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Abstract

This paper providesareport onan empirical study ai mngat assessi ngthe effecti veness of |earning strategy
training The subjectsin the study were 79 second year non English n®g or students from Baotou Medical
Collegein China Theinstrunents usedinthestudyincludeastrategy survey questionna re and four listeni ng
comprehension tests SPSS  Statistical Package for the Social Sciences Version 10 0 for windows and
| ndependent Samples Ttest were empl oyed to anal yze the data The final results of the study indicate that
strategy training can renarkably i mprove students listening proficiency in ter ms of achievenent on the test
The nmjor i mplication of the study isthat the teacher should be fully aware of the i mportance of strategy
training embed learning strategy instructioninto the regular listening teachi ng programne and hel p students
becone more effectivelisteners by encouragingthemto apply avariety of [earningstrategiestolisteni ngtasks
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1 Introduction

Sincethe 1970s research interest in SLA EFL has shifted from teachers teaching to students
learning and increasing numbers of studies have been undertaken from the students perspective to
investigate t he characteristics of successful language learners and thelearning strategies they use either
forlearningin general or for certainlearningtasksin particular Athough these studies have provided
many i nsightsint o students languagelearning quitefewcompletely consistent pictures have emerged and
the results of some studies are even contradictory For example Politzer 1983 found that the link
bet ween the choice of strategies and language attainment was rather weak while Mangubhai 1991
reported that such arelation wasstrong Veénden 1986 clai medthat|esssuccessful | earners used fewer
strategies lessfrequently compared with more successful ones while Vann and Abraham 1990 found
t hat unsuccessful [earners were also active strategy users but used the strategiesless effectively Vénden

1987 reported a rather disappointing result in her study on strategy training while O Miley et al
1985 and Chamot et al 1988 presented a successful study on strategy training wth much statistical
significance Therefore further studies are neededto ascertainthese uncertainties

In China theresearch onlearningstrategiesstartedinthe early 1980s ©Many attempts have been
made from then on to conduct studies of learning strategies most of which however center round
describing strategy applications with specific tasks or by certain types of |earners and investigating the
relationshi p bet ween specific strategies and achievements in a task in particular or foreign |anguage
proficiencyin general In addition some other studiesfall intothe onesfocusing on generally discussing
the theories of learning strategies Al these studies though having contributed much to providing the
t heoretical framework for |earning strategy research are of less practical and pedagogical significance
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which seens to be one of the reasons that the research on learning strategies for EFL in Chinais
comparatively retarded It was not until late 1990s that the research on |earning strategies began to
present its pedagogical significance and practical applicationsin EFLI|earning and teaching when some
researchers started to conduct studies on strategy training of learners and teachability of |earning
strategies There seensto be necessity to outline somei mportant studies made by researchers educators
and teachers which have greatly contributed to the know edge of strategic teaching or instruction to
show a general picture of the research in recent years on teachability of |earning strategies or strategic
teachingin China

