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CONTENT VALI D TY STUDY ON
READI NG COVPREHENSI ON TESTS O NIMET
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Abstr act

Based onthe framework of task characteristics proposed by Bachnan and Pal ner 1999 this paper
attemptsto explore the characteristics and content validity of reading comprehension tests of N MET By
compari ng and anal yzing the data carefully the author concludesthat reading comprehension parts of N MET
have well et the requirenentsin the t wo syllabi and have reached a high content validity However the
aut hor detectssone weaknesses and putsforwardsonesuggestions wththe purposesfor further i mproving and
devel oping the future reading tests
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1 Context of the Study

Currently the National Unified Enroll ment Examnations NUEE isthelargest scaletestin China
This test reaches a population of roughly seven mllion participants each year As an i mportant
component of the NUEE the National Mtriculation English Test NMET is now well established as a
large scal e standar dized test and wdely recognized in China due to its scientific approach consistent
marking rigorous ad mnistration and comparable scores NMET as a highstakes test is used as an
agent to change classroomteaching Q 2005 142 Mbreover it is commonly agreed that high stakes
tests produce a domno effect andthetest results are usedto makei mportant decisionsthat i mmedi ately or
directly affect the test takers and ot her stakeholders The results from these tests directly affect the
teaching andlearning of studentsintheclassroom Therefore inthe development of a high stakestest
which may significantly affect thelives of those who takeit thereis an obligationto carry out a full
validati on exercise beforethetest becomes operational Hughes 1989 33 At present there are many
validation studies conducted of some largescale tests such as TOFEL I|ELTS TEM and CET
Specifically Zou Shen 1997 conducts a validation study of thetest for English major Yang Huizhong
and Wir 1998 conduct a validation study of the National College English Test The two studies above
showthat theresearchers make astart and a great contributiontothe validation study in China

However as a largest scale test in China there are fewer studies of validation concerning the
NNVET Athough Xu Zhisuo and Zhang Lifang 2004 conduct a predicative validity of NMET it just
concernsthe test results of NIMET not involvingthe NMETItself Also great ti meis spent eval uating
the NIMET every year but most of t he papers tests arescored withintuitivejudgment and so me personal
opi nions of senior English teachers for NIMET lacking of theoretical basis Soit is quite necessary to
conduct a validationstudy of NIMET Duetotheli mtation of theti me and energy andthesignificant role
which reading playsin scoring the NIMET the present study focuses onthe content validity of reading
comprehension tests of NMNET
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2 Theoretical Concerns of Content Validity

Content validityis concerned with whether or not the content of thetestissufficiently representative
and comprehensive for thetest to be a valid measure of what it is supposedto measure Henning 2001
94 Bachman 1990 demonstratesthat thetest covers a given area of content or abilityistherefore an
essential part of validation He points out that content validationincludestwo aspects content relevance
and content coverage Content validity is an i mportant issue for both |anguage testing and | anguage
teaching Hughes 1989 27 statesthat“ the greater atest s content validityis the morelikelyitisto
accurately measure what it issupposedto measure” A common way to analyzethe content validity of a
testisto compareit with astatement of what the content ought to be Such a content statement may be
the test specifications or it may be a formal teaching syllabus or curriculum or it may be a domain
specification Alderson dapham Wl 2000

3 Research Methodology

3 1 Assessnent Franmework

The present study is pri marily conducted on the basis of Task Characteristics proposed by Bachman
and Pal mer 1999 However when wetryto applyit to our reading assessment inadequacy has been
detected Mbreover Bachman and Pal mer 1999 thenselves suggest that it is not their purposeto
prescribe any particular types of test tasks or combination of task characteristics Therefore taking
account of the nature of readi ng and characteristics of readingtests evaluation can be conducted fromthe
“ Characteristics of the Input” and“ Characteristics of the Expected Response” “ Input” refersto the
materialsthat the testees are expected to“ process” and“ respond to” In the present study inputis
interpreted as t he passages that the readers encounter in the reading tests It involves length reading
speed new words readabilities topics and genres “ Expected response” suggests by its name the
“ physical response” thetest attemptsto elicit by theinstruction andtheinput The analysis of expected
responseinthisresearchisconducted fromresponsetypes andreadingskills However other factors and
subfactorslistedin the original framework have been removed dueto theirirrelevance pertainingtothe
present research or the difficulty of measurement that they pose on the present research

