when we askedtheteachers what they wantedto do most at work for the
moment 58 of the participantssaidthey wantedto have professional developmentincontrast withthat
of 45 from our findings 12 years before when we did anot her national survey among English teachers
That showed that for thelast 12 years the demand for professional development by university teachers
had not been relieved but was getting even more acute

3 2 Teachers needs for professional devel opnent varied greatly
Wien asked t he question* Gven an opportunity what do you want tolearn most ” the majority of

theteachers 62 listed their interest in aspecific field such as* Translation Studies” “ Literature” as
what t hey wantedtolearn most They were foll owed by Mt hodol ogy 39 Li nguisticstheory 29
Basi c | anguage skills 20 Applied Linguistics 17 Education 10 and Research met hods 9

Wiat deserves our attention wasthe contrast bet ween what at thetop and what at the bottom of thelist
which was education and resear ch methods becausethey revealedteachers belief inlanguageteaching It
showed t hat when the majority of the teachers expressed their needsin know edge specific fields they
beli eved that | anguage teaching was mostly know edge based rat her t han competence based Andthelack
of needs in educational theories and research methods revealed teachers lack of awareness in the
relationshi p bet ween |anguage teaching and education and bet ween teaching research and prof essional
devel op ment

3 3 Great confusion exists among sonei mportant issues concerning ELT

Teachers confusioninthe understanding of research could also be seen fromthe divided opinion on
the statement “ A goodteacher does not haveto know howto doresearch " to which 38 agreed 49
disagreed and 13 remained neutral Si mlar confusion was found among statements concer ni ng national
proficiency tests as well as need for ELT reformin Ciina W en we asked the question “ WWiat isthe
I mportant condition for successful teaching ” The majority of the teachers believed that it was teachers
ability toinvolve studentsin class 66 which wasto be foll owed by* students are motivated” 41
and“ teachers are well prepared for the class” 24 A comparison of the two lists one about what
teachers wantedtolearn most andthe ot her what wasi mportant for successful teaching revealed a clear
disparity bet ween what teachers needed and what they beli eved good teaching needed It was clear that
teachers knew what would contributeto successful teaching but that did not seemto be on the top of
their priority needs Sothere must be something behindthat The survey showed a general acceptanceto
|earning centered approach to ELT among teachers However when a correlation analysis was made
bet ween what teachers believed and what they actually didinthe classroom little correlation was found
there It showed a kind of gap bet ween teachers clai med belief and their classroom behavior There
maght be a delay in action even when the |earning centered beliefs were generally accepted It also
showed t hat teachers needed to learn howto translate their beliefsinto pedagogical competencein the
classroom

The survey has reveal ed two discrepancies among teachers one of whichis between what teachers
actually needed and what they knew good teachingrequired the other being a discrepancy bet ween what
they clai med to believe and what they actually didinthe classroom practice
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3 4 The order of priorityinteachers needs

At the end of our summer institute welisted all the 78t opicsthat had been covered over the month
long program and asked t he partici pantsto vote accordingtotheir order of i mportance Table 1 showed
thetop 8 topicsthat were most popul ar by teachers vote

Table 1 Mbst popular topics for PD by teachers votes

No Cont ent No of Votes Percentage
1 Educati onal concepts 67 985
2 Co mmuni cative teachi ng 64 941
3 Research met hods 60 882
4 Bi g class manage ment 60 882
5 Learner and|earning process 59 868
6 Task based teachi ng approach 58 853
7 Actionresearchin ELT 58 853
8 Howt o teachi nglistening 57 839

The popular votes covered the fields of educational concepts research class manage ment and
teaching met hodol ogy which was a good presentation of what was actually needed for good | anguage
teaching Andteachers vote werelargely confir med by teachers responseto the question on their most
favoritetopic to whichthe highest scores went to“ howto readthe academc papers” to be foll owed by
cooperativelearning howto motivatethestudentsin class learningstyles critical thinking andteaching
listening |earners and |earning process and also classroom discourse and classroom manage ment Al
t hese subjects were found to be pretty newto theteachers because they had not been sufficiently dealt
within any of the traditional professional development prograns In fact in the traditional teacher
development prograns they tend to focus mostly on theories in linguistic studies and teaching
met hodology As aresult many teachers complainedintheinterviewsthat what they learned in those
programns did not seemto be most relevant totheir teaching

