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Abstr act

Coteaching as ateaching theory and strategy was researched and put into practice by the authors of this
article A variety of mneans used to evaluate this coteaching project The classroom observations tests
questionnaires interviews and other for mative and summnative eval uations reveal that the coteachi ng has not
only promotedstudents |anguagelearning critical thinking cross cultural awarenessand research competence
but also enhanced these coteachers professional developnent Athough coteaching is chalenging and
denanding for theteachersinvolved we concludethatit should be encouraged
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1 Cooperativeteaching

Cooperativeteaching inthisarticleitisshortenedto coteaching first originatedinthe USAiInthe
early 1970s Coteachingis conceptualized as* two or more peoplesharingresponsibility for teaching some
or all of thestudents assignedto a classroom It involvesthe distribution of responsibility among people
for planning instruction and eval uations for a classroom of students Another way of sayingthisis that
coteachingis afun way for studentstolearn fromtwo or more people who may have different ways of
t hi nking or teaching Some people say that coteachingis a creative way to connect with and support
othersto helpall childrenlearn” Mlla Thousand Nevin 2004 2 Qhersseecoteachingas‘ a wayto
make schools more effective and an effectivestrategy that serves as a means of deliveringinstructionto
students” FErick Wre Wiians 2003 83 or“ it offers many opportunities for enhancing student
learning” Di Meo Merritt  CQulatta 1998 287 “ It creates a dynamc high energy classroomsituati on
t hat promotesincreased|earning for students andteachers ” Friend Cook 2003 30 Andtheideasare
hel d dearly that“ it is a promsing for m of professional coll aboration” Mbrocco Aguilar 2002 341

In China research and practicesin cooperative teaching beganin thelate 1980s and early 1990s
Educational scholars agree that coteaching has many positive effects on learning Coteaching with
cooperative learning groups asits basic form isregarded as an effectiveteachingtechni que which makes
use of varied dynamc el ements of teaching to promote student |earning and evaluates individuals on
group perfor mances and group achievements translated from Wing 1995 138 2001 7 2002 22
Coteaching as an original and practical teaching practice and strategy not only enhanceslearning but
also devel ops students thinking skills self respect confidence internal and external motivation and
communicative competence Zhai 2004 286  The purpose of coteachingisto opti mzeteaching practices
and move students from passivelearningto activelearning translated from Wdng 1995 29  Coteaching
Is beneficial to originality cultivation Hu Hu 2004 109 Cot eachi ng enhances student aut onomous
learning Li 2002 20 Zhang 2003 13 English cooperative teaching helps to establish a student
centered learning style enhance classroom learning and i mprove the students use of |anguage
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Cot eaching creates opportunities for good|earnersto hel p poor | ear nersthrough vari ed group activitiesto
make progress toget her Zhang 2003 7 However coteachingis challenging and makes many de mands
on coteachers Cai et al 2003 24

2 Research context

An action planfor acoteaching project was discussed at a VSO Voluntary Service Overseas Ningxia
Regi onal Wfrkshopin August 2006 Interest had previously been expressed intheidea of coteaching by
some colleagues from N ngxia Teachers University NTU It was felt that this would be a good
opportunity totrythe experi ment with a VSO volunteer Thisis how our coteaching project wasinitiated

This project was intended to provide more opportunities for student teacher contact and to bring
together the strengths of two or moreteachers with varied expertise to enhance students learning The
pri mary course objectives wereto focus on student motivation critical thinking and aut onomous | earni ng
and to |l ook at eval uation theory and procedures | mproving student |earning wasto be given t he highest
priority It was essential to maintain student interest throughout the project to ensurethe educational
value of the course andto ensurethe smoot h delivery of the project programme The secondary objectives
of the project wereto opti mzeteaching practice andtoi mprovethe coteachers research competence

To keepinline with our goals and objectives we confined our research questionsto two pri mary
ones

1 How can we coteach effectively and make this asuccessful year for bothteachers and students
2 To what degree does coteaching affect both preservice andinservicetraining

In the 2006 —2007 academc years in NTU three teachers voluntarily for med a coll aborative
teachingteamtocarry out thiscoteaching project throughaculture course on“ The Societiesand Cultures
of My or English speaking Countries” The course wasfor six classes of third year English majors Two of
t hese cl asses wererandomy chosen for coteaching Likethe other four classes they had a2 hour lecture
per week adding up to approxi mately 72 study hours and about 8 hours for examnations and other
relevant business Atogether there were over 150 hours of coteaching

There were three teachers in the coteaching classes wth three steps in each major or mnor
coteaching circulation collaborative preparation coteaching and co evaluation The textbook chapters
were reorganized asseven maintopics and the teachers collected supplementary materials for usein a
variety of activities