3 2 Research Instrunents

The researchinstrumentsinclude ateachingsyllabus 2000 and testing syllabus which are rel atively
general official statement guiding teaching and testing NMET is designed on the basis of the teaching
syll abus and testi ng syllabus which aret wo separat e syllabi and coexistinsenior mddl eschoolsin China

3 3 Data Collection

By conducting t horough and careful examnation of reading comprehension parts of NMET during
the past five years both qualitative and quantitative data have been coll ected |n collectingthe objective
datasuch asthelength readability and reading speed computers have also been adoptedinthe present
study \WWereas when collecting some subjective datasuch astopic genre and reading skill the aut hor
invitesthree English postgraduatesto make a consistent analysisto ensurethe datais more objective

3 4 Data Analysis

By comparing the data of thesurvey withtherequirements of the two syllabi and referring to some
relevant research findi ngs at ho me and abroad the aut hor makesspecific anal ysis and eval uation fromt he
characteristics of“ i nput” and“ response”

4 Analysis and Eval uati on

4 1 Characteristics of I nput

Bachman 1991 125 indicatesthat" i nput consists of theinfor mation containedin a given test tasks
to whichthetest taker is expectedtorespond” Inthe present paper the characteristics of i nput will be
described aslength speed new words readabilities topics and genres
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1 Length

A problemthat all readingtest developers faceis howlongthe texts should be on which they base
their tests Textlengthis asurprisingly under researched area Alderson 2000 108
thelength of a passageis areferencetothe quantity of words used in that passage Careful countingis
showninthetable bel ow

Table 4 1 Length of reading passagesfrom 2003 to 2007

It is assumed that

07 07 06 06 05 05 04 04 04 04 03 A
1 2 1 2 1 2 1 2 3 4
P 1340 | 1202 | 1235 | 1261 | 1328 | 1258 | 1212 | 1341 | 1378 | 1205 | 1311 | 1279
Q 571 625 565 573 672 682 655 573 584 651 604 614
TL 1911 | 1827 | 1800 | 1834 | 2000 | 1940 | 1867 | 1914 | 1962 | 1856 | 1915 | 1893

P Passage Q Question TL Total Length A average

Testing syllabus stipulatesthat thetotal length of thefive passages should be above 1000 words

Cenerally speaking an obvious feature observed fromthe tabl e aboveis that the average words for
readi ng passages from 2003 to 2007is 1279 the mni mum wordsis 1202 whilethe maxi mumis 1378 It
well ensuresthe total | ength of reading tests over 1000 words However as far as reading passage is
concerned Alderson 2000 256 suggests that text chosen is usually bet ween 150 and 350 wordsin
length  Mbreover Liu Rungingand Han Baocheng 2004 alsostatethat a passage wthin 200 500 words
Is proper for areadingtest Inthestudy the witer finds out that all reading passages are confinedto a
certain range from 167 to 364 words not too short or too long which also well correspond to the
proposals of reading passage length Therefore based on the relevant research findings and the
requirements of t he teaching syllabus conclusion can be drawn that the el even papers all demonstrate
good control of theinput capacity andthey all answer well for thetesting syll abus In other words the
adequateinput capacityis ensured for testeesinthe readingtests withintheti meli mt set by the official
requirements

However it should be noted that there are some weaknessesin thelayout of the reading passages
Cenerally reading passages shouldtry to be arranged accordingto the principle fromshort tolong or
“fromeasytodifficult” but some papers do not abide by thislogic such as in Paper 2004 2 thetwo
| ongest passages of five with 311 words and 319 words are | ocated at t he begi nning of the reading test
which probably causethe greater pressure onthetest takers mnd and exert some negativei mpact onthe
perfor mancein the reading tests Mbreover the |ongest passage Paper 2006 2B and the shortest
passage Paper 2006 2C arei mmediately adjacent to each other Therefore we have reason to suggest
that a more balanced |ayout be set out to make surethat test takers wont findit too abrupt to processthe
readi ng passages