3 5 Teachers way of learning and know ng

A better understandi ng about teachers way of | earning was acquired through thissummer institute
which e mphasi zed | ear ners active partici pationinthe process of learning WWienteachers spoke highly of
t hose activities and t he efforts we made to encourage teacher [earner interactions it became clear to us
that all learners accessed newthings withtheir own beliefs experiences andtheir own understandi ng that
deserved equal attentionfromothers Andthey are very preparedto share with other participantstheir
understandi ng and canlearn more efficiently whentheir voices were heard and appreciated It revealedto
us teachers way of |earning and know ng

4 The Visiting Scholar Program

The WMsiting Scholars Program was studied through personal and group interviews wth 25
partici pating teachersin two key universitiesin Beijing over a period of two years Theinterviewees were
askedtoreflect ontheir experiencesinthe prograns and discusstheir benefits as well as problensinthe
prograns The Msiting Scholars Program was foundto be very popular amongthe partici pants and all of
theinterviewee reported positively their experiencesinthe newlearning environment and expressedtheir
hope t hat more teachers coul d benefit fromsuch rare opportunities They saidthat the program did not
only provide them wth the space ti me and resources to work i ndependently but also offered a great
opportunity for teacherstointeract and network Andthey hadlearned as much fromthe supervisor and
teachersinthe classes asfromtheir peersthrough interactions after class Many teachers believed that
t hey had broadened their horizon by attending semnars |ectures andtalksin thereceivinginstitutions
They had clarified their goalsin professional devel opment or worked out their plans for further study
The differencesthey had noticed fromtheir owninstitutions andthereceivinginstitutions actually created
t he space for self reflection and set them off ontheroadto work much harder than beforefor their own
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Pr of essional devel op ment

The major problens mentioned by all theseteachers werethelack of guidance fromthe supervisors
All the supervisors were so busy with their own work that they could hardly have ti me t o supervise the
visiting teachers And on the other hand the participants did not feel confortable asking for
appoi nt ments with the supervisors It showedthat there was alack of instituti onal support and regul ati on
to guarantee the academc supervision of the receiving universities on the partici pants Consequently
some teachers made use of t hese valuabl e opportunitiest o engagein non academcallyrelated activitiesfor
private benefit thus bringing about tremendous|oss for theli mted resources

5 The I mportance of a Positive Learning Community in Professional Devel op nment

The case study of how teachers devel oped t he nselves professionally through teaching practice and
positiveinteractions amongthenselves has shown t hat teacherslearned most efficientlyin a project based
teaching andlearningcommunity Andthe mosti mportant contributingfactorsfor such effectivelearning
experiences were positive attitude towards teaching various teaching experiences a supportive
community and agood communityleader Thesix participatingteacherslearnedto devel op newteaching
beliefs teaching methods and new understanding of teacher student relationship through collective
preparations class observations and positive teacher interactions after class After two full semesters
engagement in teaching in this community teachers found many changes in thenselvesin ter ns of
teaching beliefs teaching competence andtheir relationship withthestudents WWen askedto reflect on
what brought about the changes theylisted astrong commt ment toteaching and good model teachers as
t he greatest inspirations for themto strive for excellence in teaching In addition it wasthe mutual
support and equal relationship among teachers which made their efforts worthwhile Besides the
students strong desiretolearn had served as a great i mpetus for their professional devel op ment The case
study has proved that teachers learn most efficiently in a positive learning environment and their
prof essional understanding and devel opment is a socially constructed product drawing on the sources of
their peers their students their readings as well astheir model teachers

6 Laying an Educational Foundati on for Professional Devel op nent

It has been proved that teachers commt ment to excellence in teaching is the source of strong
motivation in professional development However it takes years of experiences plus for mal schooling
beforethis commt ment wasto beformulated Asaresult of our keen understandi ng of t he great de mand
for teacher educati on andthei mportance of teacher belief and commt mentin professional devel op ment
we at the centre decided to start an ©MA in TEFL program wth educational concepts and issues in
Language Education as a core course In this course i mportant educational concepts such as critical
thinking moral education humanistic education rational thinking and the issues concerning | anguage
education have been brought up for discussion The courseis well received accordingtothe evaluationsin
the past few years and all students agreed that the course had hel ped them develop a much deeper
understanding of foreign language teaching and realize that they had alot more to learn about the
profession thanthelanguage teaching skill alone It was clear that conti nuous professional devel op ment
onthe part of eachindividual teacher wll not be possibl e unlessthey have devel oped astrong commt ment
tothe profession based on a clear understandi ng of the significance of | anguage educationin the overall
devel op ment of thelearners