In hisstudy ai mngto arguethat |earningstrategy traininginlistening classroomis an essential and
effective way of i mproving listening proficiency and more i mportantly leadingto an enhancement of
|earner autonomy Wng Yu 2000 demonstratedthree aspects of strategy training and practical met hods
of strategy instructionin listening classroom Another attempt was made by Lu Changhong 2001 to
prove that some difficulties of EFL studentsin listening comprehension are caused by their i mproper
|earning strategies usedinthe course of listening comprehension After analyzing EFLstudents problens
in listening comprehension he suggested that strategy training and strategy instruction become a
necessary part of listeningteachinginlisteningclassroom Su Yanlian 2003 reported hisfindingsinthe
study in which attempts were madetotrain 66 EFLIearnersinthe use of 15 metacognitive cognitive and
social affectivestrategies andtheninvestigatethe effect of listeninglearningstrategy instruction LLSI
on Chinese EFLIearners transactional listening comprehension perfor mance Thesefindingssuggest that
LLSl has a facilitative effect on Chinese EFL l|earners listening process both linguistically and
extralinguistically andthatlisteninglearningstrategiesareteachable andlearnable He arguedthat LLIS
cani mprove Chinese EFLIearners transactional listening perfor mance enhancetheir strategy awareness
and | earning confidence and positively assistthemto become more actively engagedintheir ownlearning
processes and that integrated longter m strategy instruction is more effective than separate oneti me
strategy training \WMat shoul d be added hereisthat the study was conducted within the cognitive model
for transactional listening comprehension and the pedagogical model for [earning strategy instruction
The study by Su Yuanlianis a more conclusive onein many ways and a moreinsightful one as well which
provides both theoretical framework and practical or pedagogical guidance for strategic teaching or
instructioninforeignlanguage classroom In his another study 2002 Su Yuanlia exploredtherationales
for listening learning strategy instruction and proposed practical methods to carry out the trainingin
listening learning strategies Tosummarizetheresearchintolearningstrategytraining andinstructionin
China Wing Lifei and Wn Qufang 2003 retrospectively discussedin their study the devel op ment of
EFLIlearning strategy training and its status at present in China and reflected upon the principles and
met hods of EFL strategy instruction in Chinese context as a result of this training event As can be
noticed fromthe above review of the research on strategy training considerabl e progress has been made
ini mplementinglearningstrategy training and|earningstrategyinstruction and an agreement has cometo
be reached upon t he pedagogical conception that |earningstrategies can be taught and |earning strategy
basedinstruction or more exactly strategicteachingshouldbeintegratedintoregularteachinginforeign
| anguage cl assroom

This empirical study was undertaken to assess the effect of strategy training on learners listening
proficiency mainly for the reason that this area had received |i mted attentionin researchliterature on
learning strategy training It wasalsofelt that thisstudyin a Chinese context mght throw newlight upon
fi ndi ngs about | anguage |l earners and | anguage learning derived mainly fromthe research conductedin
the west as mentioned above WMatisstrikingly different fromthe previousstudies which usually ai med
t 0 assess the effectiveness of strategy training only is that this study not only tried to evaluate the
effectiveness of the training but paid much attention to the key factors which influence the
I mpl e mentation of strategy training

2 Research design

2 1 Research purpose

This study was intended to assess the effectiveness of learning strategy training on listening
proficiency attemptingto answer more specifically the followi ng questions 1 \Mat isthe effect of
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strategy training on non English major students listening proficiency 2 \Mat arethe majorissuesinthe
I mpl e mentation of strategy training

2 2 Subjects

The subjects of the study were 79 second year non English major students 41 females 38 males
from two intact classes in Baotou Medical College They have studied English for seven years on the
average beforethey enteredthe university and had completed t he courses of College English Band 3 when
t hey took part inthestudy

2 3 1lnstrunents

Theinstruments used in the study were one questionnaire and four listening comprehension tests
College English Test Band 4

Questionnaire The questionnaire contained t wo parts Part one concerned personal details name
sex age major scoresin the entrance examnation an estimate of ti me spent in studying English
which wasintendedto hel ptheresearcher better understandtheresults of thesurveyinthe context Part
two was Strategy I nventory for Language Learning SILL Wersion7 0 worked out by Oxford 1990
which was usedto measurethe students know edge of learning strategies andtoidentifythestudents use
frequency of |anguage learning strategiesin the process of listening comprehension SILL consists of six
parts containing 50itens each having 5 choices of ranging from* never” to“ al ways” Based uponthe
strategy classification system developed by xford 1990 these 50 itens belong to the foll owi ng
categories memorystrategies 9itensin part A cognitivestrategies 14itensin part B compensati on
strategies 6itensin part ¢  metacognitivestrategies 9itensin part D affectivestrategies 6itensin
part E and social strategies 6itensin part F