2 Speed
As for reading speed of NIVET sofar there aretwo calcul ations of reading speed Yang Wi r
1998 indicatethat the designer of test papers takinginto account of thefact thatit takessometi meto

read t he questionsitens andthi nk about t he answerstothe questions makes a proportion of onetothree
quarters of reading the passages to responding to the questions The testing syllabus stipulates that the
total readinginput amount of each paper is over 1000 words which arerequiredto finish withinthirty
five mnutes Thatis wthinthirty five mnutes it actuallytakestwenty mnutestoreadthe passages and
fifteen mnutes to respond to the questions Therefore the witer first calculates the reading speed
accordingtothe proportion of twentytofifteen mnutes Inaddition the witer also adoptsthe usual way

tocalculatethereading speed orthetotal input amount is divided by readingti me The two calculations
are showninthetabl e below
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Table 4 2 Comparison of two reading speed from 2003 to 2007
07 07 06 06 05 05 04 04 04 04 03 A
1 2 1 2 1 2 1 2 3 4
woml |67 0 |[601 |618 |631 (664 |[629 606 |671 [689 |603 |[656 |640
wom2 | 545 |52 2 |514 |524 |571 |[554 |533 |547 |51 |530 547 |541

The teaching syllabus 2000 describesthat there are two grades of reading speed for senior mddle
school graduates The first grade or low level requires 50 70 wpm which is for the students who have
finished English studyinthesenior mddleschool Thesecond grade or relative highlevel demands 70 80
wpmin daily English reading Through the first calculation generally the average readi ng speed for
each year respectivelyis approxi mate 64 0 the mnimumspeedis 60 3 wpm and the maxi mumis 68 9
wpmandit shows great consistency from2003to 2007 Gventhetestingsituation andthe requirements
of thetwo syllabi thereadingspeed of 60 70 wpmis acceptable Cenerally speaking reading speed for
every paper al most meetsthe requirement of theteachingsyllabus

However itis notedthat there are comparatively alot discrepancies amongthe different papers in
Paper 2004 4 the mnimumspeedis 60 3 wpm andthe maxi mumis 68 9 wpmin Paper 2004 3 The
disparityis 8 6 wpm bet ween the t wo papers That means wthinthe same readingti meli mts Paper
2004 3 may be more demanding for thetesteesthanthe other onesjust inter ns of readi ng speed

Apart from the first calculation the author also utilizes the second usual calculation method
Accordingto Table4 2 it can be discernedthat readingspeedfluctuatesfrom50 wpmto 60 wom which
also meetstherequirement of thefirst level 50 70 wpm stipulated by the teaching syllabus

By comparing the two reading speeds above the witer finds out that they just reach the | ow
requirement of the first grade 50 70 wpm  not reach the second grade 70 80 wpm NIVET as a
power and speedtest mainly ai s at selectingthe qualified candidates for university Therefore reading
speed should tend to reach the second grade Based on the analysis a suggestion may be made that
readi ng speed of NIMET needsto beslightly raised Itis becausethat raising properly thereadi ngspeed of
NIVET can embody therequirements of t heteaching syllabus better and hel pthe studentstoi mprovethe
readi ng abilities

3 New Wirds

Al derson 2000 indicates that vocabulary plays a very i mportant role in reading tests and it is
I mportant totext comprehension andtotest perfor mance Theoretically theinput passageshould contain
t he words and syntactic structuresthat areincludedintheteachingsyllabus However we do find some
vocabulary exceeding the t wo syllabi A careful counting of the new wordsis conducted as foll ows

Table 4 3 New words and vocabul ary beyondthe teaching syllabus

07 07 06 06 05 05 04 04 04 04 03
1 2 1 2 1 2 1 2 3 4
NW 1 49 1 58 1 05 119 1 96 151 1 65 2 16 0 87 1 02 1 30
VTS 3 14 2 98 2 15 2 38 3 39 3 58 3 96 3 06 3 19 2 24 3 89
CD 88 6 85 4 94 1 73 3 7 80 0 80 8 85 0 84 1 66 6 86 2