7 Targeting Each Program at a Special Audience

This descriptive evaluative and exploratory study of the different professional devel opment
progranmsin China have been foundto bei mportant useful and very necessary becauseit has allowed us
to have a general understanding about the conditions for professional development by the Chinese
teachers of English Theresearch hasshownthat each model beit short ter mor longterm in service or
onservice was playing its own role in the Chinese context However as all these prograns were
designed for a general population of the teachers theylack afocus lack target group and as a result
lack efficiency Theresearch has enabled ustoseethat teachers at different stages of their devel op ment
have different needs Hardly any program however comprehensiveit isintended to be can meet the
needs of all teachers Therefore it is more efficient to target different professional devel opment
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programns at teachersin different needs For instance teachers with many years of teaching experiences
andin need of time for research are better ableto make good use of theti me and resources provided by
the Misiting Scholar program whereas teachers wth little experiences need to begin their professional
devel op ment withthe guidance of experiencedteachersin asupportivelearning community

Based on this understanding we started to design short term theme based teacher devel op ment
progransin 2006 based on the needs we found in the survey as well as more upto date infor mati on
solicited fromteachersin the field Inthis kind of programin the form of a workshop partici pants
invol ve ment and activeinteractions among | earners workshop | eaders and admnistrators served asthe
key toitssuccess It also emphasizesthe open possibility for adjust ment inthe programto accommodate
t he needs of t he partici pants VMat is morei mportant isthat teacher belief is dealt with at the onset of
t he wor kshopto pavethe way for asuccessful cooperation bet ween workshop | eaders and partici pantsin
the foll ow ng activities

8 Developing a New ©Mbdel for Professional Devel op nent

The studies onthesummer institute thevisitingscholars andthe youngteachers develop ment have
all pointedto a fact that teachers at different professional devel opmental stages have different needs
Relevant literature at home and abroad have made different demarcations about the stages of
devel opment but basically they are consisted of stages of survival development and knowing The
present study hasrevealedthat at the survivingstage teachers needteaching related competence astheir
basi c professional competence more than anything else For developing stage teachers need more
exposureto theories and conceptsin combination with their basic understandi ng of t he profession andthe
general competence asteachers At the know ngstage teachers needto develop boththeir teaching and
research competence Andtheteaching competence at this stageis nolonger only the ability to handle
issuesin class but toconduct research based teaching and action researchinthefield

Based on our findings we woul droughly categorizethe progress made by conscientiousteachersin an
EFL context accordingtotheir characteristic changes that may appear in every three years namely t he
surviving stage years1 3 developingstage years 4 6 and knowi ng stage years 79 Thatistosayit
woul d nor mally take a young teacher ten yearsto grow from a green hand to an experienced medi ator in
an TEFL context Let me incorporate this rough esti mation and our understanding of professional
devel op ment into a general model in China

Inthis model we can see that teachers at the surviving stage should first be exposed to a positive
teaching andlearning environment in which novelty teachers are provided with constant guidance from
expert teachers on the weekly if not daily basis It is clear that under the close observation and
supervision of the experienced teachers novelty teachers can expel their anxiety and learn more
efficiently fromtheir mentors without havingto strugglethenselvesinthe dark for many year