Listening comprehension tests To make the study more reliable and convincing four listening
comprehensiontests were carried out in thisstudy in which the listening sections of the nation wde
College English Test Band 4in China June 2003 June 2002 January 2001 June 2000 were empl oyed as
listening materials each havingtwo sections Task one and Task two wth 20 multipl e choice questions

on 20 point basis sothey were al most at thesamelevel of difficulty To makesure all t he subjects had
not encountered t hese test papers before or exactly thelistening parts of them a si mple survey was
made before the study to examne if the listen materials were new to each subject in which all the
subjects wereinquired about the test papersthey had dealt with before without tellingthe purpose and
explainingthe reason Upontheresult of thesurvey four College English Band 4 Tests were chosen as
t he source of materialsforlistening comprehensiontestsrequiredinthestudy Two of them weretaken as
the pretests for training June 2000 June 2002  The ot her two were used asthe post tests for training
January 2001 June 2003 Thelistening tests of June 2002 and June 2003 were used to demonstrate
the results of analysisin the study since the analysis results of the four tests on the whole were
consist ent

2 4 Procedures

First of all all the subjects 79 students fromtwo classes were asked to participate in a strategy
survey inthe form of questionnaire so that the information about their know edge and use of |earning
strategies could be obtained The questionnaire was admnistered during classti me and the response rate
was 100 percent but with two questionnaire worksheets wongly filledin Al the 77 valid cases were
summarized t hrough calculating the mean score of the subjects responsesto strategiesto deter mne the
frequency of strategy use

Table 1l Use frequency of |earning strategy

Strategy N M ni mum Maxi mum Mean Std Deviation
compensati on 77 1 83 4 67 3 2359 69741
met acognitive 77 111 4 89 3 0880 88459
cognitive 77 1 36 4 86 3 0724 71839
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Strategy N M ni mum Maxi mum Mean Std Deviation
me mor y 77 111 4 67 2 8744 78431
affective 77 1 17 4 67 2 6797 82839
soci al 77 117 4 00 2 5216 71190

Next accordingtothefrequency of strategy use alist of strategiesto betrained was worked out on
the basis of Oxfords strategy classification framework 1990 and O Milley s framework of strategies
1985 Thelist includedthe follow ng strategies

Co mpensati on strategi es guessing intelligently
predicting
Me mory strategi es el aborati on
associati on
Cognitive strategies not e t aki ng
practici ng
Metacognitive strategies selective attention

directed attention
sel f eval uating

monit ori ng
planni ng
Aff ective strategies taki ng risking
Social strategies e mpat hi zi ng

Then all the subjectstook twolisteningtests pretests inJanuary 2004 at t he end of the senester

Finally thetraining programmestartedin February 2004 at the beginning of the new semester
The class of 39 wasrandomy assignedtothe experi mental group andthe ot her served as a control group
Both the experi mental andthe control groupsfoll owedtheroutinesyllabus Thestudentsfromthe control
group weretreated withtradtional teaching met hods wit hout anyinstruction of learningstrategies Al the
students fromthe control group wereinquired about if they had ever beentrainedinthe use of | earning
strategiesto make surethey knowlittle about learningstrategies atleast fromtheoretical point of view
Inthe course of wholetraining programme theteacher did not offer the students any teaching materials
or activities whichinvolve any individual strategies or strategy use besidesthetext book nor did he give
them any i mplication on using learning strategies Subjects in the experi mental group however
additionally received listening strategy training throughout the 15 week course program which was
conducted twce a week in the whole semester The strategy instruction was not presented separately
rather integrated into course curriculum teaching materials and regular classroom activities The
instruction was explicit at ti mes and i mplicitly embedded into the listening tasks at other ti mes The
training process of learning strategieslistedintraining programme comprised demonstration modeling
eval uation and expansion The teacher also created a variety of meansto help studentsto practicethe
strategiestaught tothem such as guessing work predicting events notetaking making alearningplan
classreport etc Thestudents variables sex age aptitude learningstyles attitudes personality etc
were kept in the teacher s training diary taken into full consideration and referred to while finally
analyzingtheresult of thetraining programme WWenthetraining programendedin July at the end of
the semester all the subjects fromthe two groups were askedtotakethe other t wotests post tests to
show their perfor manceinlistening comprehensionsothat acomparison could be madeinthescore means
of pretests and post tests bet ween the two groupsto evaluatethe effectiveness of strategy training The
SPSS Version 10 0 for windows and | ndependent Samples Ttest were used to analyze data