NW New Wrds

VTS Vocabul ary beyondthe Teaching Syllabus C D Compound and Derivative words

Nuttle 1982 arguesthat forintensivereading it may be acceptableto have“ quite alot of” new
words This* alot” accordingto her is* two or three percent” Furthermore theteaching and testing
syll abi stipulate clearlythat the new words of each readi ng passage should be below 3

Through the analysis of the tabl e above it can bereveal ed that eleven papers all have areasonable
amount of new words which arefar below3 inthevicinity of 0 87to1 96 Mreover asfar asevery
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passage is concerned the new words of most reading passages or 95 6  are below 3 Therefore a
conclusion can be drawn that most papers or reading passages strike a comparative balance of the new words
distribution and have well answeredthe requirenents of the new words below 3 inthetwosyllabi

However if a new word is defined as any word that is not included in the teaching syllabus the
proportion of new words of reading passages exceeds 3 Through the careful analysis of the words
beyond t he teachi ng syll abus the witer finds out afactthat most new words accountingfor over 80 are
compound and derivative words The aut hor just takes Paper 2006 1 as an example and presents t hese
wordsin order to make readers gain aclear understanding of it In Paper 2006 1 therearethirty four
wor ds beyond t he teaching syllabus and among of themthere are thirty t wo compound and derivative
words which areitalicized They are presented as foll ows

actually msunderstanding normaly yellowish especially neaningful showoom pickup
pay ment arrival reasonable grammar based self defeating activity tinetable halfway re
think actually watercolor rediscovered enjoyable regretful untold attractively coastal
highway guided personalized wldlife higher up overview skybox ulti mate bay

Therefore based onthe findings above the witer can make so me suggesti ons as follows

First duringthereadingtest thetesteesshould attempt toinfer the meaning of the new wordsfrom
the affixes or rootsthat have beenrequiredintheteachingsyllabus Second regular teaching shouldlay
emphasis on the affix or word building teaching Third the textbooks also should design more exercises
on words building whichis conduciveto makingthe students master the word buil di ng better

By foll owing thet hree above approaches theycan not onlyreducethe difficultiesand obstaclesi nreadi ng
but also enlarget he student s vocabulary As aresult it greatlyi mprovesthestudent sreading ability

4 Readabilities

Readability is known asthe combination of structural andlexical difficulty of a passage Infact |ots
of efforts have been made to make the readability of passage measurable and many for mulas have
wor ked such asthe SMOG ndex the Fry readability esti mate the Flesh formula qtdin Hou 2004
The common pur pose of t hese met hodsist o provide an easy and operable way to assessthe difficultylevel
of theinput passage Frequently used readability formulaisthe Flesh first usedin 1948 and still in use
today The for mula produces a reading ease score In this paper the Fesh formulais adopted for the
calculation of the readability The formulaislikethis RE4 206 835 0 846 x NSYLL 1 015x W
S qtdin Alderson2000 71 Onthegrounds of the Fleshformula thereadability of readi ng passagesin
11 papersis calculated by computer and descri bed accordingto readability yardstick as foll ows

Table 4 4 Readability of readi ng passages from 2003 2007

07 07 06 06 05 05 04 04 04 04 2003
1 2 1 2 1 2 1 2 3 4

R 55 5 70 5 65 2 62 2 64 2 55 2 60 8 64 2 52 7 64 9 44 7

Fairly Farly [Sandard [Sandard |Standard Farly [Standard |Standard Fairly |[Standard |Difficult
difficult easy difficult difficult

R Readability D Description of difficulty

Table 4 5 Readability classificati ons of readi ng passages from 2003 to 2007

30 50 50 60 60 70 70 80 80 90
difficult Fairly difficult standard Fairly easy easy
Total Passages
55 15 27 3 8 14 5 19 34 5 11 20 0 2 3 6