Wen teachers enter the devel oping stage they should be entitled to access to the professional
devel op ment prograns which would provide them wth different courses relevant to their concernsin
prof essional development The workshops are offered to teachers on regul ar basis so that teachers could
select for participation based on their interest However in order to help teachers acquire a well
bal anced know edge structure as alanguage teacher there should be some institutional requirement for
teachersto earn credits for professional developmentintheir promotion The content of the core courses
for a good language teacher include educational foundations |anguage competence and pedagogi cal
content know edge etc In addition to a good understanding of these teachingrelated areas a
sophisticated and competent | anguage teacher should also be exposed to other themes such as applied
linguistics research methods cross cultural communication SLA theory and practice and curriculum
and classroom manage ment These courses should [ay a good foundation for the sustained prof essional
devel op ment by theteachers at thisstage WWenteachers havetaught for morethan 6 years they should
have acquired enough experiencesinteaching and become more competent and knowinginthefield but
they need at this stage more inspiration and motivation to i mprove thenselves They need to see the
differences bet ween thensel ves and expert teachers bet ween what is taken for granted and what other
possibilities are out there beyond their own world Therefore accessto Visiting Scholar programto
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Chineseinstitutions or that of overseas would be the most appropriate for further devel opment for this
group of teachers Research findings have shown that teachers with years of teaching experiences and
clear interestintheir research fiel d benefit much morefromthe Msiting Scholars programin Chinathan
teachers who are still at the surviving stage or even the devel oping stage Consequently thelimted
resources we have for studyi ng abr oad and visiting schol ar programshoul d be used more economecally for
t hose who are ready for more independent research or professional development Dfferences are the
sources of reflection and acti on of changes WMenteachersreturnedtotheir working community withthe
new understanding and competence acquired through reflection and effort they wll be able to make

Table 2 ©Mbdel for professional devel opment for in serviceteachers of Englishin China

18



CELEA Journal 81

greater contributionto thelocal culture and community In this model we wouldlike to highlight the
I mportance of |earning environment for both thesurvivingteachers andthe know ngteachers because at
t he early stage of professional development teachers needto have the support of the community all the
timetolearn and grow Anditisequallyi mportant for theteachers at the knowng stage because they
are not only very instrumental to the creation of such a community and they haveto draw on such a
community for inspiration for continuous development because teachers can not sustain their
devel op ment without t he support and sti mulati on of their coll eagues and students

As you can seefromthis model professional devel opment for universityteachers of Englishin China
Is asystemc endeavor that requires united effortsfrominstitutions at all levels Nosingl einstitute al one
can accomplish the task because it takes a clear understanding of its i mportance by the depart ment
concerned at the Mnistry of Educationin Chinato coordinate amonglocal ad mnistrativeinstitutionsfor
t hei mpl ementation of a mechanismthat promotes professional development among universityteachers it
takes the educational admnistrators of the universities to formulate strategic policies that encourage
faculty development and it takes university teachers to develop professional awareness and make
continuous efforts for self development In short it is a combined effort across the board requiring
social institutional and individual commtment to ensure sustained professional development for
universitiesteachers of Englishin China

9 Discussions and | mplications

In developing this systemc model for professional development we may run into several
fundamental issuesto beresolved before this model isto be put in operation They are a mechanismto
promote prof essional development astrategic visionfor theitsi mportanceinteaching an understanding
of the needs of the university teachers the admnistrative support for professional development at the
institutional level and the individual commtment tolifelong self development on the part of teachers
thenselves of which a mechanism that promotes professional development holds the key to all other
issues The mechanism is to be developed based on two principles a university teachers are
institutionally required to develop thenselves for the need and benefit of the students b the current
promotion policy are to be reformed to enhance the educational standard of the country rather than
pro moti ng t he academc standard of theindividuals It is understood that the general | evel of educati on
today deter mnes the potential strength and power of the country in the international community
tomorrow Andthe educational level of the country can be effectively enhanced by many prof essional
educators with good pedagogi cal competence as well as academc accomplishment \WWileteachers at the
elementary andinter mediate levels are institutionally supported for professional devel opment in China
the need for university teacher devel opment remained unrecognized and institutionally overlooked over
the years Asaresult most of the university teachers walk into classroons wthout sufficient training
| eaving studentsto become the objects of their years of experiencesin trials and errors To make the
matter worse the present promotion policy encourages publicationsrather than goodteaching It assumes
that university teachers are eligibl e for promotion only when they can publishin academcjournals while
givinglittle account totheir performancesintheclassroom Inthis way we are catching up fast withthe
“ publish or perish” policy abroad throw ng our teachersinto a dilemma of being responsible for their
own future or for the future of their students Struggling between asplit loyalty teachers can not but to
make a reluctant choice for more publications As a result teaching becomes a by product service for
teachers while producing papers for journals and moonlighting occupy much of their attention It brings
about many problensin our teachingtoday such aslack of commt mentinteaching andtension bet ween
teacher student relationship etc The current promotion policy therefore should be reformed to
encourage bothteaching and research allowteachersto develop as much asthey can what they are best
at and providethose with outstanding teaching perfor mances equal accessto professorship Onlyinthis
way can we effectively enhancethelevel of language education at t he universitylevel and ensurel earning
among our students