3 Results and discussion

3 1 Results
Wth regardtothe effect of strategy training on listening proficiency the results are displayedin
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table 2inthe formof score means of the pretest and post testintwotasks which are alsoconfirmedin
table 3 by the Ttest result

Table 2 COverall performanceinthe pretest and post test

o Task 1 Conversation Task 2 Passage Total
ou
P Pre Post Gap Pre Post Gap Pre Post Gap
Experi ment
N 39 6 92 8 00 1 08 7 08 8 08 1 00 14 00 16 08 2 08
(I:\Iont;g' 690 745 055 675 723 048 1365 14 68 1 03

As shownintable 2 the mean of the post test by the experi mental groupintask one conversation is
8 00 on a 10 point scale  whichis remarkably higher than that of the pretest 6 92 Its post test
meanintask t wo passage is 8 08 on a 10 point scale significantly higher than that of the pretest
7 08 Thetotal mean of the post test is 16 08 on a 20 pointsscale strikingly higher thanthat of the
pretest 14 00 wththegap of 2 08 WWilethe post test mean fromthe control groupis7 45intask
one andits post test meanintask twois7 23 Thetotal mean of the post test is14 68 wth the gap of
1 03 For thecontrol group neither the post test mean of task one nor the post test mean of tasktwois
notably higher thanthose of the pretest The result of statistical analysisindicatesthat thereis a sharp
difference bet ween the pretest means andthe post test meansinthe experi mental group which suggests
t hat t he subjectsfrom experi mental group have made a consi derable progressinlistening comprehension
thanksto the period of strategy training It also showsthat the difference bet ween the pretest andthe
post test meansin the control group is not as notable asthat in the experi mental group which can be
taken as a natural i mprovement produced by the course study itself It can be safely concluded that t he
experi mental group does much better thanthe control groupinthe post test whichis further proved by
the Ttest resultintable 3

Table 3 | ndependent Samples T Test sig
G oup Pre test Post t est

Experi ment N 39
Control N 40

0 286 0 043

3 2 Discussion

CGenerally it can be seen from the result of statistical analysis that the experi mental group
out perfor med the control group in both task one and task two of the post test wth a significant
achievement inlistening proficiencyinter nms of grades onlisteningtests As expected thestudentsfrom
t he experi mental group achieved greatlyinlistening proficiency throughstrategytraining of certainti me
and strategy training did helpthem wththeirlistening comprehension Such findings are consistent with
t hose from so me studi es conducted before by ot her researchersthat strategytrainingisgenerally effective
inimprovingthe perfor mance of students on a w de range of language tasksin the classroom They also
confirmthe argument on |anguage | earning strategies that students taught to use |earning strategi es can
become more activeinlanguagelearning especiallyinforeignlanguagelearning It is also believed that
oncethe students are made aware of successful strategies and morei mportantly discover thelearning
strategiesthat suit them best they wll be better motivated and thus ableto become more effective
learners and to take on more responsibility for their own learning The satisfying results of strategy
training showed in the study mght be that strategy training programin this study wasintegrated wth
activities of theregular languagelearning programme which provided students with sufficient practiceto
I mprovetheir ability to use different learningstrategies andthusi mprove their li nguistic competence

Theoretically thefindingsfromthisstudy have provided some evidencein confir mation of certain
findings and assumpti ons about | anguage learning Frst of all in order to be effective as Vénden
pointed out 1987 learningstrategytrainingshould be fullyintegratedintolanguagetraining which can
contributetoretainingthestudents interestinthestrategytraining Theresults of thisstudy can betaken
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as a support to this viewpoint The failure of strategy trainingin VM¥ndens study 1987 wasin that
strategy training programme was not incorporated with the regular learning activitiesin the classroom
Besides theresult of this study also produced evidence that Asian students can be trained to use some
learning strategies which seensto beinconflict withthefindingsfromthestudy conducted by O Milley
and his associates 1987 O Milley et al foundin their study that Asian students were not interestedin
thetraining preferringtouse what was natural tothem This may bethatthestudentsin Asia particular
in China have now changed muchintheir concept of learningstrategies wththe developmentin foreign
| anguage teaching and learning and begun to accept strategies as a tool to i mprove their |anguage
proficiency Finally it was foundthat inthisstudy through training students achievement by group
was notable whichseensto becontrarytothefindingsfrom O Milleyet al sstudy 1987 O Milley and
his associatesfoundintheir studythat no overall i mprovement onthelisteningtask could be attested after
training