Through the comparison fromthetables shown above we seethat out of eleven papers wthin the
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REscale wth forty asitsl ow and seventy asits high correspondstothelevel of bet ween* difficult” and
“ standard” accordingtothe Heshreadability standard And readability withinthe scale exactly responds
tothe reading ability of the studentsin theseventh or eighth grade and high schoolsinthe U S Native
speakers at this level cover 25 to 27 of the adult population As far as reading passages are
concerned readabilities for different levels are involved See Table 4 5 and beneficial to both the
different learninglevels of studentsstays away fromdiscri mnati ng agai nst t he excell ent students and poor
students Therefore a conclusion can be drawn based onthe analysisthat most papers get a good control
of difficulty of reading passagesfromthe perspective of readahility

However readabilities below fifty take up 27 3  of the total which corresponds to the |evel
“ difficult” accordingtothe Flesh readability yardstick and respondstothe readi ng ability of the students
in highschoosinthe U S Mbreover the nativespeakersat thislevel just occupy about 24  of t he adult
population It can be explainedthat they mght be of much difficulty for the readers and probably exceed
the desirable readabilitylevel prescribed by thesyllabus Incontrasttothe other papers thereadabilities
of all reading passages in Paper 2003 are below fifty which indi cate obviously Paper 2003 is more
difficult than the other papers O course Yangand VWir 1998 statesthat it should be noted that the
formulais designed for the English native |earners not for the foreigners but it can be regarded as a
reference for thetest designers and provide us a basisto build our comparison with a uniformcriterion

5 Topics

The teaching syllabus 2000 stipulatesthat senior mddle school graduates can read and understand
some materials onsuchtopics as biography story popular science and moderntechnol ogy social life and
culture literature and history Mreover the New Curricular Standards 2001 describe 24 topics
including personal infor mation history and geography society and so on Based ontherequirements of
teaching syllabus andthe New Curricular Standards topics wll beclassifiedin Figure4 1

S C Social life and Qilture S Story E Education PS M T Popuar Science
and Mbdern Technology H G Hstory and Geography T Travel B Biography

Figure 4 1 Topics of readi ng passages from 2003 to 2007

Al derson 2000 suggeststhat good tests of reading and good assessment proceduresin general wll
ensure t hat readers have been assessed for their ability to understandtextsin arange of different topics
As Wir 1993 67 states ideally we needto select thetopic from a suitable genre at an appropriate
level of specificity and the topic should not be culturally biased or favor one section of the test
population By analyzing the chart above andtest papers the witer finds out that the topics of reading
mat erials e mbodi es so me characteristics as foll ows

First theselection of topicsis extensive (enerally speaking the reading comprehension parts of
t he eleven papers have a very broad selection of topics which al most cover all thetopics required by the
teaching syllabus A great variety of selections of topics are conducive to reducing the bias of reading
materials whichis beneficial tosome candidates Asaresult it can assessthe candidates reading abilities
mor e scientifically objectively and thoroughly
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Second different topics account for different proportions Among of them social life culture and
popul ar science moder n technol ogy accounts for a higger proportion of 65 Whereas history
geography travel biography story and education occupy a smaller proportion It can be explai ned that
social life culture and popular science modern technology belongto general topic which containsome
famliar necessary backgroundinfor mation for most test takers andtherest arethe general topic which
iIssomewhat unfamliar academc or technical tosomeindividuals Hou2004 Bachman 1990 138 put
forwards that “ if the subject matter of input is famliar to some test takers and not others these
individuals may have an unfair advantage resultingin better perfor mance” Meanwhile Youngand Wir

1998 alsostressthat” ideally thetopic should be generally accessible i e not to obscure and not t oo
famliar to all candidates” Therefore different topics in reading tests accounting for different
proportions are reasonabl e

Third most topics are quite novel and vivid For example Passage A in 2006 1 introduces
greyhounds about its physical characteristics behaviors and traits and so on Passage Ain 2005 1
mentions a phenomenathat pets owners are encouragedtotaketheir ani mlsto work and soon Qwnto
t he novelty andinterest of most topics it can greatly sti mulatethe readers interestinreading whichis
beneficial to make thetest takers perfor mbetter inreadingtests