Good admnistrative vision is an i mportant condition for professional development VWth the
expansi on of enroll ment over thelast few years teachers arefaced with anincreasingteachingload and
fewer opportunitiesto engageinlearning newideas and newtheoriesinteaching An admnistrator with
vision wll put teachers professional development on the top of his her agenda and overcome the
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I mmedi ate pressure for manpower and create or grab opportunities for teachersto devel op t hensel ves
Meanwhile she he will make an effort to cultivating a positivelearning communityin whichteachers can
draw strength from active teacher student and teacher teacher interactions Nowadays wth many
teachers going to classes by shuttle buses they have little ti me and opportunitiesto interact with the
students or among colleagues which is very detri mental to teachers professional development at the
practical | evel

At individual level teachers awareness and motivation for professional development play an
I mportant role for their personal growth Whout astrong commt ment to excellenceinteaching itis
unlikely for teachers to be reflective at work or spare no efforts for development Here a good
underst andi ng about teachers asindividuals as well as asocial groupis hel pful for a better understand ng of
thiscommunity Compared with other social groups teachers are more educated more opinionated and
more individualistic oriented people As they tend to enjoy more social respect than admnistrative
respect they are generally speaking self confident people Meanwhile they are also suffering from
tremendously high admnistrative pressure and social expectations whichtend to reduce teachersinto a
group of people who suffer from more anxiety and stress at work In spite of their working affiliati ons
teacherstend to work individually in nature so they are often found to be overwhel med by their
wor kl oad life problens and ot her practical issuesinlife Soteachers areinstitutionalized!|oners who are
oftenleft inso much frustrationinlife without bei ng underst ood and appreciatedto the extent that they
someti mes overlook or neglect their professional obligations As aresult university teachers can become
very self abased and develop rat her pathetic views about thenselves W en CET4 and CET6 prevailedin
the country teachers regarded thenselves as* tools of the tool” and now when publications cameto
power teachers were reduced to slavesto publications In a word teachers are subject tothe sway of
ti me and had no priority of their own

Teachersin Chinashould be empowered They should be ableto drawstrength fromtheir community
and coll eagues from a better understanding of their profession and from a strong sense of social
responsibility |f university teachers understand their mssioninthis historic period and understand what
they are doinginthe classroomtoday wll influencethe futureleaders of this country they wll see why
thereisthe need for empower ment Inthissense professional developmentis not a matter of i ndividual
choice itis asocial obligation

Empower ment mostly comes from wthin rather than from wthout in Ciina In a country wth
t housand years of traditionin Centralism hardly any authorityin any government woul d seethe need for
empower ment for teachers In asenseitisnotintheirinterest to have theteachers empowered But if
teachers had acommt ment tothe profession and had an overall understandi ng about t he i mportance of
t he character development thei mportance of integrity and whol e person devel opment teachers would
seetheir significance at work and make strenuous efforts for personal devel op ment self e mpower ment
woul d be accomplished in the process of professional development After all to use a famous saying
here Cod hel ps those who hel p thenselves so empower ment comes from within the teachersintheir
own confidence fromthe mutual support and understandi ng of theteachers withinacommunity andfrom
t he unity bet ween teachers and admnistratorsfor the educati onal i deal of turning our country s popul ati on
burdeninto human resources Let me end my presentation using a famous Chinese saying *

Gangju mu zhang ” in whichteacher development hol dst he keylinktoenhancingthelevel of | anguage
educationin China oncethe keylinkis grasped everythingfallsintoits place Once weteachers know
who we are and what our social responsibilityis we will have the wll the drive andthe power for our
own prof essional devel op ment

To end my presentation 1 wouldliketothankthefollowing people who have worked for this project
at different period of ti me and given me support to carry this project tothe end Without them!| would
not have been ableto completethisresearch project Finallythank you all for your interest and patience
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