Fromthe practical perspective of strategy application to |earning activitiesin the classroom the
results of this study suggests that language learning strategy training on the whole contributes to
I mproving thestudents language skills that oncetrained howtolearn thestudents wll become effective
|earners and wll become the good judges of how to cope wth learning task and that thus |earning
strategi es should be incorporatedinto regular classroominstruction of [istening comprehension and new
list eni ng comprehensi on teachi ng met hods shoul d be established The newrole for teachersinthis kind of
teachi ng approachinvolves hel pingstudents howtolearn by providing an environment whichfacilitatet he
recognition by the students of thelearning strategies that work best for them and promotes their use
Wiat needsto be mentioned hereisthatitisi mportant for theteacher toremember that strategies have
a hit and mss naturein practice andthere are someissues wth strategy instruction It is crucial to find
out in what circunstance and for whomthe strategy or strategies being recommended actually work cf
MeDonough 1995 81

4 Soneissuesinthei mplenentation of strategy training

At hough as provedinthisstudy and found as well inthe previous ones strategytraining or strategy
instruction can help learners to become more autonomous and more effectivein learning and thus
contribute greatly to better comprehension andi mproved proficiency of a foreignlanguage some issues
need to betakenintofull considerationin order to provide an effectivestrategy instruction because they
as we learned from our study and the literature on learning strategy training have been particularly
I mportant in guidingthei mplementation of strategyinstructionin aforeignlanguage classroom Some of
t he most i mportant ones are as follows 1 criteria for the evaluation of strategy training 2 the
decision about the content of strategy training 3 organization of strategy training 4 the effect of
students variables onstrategy training 5 theinstruction sequence for strategy training

4 1 Qiteriafor the evaluation of strategy training

The choice of criteria hasto be made for the eval uation of the eff ectiveness of any strategy training
program \VMnden 1987 M Donough 1995 Oxford 1990 The outcomes of the teacher sintervention
can be measuredinternsof 1 improvement on atask thatis assessingif|earners perfor mance has
I mprovedin anysignificant way as aresult of traininginlearningstrategies 2 maintenance of strategy
use whichrefer to* the durability of behaviour” VMnden 1987 162 anditsspontaneity Itis of ut most
I mportance t hat lear ners continueto usethestrategiessometi me after initial training and whatis more
they caninitiate the use of a particular strategy autonomously with the teacher s prompting and 3
transfer of strategy to new tasks that islearners ability to generalize the use of strategies to si mlar
cl asses of tasks with different contexts

4 2 The decision about the content of strategy training

Strategic teachers beforethe actual i mplementati on of instruction should decide upon the content
of training whichis the question whether it is sufficient to provide students with training in specific
| earning skills narrow focus in strategy instruction or in general learning skills broad focus The
teacher should also decide upon the category of strategiesto be trainedin their strategicinstruction or
strategy training Thereis evidence fromthis study suggesting that the better result can be achieved by
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pairing metacognitive and affective strategies with appropriate cognitive ones assuch a combi ned package
Is conductivetolearning by virtue of strategies being mentally supporting It needsto bestressedthat the
actual choice of strategies is a very complex problem influenced not only by teachers beliefs and
objectives but also perhaps primarily by student related factors

4 3 Organization of strategy training

Once the question of what should constitute the content of strategy trainingis decided upon the
problem of how the instruction should be conducted needs to be addressed There are two basic
approaches as far as the explicitness of its purpose goes uninformed i mplicit training and infor med
explicit training cf  Wnden 1991 O Milley Chamot 1990 MtcDonough 1995 It is traditionally
believed that infor med strategy trainingis more effective and therefore recommendabl e since it is more
li kely than uninfor med oneto produce maintenance and transfer \Mat has beenlearnt fromthis study
suggests however that integrating the two approachesinto strategy training and instruction can bring
about a desirable result