Fourth sometopics areinstructive and moral For example Passage Din 2006 2 narratesthe
significance of friendship andteach people howto deal wththe problens about friendship Passage G n
2004 1 talks about forgiveness and t he aut hor proposes that forgiveness can be surprisingly helpful to
your physical and mental health Passage A in 2004 1 involves protecting gorillas These reading
passages cannot only enrichthestudents visions but only developtheir virtues andteachthem howt o get
on wWell withthe other people and howto do with sometroublesinthelife

Finally most topicsareauthentic Mbsttopics of thereading passages are very closetothestudents
daily life or peoples modern social life For example 2004 2 talks about the party custom As for
different age groups there are different custons of attendingthe party Suchtopics makethetest takers
fell famliar which can actuatethereaders prior experience or background know edge and contributeto
t he comprehension process

6 Cenres

As for style itisused herein asi mlar senseto what Bachman 1990 138 called” genre” Young
and Wir 1998 describe the genre from narration argumentation and exposition However the
teaching syllabus 2000 stipulatesthat besides narration argument and exposition the students should
read and understand some si mple practical witing such as letters invitations notices notes and some
common signs Asaresult onthe basis of reasons above the witer of the paper tendsto analyzethe
stylistic characteristicsfrom narration argumentation and exposition and practical witing A survey of
t he genres of the passagesin these eleven papersis presented as foll ows

Table4 6 Genre distribution of reading passagesfrom 2003 to 2007

07 07 06 06 05 05 04 04 04 04 03

1 2 1 2 1 2 1 2 3 4 total
N 3 2 2 2 2 2 0 2 2 3 0 36 4
E 2 1 1 1 0 1 2 2 1 1 1 23 6
A 0 2 1 2 2 2 2 1 1 1 3 30 9
P 0 0 1 0 1 0 1 0 1 0 1 90

N Narration E Exposition A Argumentation P Practical Witing

Fromthetabl e above a thorough|ook suggests that genre from 2003 to 2007 can be described as
foll ow

CGenerally speaking the genre of reading materialsisvery extensive Each genrecanfindits placein
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readingtests which al most meet t he requirements for genreinthesyllabus

Narration expository statements and argumentation account for different proportion 36 4

23 6 and 30 9 respectively Alderson 2000 suggeststhat narrativetexts are easierto processthan
expository texts perhaps because of the greater variety of relati onships amongtext units possibly dueto
greater variety of content Asfor exposition and argumentation they both pose a higher requirement on
readersin that they either objectively elaborate on a certain theory method and fact or try to be
persuasive enoughto bring the readersto their viewpoints Hou 2004 Therefore asfor Senior Three
graduates the proportion for narration and exposition is proper and reasonable However the
proportion of 30 9 for argumentation could be alittl e hi gger

It should be noted that practical witing with the smallest proportion of 9 0 includes some
advertisements but does not cover |etters notice invitations notices notes and some common signs and
so on which arerequired bytheteachingsyllabus Therefore it can be explainedthatit can not meet the
teaching syllabus well So a possible suggestion can be made that more balanced distribution of every
genre should be more concernedinthefuturetests which wll promote English teaching andl earning

4 2 Characteristics of Expected Response

Expected responseis the“ language use” or“ physical response” test that attempts to elicit by the
instruction thetask andtheinput provided The characteristics of the expected response are analyzed
mainly fromresponse types and readi ng skills

1 Responsetype

The types of response include the* selected response” “ [i mted production response” and the
“ extended production response” The multiple choice questions MCQ format as a selected response
type is used widely inreadingtesting including NMVET CET 4 CET 6 and two major international
|language tests TOEFL and GRE Due toits objectivity of answers M3Q can be scored by machine
which ensuresthat markingis rapid entirely objective and reliable In addition a series of statistical
tools are available for item analysis test analysis score equating item banking of selected response
itens testsof thistypecan be pretestedfairly easily Wr 1990 However there aresome demerits of
MOQ for mat measuring reading ability As Wir 1990 44 argues “ answering multiple choiceitensis
an unrealistictask asinthereal lifeoneisrarely presented withseveral alternativesfrom whichto make
a choicetosignal understanding” Mbreover MCQfor mat all ows guessing Statistically areader can get
25 right ratio by guessingin eachitem

By making a careful examnation of readingtests the witer discernsthat al most all sel ected response
or multiple choice questions M3Q for mat has been utilizedinthereading comprehensiontests of NVET
inrecent years Therefore the author makes a proposal that readingtest for mats are vari ous as much as
possibleinthe NMET readingtests such asshort answer questions infor mationtransfer

2 Reading Skills

Al derson 2000 points out that the act of reading consists of t he deploy ment of arange of separate
skills abilities or strategies Al most every ar mchair speculator seens to come up wth a somewhat
different list However there are six reading skills described in the testing syllabus of NNMET
Specifically they can be described as foll ows

01 understandi ng the purpose and gist

02 understandi ng explicitly stated infor mation

03 deduci ng unfamliar words and phrasesthrough context clues
04 making si mplejudgnent andinference

05 understandi ng the basic structure of passages

06 understanding a witer sintention and attitude

According tothesixreadingskillslisted above the distribution of skillsinthereadingtests of NNVET
are presented as follows
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Table 4 7 Reading skills coverage of readingtests from 2003 to 2007

07 07 06 06 05 05 04 04 04 04 03

1 2 1 2 1 2 1 2 3 4 t ot al
01 1 2 3 2 2 2 1 2 2 2 2 9 5
02 9 8 8 8 10 7 11 10 10 13 13 48 6
03 1 2 1 1 3 1 2 2 0 0 2 6 8
04 8 8 6 8 4 7 4 5 3) 1 2 26 4
05 0 0 1 1 0 1 0 0 2 2 0 3 2
06 0 0 1 0 1 2 2 1 1 2 1 50

QG eat | mportance has been attached tothe coverage of readi ng skillsinthe assessment of any reading
test Thisis no exception Judgingfromthe data collected the following conclusions can bereached

Various astheir proportions are thespecificreadingskillslabeledas 01 02 03 04 05 and 06 can
al most find their placesinthe reading comprehension parts of the recent five years

The el even test papers tapping mcro skill 02 have a ratio of 48 6 which covers the biggest
proportion of thetotal itens It suggeststhat the understanding of the surface or literal i nput can exert
great i mpact on the total score It is very critical to a complete success of the reading test It can be
explainedthat mcro skill 02 belongstothelower order skills andis beheld as an elementary require ment
f or readi ng comprehensi on

Mcro skill 04 covers a bigger proportion of 26 4 which suggeststhatitisi mpossible for testtakers
who just understand the local or surface information to get high marks Test takers need such higher
order skills as judgment inference and induction and so on to i mprove their reading comprehension
abilities

As shown fromthe abovetable it is obviousthat mcro skill 05 covers a very small proportionin
t hese papers only 3 2 Mbreover half of thetest papers do not involvetheskills Therefore inthe

comngreadingtests thetest devel oper shouldtrytotake full into consideration on every readi ng skill
or the mcro skill 05 should not berequiredin thetesting syllabus

As aresult the analysis from aboveindicates that the reading comprehension component fromthe
eleven papers have all exerted a good control over the proportion and distribution of the reading skills
stipulated inthetesting syllabus of NIVET

5 Conclusions and Suggestions

5 1 Conclusions

Through the detail ed anal ysis of a consi derable amount of data the reading comprehension tests of
NIVETIin recent five years embody the follow ng characteristics

First thereadingtest papers from 2003 2007 remai n steady well for the test structure and for mat
Specifically all thereadingtests of NMET consist of five passages with 20 questionsthat arerequiredto
processin 35 mnutes and pri marily adopt the MOQ for mat t o construct the readi ng questi ons

Second the eleven papersall exercise well control of theinput capacity and reading speed andthey
well answer t he teachi ng syllabus and t he testi ng syllabus

Third thetopic of reading materialsis full of wi de extensiveness novelty education morality and
aut henticity

Fourth most reading materials are selected wth appropriate difficuty Vocabulary and readability
can be regarded ast wo most i mportant factorsto esti mate difficulty of reading materials
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Fifth reading skills gradually emphasizes the examnation of the textual understanding and
integrated abilities