4 4 The effect of students variables on strategy training

Sincelearning is highly individual process it is hardy surprising that |earner training prograns
should take into consideration student related factors that influence their effectiveness The role of
vari ous student characteristicsinthe provision of strategyinstruction must not be underesti mated as they
may affect students acceptiveness to training and influence the time at which the training is most
effectively started as well as decision about the content of training

4 5 Theinstruction sequence for strategy training

Any potential strategic teacher who wishes to incorporate |earning strategy instruction into his
classroomshould draw up a plan for the sequence of strategy training A number of researchers have
postul ated paradigns for the sequence of strategy training Despitesome disagreements three sequences
share a basic structurein which the teacher should first identify students current know edge and use of
|learning strategies and explain the rationale application for using new strategies then provide ample
opportunities for practice and finally evaluate or assess the effectiveness of training in terns of
perfor mance inlearning tasks

5 1 mplications

This study found that 1 the students can be taught to use learning strategies for listening
comprehension in classroom settings and incorporated into regular listening teaching programme
strategy training can significantly i mprove the students listening proficiency and 2 such issues as
evaluation criteria content of strategytraining students variables andinstruction sequence play crucial
rolesin the i mplementation of strategy training The folowing are the theoretical and pedagogical
I mplications of thisstudy

5 1 Theoretical i mplications

The theoretical i mplication drawn fromthe above findingsisthat strategy training if manipulated
properly could produceideal andsatisfyingresultsin different cultural backgrounds whichisin conflict
with O Milley et al s clainms O Milley and his associates 1987 clai med that there were cultural
differences betweenthelearners fromdifferent cultural backgrounds as far as the strategy training was
concerned andthat Asianstudentsseemedtoshow nointerestinstrategytraining andto prefer what was
natural to them However it is not quite certain whether the aforesaid findings from this study are
universally applicable If empirical findings from ot her studiesinthe future onlearningstrategy training
are found to be simlar to the one fromthis study O Milley and his associates clai ns needs to be
understood and acceptedin cauti on

5 2 Pedagogical i mplications

The padagogical i mplicationfromthefindingsinthestudyisthatthelearningstrategyinstruction can
be embedded into dailylessonssothatit becomes anintegral part of theregular classroutine rather than
asupplementary activity Inthis way teachers can be more promsing to help students develop their
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listening skills along withtheir [earning strategy usethat wll resultintheir becomng more effective and
efficient listeners in the classroom and real [ife communication To make it si mple teachers should
“teach” listening rather than” test” listening as commonly practiced in China and students shoul d not
only betaught what tolisten but also howtolisten whichseens morei mportant It has been proved
t hat teachinglearners howto deal withlisteningtasks by using an array of strategies can lead to better
comprehension and i mproved proficiency To achievethisteaching goal itiscrucial for theteacherto
adopt an appropriate and effectiveteaching method Strategy based approach seensto be an acceptable
approach in which the teacher canintegrate strategy instructioninto regular listening courses and teach
learners howtolisten effectively byinstructingtheminthe use of strategies

Strategy based approach is a learner centered approach rooted in strategy instruction that expends
classroom strategy training to include both explicit and i mplicit integration of strategies into course
content It has been arguedthat astrategy based approach towardsteachinglistening can benefit|earners
in anumber of ways First of all it helpslearnerslisten more effectively Research has shown that in
general good listeners use a variety of metacognitive cognitive social and affective strategies and
strategy instruction does help i mprove listening comprehension Besides a strategy based programme
hel ps | earners bring the process of listeningto a consciouslevel By learning howtolisten |earners not
only begin to apply appropriate strategies but also start to think about the process of listening
consciously Mbreover carefully designed listening strategy instruction programme can enhance the
perfor mance of the students and hel p promote students autonomy By reflecting on how they think and
act when planning executing and evaluating perfor mance of alisteningtask andits outcomes students
may become more aware of their learning perfor mance and start to work on listening task more
independently Incurrent practice theteacher hasfocusedtoo much onthe product of listening andt oo
little on the process The strategy based approachtowardsteachinglistening can be effective andleadto
I mproved foreignlanguage listening ability
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Appendi x