Therefore thereadingtests of NIMET from 2003 to 2007 have well met t he requirements descri bed
by the t wo syllabi and have reached satisfactory content validity

5 2 Suggestions

At hough reading comprehension part of NMET has a high content validity nothing is perfect
Based on t he present research somesuggestions are put for ward with a purpose for further i mprove ment
and devel opment of thereadingtestsinthe future

First test for mat should be enriched

The aut hor discerns that the reading comprehension testsin the recent years only adopt multiple
choiceformat Weir 1993 indicatesthat multiple choicetests exhibit al most compl ete marker reliability
as Well as being rapid and often cost lessto mark than ot her forns of wittentest However there are
some demerits of MCQ for mat measuring reading ability such as all ow guessing place an unnatural
burden onthetest takers Itis based onthisvery concernthat the author suggeststhat test for mats shoul d
be enrichedinthereadingtest such asshort answer questions infor mation transfer

Second reading speed should beslightly raised

Through makingthe comparison of t wo readi ng speeds the author finds out that thereadi ng speeds
just reach the first grade not reach the second grade in the teaching syllabus However NMET as a
power and speed test it mainly ai ns at selecting the qualified candidates at the university |evel
Therefore the aut hor suggeststhat readi ng speed of NIMET needsto beslightlyincreased

Third the difficulty of reading materials shoul d be under better control

Readability is regarded as a significant factor measuring the difficulty of the reading materials
Accordingtothe Flesher readability standard readability of reading materials bet ween fifty and eightyis
appropriate for Senior Three students However the readabilities of some reading materials are bel ow
fifty taking up 27 3 of the total which may be much difficult for the Senior Three graduates
Therefore the author suggeststhat the readability of reading materials should be under better control

Fourth thelayout of reading passage shoul d be arranged appropriately

Cenerally reading passage shoul d be arranged sequentially accordingtothe principle fromeasyto
difficult™ or“ fromshort tolong” However the author discernsthat there are some weaknessestothe
|ayout of readi ng passages Thelayout of the future readi ng passages shoul d be arranged appropriatelyto
make sure test takers have appropriateti meto mentally prepare for thetask at hand

Fifth thetext should be presented withitstitle

Through careful observation the author of the paper detectsthat al most all of the readi ng passages
are presented without their titles Itis well known that thetitle of the readi ng passage hel psthe reader
understand the content of the passage Mst reading materials such as newspapers and magazi nes all
containthetitles which retain the original form for infor mation presentedinthetext Therefore the
aut hor suggestst hat each passage shoul d contain atitle

Sixth thestudents should strengthen and w den reading

In NIMET reading comprehension accounts for approxi mately 27  of the total score which has
been regarded as a decisive factor affecting the testees successin NNMET Therefore in the regular
teaching andlearning studentsshould pay close attentiontoreading In addition thereading passagesin
t he eleven papers have a very broad selection of topics includingsocial lifeand culture popular science
and moderntechnology education story andtravel and so on The job of these papersisto transmt
infor mationto us thereader Studentsshouldread on aregular basisto broaden their academc horizons
and enrich their personal lives Inturn this wll i mprovetheir reading comprehension and fluency
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Seventh word buil ding should be e mphasizedinthe regul ar teaching and | earning

Inthe analysis of new words the witer finds out a fact that about 80 of the new words are
compound and derivative words Therefore in the regular teaching the teachers should lay more
emphases on the word building Textbooks should include more exercises that focus on word building
whichis conducive t o expanding students vocabulary It can reduce difficulties and obstacles that may
standinthe way of astrugglingreader

5 3 Li mtations of the Study

At hough great efforts have been madeinthe study of readi ng comprehensi on parts of NMET there
still exist some weaknesses Itisinsufficient to depict the full picture of the reading comprehension parts
of NIMET due to the lack of the testees perfor mance data and the investigation for the testees and
testers Only the reading comprehension parts of NMET national paper are involved in the present
research resultingin anincomplete depicture and understandi ng of the NMET
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