Questionnaire
Part One Backgroundinfor mation
Na me Class Sex Age Maj or
Scoreinthe entrance examnati on
Esti mate ti me spent in English st udyi ng
The reason for learning English

Part Two Thestrategy inventory for languagelearning S LL Oford 1990
You wll findstatements about | earning English Pleaseread eachstatement Ontheseparate Vrksheet
witetheresponse 1 2 3 4o0r 5 that tells HON TRUE CF YQOU THE STATEMENT | S

1 Never or al most never true of me
2 Usually not true of me

3 Somewhat true of me

4 Usually true of me

5 Always or al most al ways true of me

NEVER CR ALMOST NEVER TRUE CF ME meansthat thestatementsis very rarelytrue of you

USUALLY NOTI TRUWE CF ME meansthat thestatement istruelessthan half theti me

SOVEWHAT TRUE OF ME meansthat the statement istrue of you about half theti me

USUALLY TRUE OG- ME meansthat thestatement istrue morethan half theti me

ALWAYS R AL MOST ALWAYS TRLE OF VE means that the statement is true of you al most
al ways

Answer inter ns of how well t he statement descri bes you Do not answer how youthink youshould be or
what ot her people do There are not right or wong answerstothesestatements Put your answers onthe
separate worksheet Please make no marks on theitens W\rk as quickly as you can without being
careless This usually takes about 20 30 mnutesto complete |f you have questions let theteacher know
I mmedi ately

Part A

1 |1 think of relationship bet ween what | already know and newthings | learnin English

2 | use new English wordsin asentenceso |l can remember them

3 | connect t he sound of a new English word and ani mage or picture of the wordto hel p me remember
the word

4 | remember a new English word by making a mental picture of asituationin whichthe word mght be
sued

5 1l userhymestoremember new English words

| use flashcardsto re member new English words

I physically act out new English words

I review English often

| reme mber new English words or phrases by rememberingtheir|ocationonthe page onthe board or

on astreet sign

Part B

10 1 say or wite new English words several ti mes
11 Itrytotalklike native English speakers

12 | practicethe sounds of English

13 1 usethe English words | knowin different ways
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14 | start conversationin English

15 | watch Englishlanguage TV shows spokenin English or goto movi es spokenin English
16 | read for pleasurein English

17 | wite notes message letters or reports

18 I first ski man English passage read over the passage quickly then go back and read carefully
19 | look for wordsin my ownlanguagethat aresi mlarto new wordsin English
20 ltrytofind patternsin English

21 | findthe meaning of an English word by dividnginto partsthat I understand
22 ltry nottotransiate word for word

23 | make summaries of informationthat I hear or readin English

Part C

24 To understand unfamliar English words | make guesses

25 Wien | cant think of a word during a conversationin English 1 use gestures
26 | make up new wordsif I don not knowthe right onesin English

27 | read English without | ooking up every new word

28 1 tryto guess what the ot her person will say next in English

29 If I cant think of an English word | use a word or phrasethat meansthe samething
Part D

30 Itrytofindas many ways as | canto use my English

31 | notice my English mstakes and use that infor mationto help meto do better
32 | pay attention when someone is speaking English

33 ltrytofind out howto be a better [earner of English

34 | plan my schedule so | will have enough ti meto study English

35 I lookfor peoplel catalktoin English

36 1 look for opportunitiesto read as much as possiblein English

37 1 have clear goalsfor i mproving my English skills

38 | think about my progressinlearning English

Part E

39 ltrytorelax whenever | feel afraid of using English

40 | encourage myself to speak English even when | amafraid of making a mstake
41 1 give myself areward or treat when | do well in English

42 1 noticeif I amtense or nervous when I amstudying or using English

43 | witedown my feelingsin alanguagelearning diary

44 | talk to someone else about how I feel when I amlearning English

Part F

45 |If | do not understand somethingin English 1 ask the other personto slow down or sayit again
46 | ask English speakersto correct me when | talk

47 | practice English wth other students

48 | ask for help from English speakers

49 1 ask questionsin English

50 Iltrytolearn about the culture of English speakers
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