3 Research nethods and data anal ysis

Two of the three project members cotaught the class presenting the course content quiding
activitiesin student groups and helping the students In short they facilitated students learninginthe
same class at the same ti me while thethird member observed each lesson taking notes of coteaching
practices class activities interactions presentations and other class events Coteaching and |earning
were assessed through tests students oral presentations and witten reports classroom observati ons
questionnaires interviews and other evaluation means

3 1 Coteaching practices

Duringthe first ten weeks of this project the observer noted any observable signs of cooperation
bet ween the t wo coteachers

At the beginninglooked at and down Thefollowng Table 1is notes of t he observationstaken from
sel ected classes

It isseenfrom Table 1 that thein class cooperation between the coteachersincreased There was a
progression from no cooperation to continual cooperation from shy to skilful from nervous
inexperienced to cal m and experienced Table 1 obviously reveals atrace of the growh of cooperation
bet ween the coteachers This growh mrrorstheir professional devel op ment
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Table 1 Notes of the observations onthe growth of cooperationin teaching

(pbservabl e points of cooperation bet ween Wand Lin class Co mments
Onetaught one observed a There was no cooperation
Onetaught class A the other class B between the two teachers
2nd No observabl e cooperationin class at all in class
cot eachi ng No request for no responsestostudents reaction Their teaching was not a
W and L were very nervous only focusing on teaching coteaching practice
cont ent
They shared teaching in classes A and B but taught There was asign of sharing
different parts thatis oneteacher onetask teaching in class but it
Each taught different activities was a coteaching in real
3rd No observabl e cooperationin class sense since there was
cot eachi ng No responsesto the other co teacher s request al most nothing different
Co teachers were still nervous from a oneteacher class
except one more teacher
and one observer
Chi nese teacher ignored foreign teacher s request There was a big growh of
But by showing a picture gave her wayto W cot eachi ng
During his story telling sheinterrupted and rem nded There were mor e
hi mof* theti me” I nteractions either between
L gave atranslation of“ rebellion” t wo coteachers teachers
Linvited Bob again and students and
W Do you L need some Chinese explanation L students
4t h confir med t hat
cot eachi ng L turning to W “ welfare —am | right The
spelling
L Nowitsfor Bob
in group works two teachers are getting around the
cl ass
Mbreinteracti on
W and L held the idea box for ideas and more and
more i deas come
Co teachers used some teaching strategies some words W and L identified
you may not understand e g stereotype problens and facilitated
discri mnation prejudice discri mnation t hem by preteaching
— preteach list explain to discuss ask sts use Mbre cooperati on bet ween
exampl es W and L
Divide Stsinto groupstheninstruction Students are motivated to
6t h Co teachersremnded Ss of time music during break | ear n
cot eaching remnded of ti me again watched ti mer monitor of co W and L worked as co
teachi ng teachers colleagues and
L getting around while W is explaining sth to one translator
group W was really careful in
Linterrupts againto give furt her explanati on teaching different ideas
Assign ments explained by Lin Chinese They triedto motivated Ss
Toformdifferent ideas to be careful Changetopic

111




The Research and Practice of Gooperative English Teachingin NTU

Li Lin Robert Wi ght

Liu X a

(bservabl e poi nts of cooperati on bet ween Wand Lin class

Co mments

W voiced page 164 L offered a hand
W and L negotiated howtoteach next
W stood up and L went around

W and L draw on each
other s meritsandraisethe
| evel toget her

English Saint Andrew — Scotland Lords Te mporal
Life peers etc

Liu explained antidisestablishmentarianism anti
dis establish ment aian ism fandui fenlie |
guoji ao zhuyi

Ti me Qut and | dea Box appeared several ti mesin class

Use“ Ti me out several ti mes Students were  shown
Hel ped each ot her to group andteach dramatic change in
One taught one organized preparation for
8th . .
cot eachi ng Students discussed and prepared and perfor med preselnt ati on
LIooked very nervoustoday WAy is Lso nervoust oday
Wiat s wong with L
Two helpers in class 3
pairs of Big eyes
observing wat chi ng
monit ori ng
Lserved an assistant shows pictures with a computer How to deal with spoken
ti me out time Wand L were getting ar ound errors
Ti me out W was watching on L s dealing witherrors Nati ve speakers are aware
W and L took notes discussed observed asked for of spoken errors
9th | deas fromstudents committed by students in
cot eachi ng more i nvolvement inteaching strong communication class
Linvites Wto sum up Coteachers are helpers
observers and adviser
Wat are the higgest
problensin coteaching
The observer checked with L after class on coteacher sfeeling
L Time oneachcoteachingclass 2 hrsoncontent 2 hrson material preparation wth
W 0 5 hr discuss with W on teaching approach beforeclass 0 5 hr assess evaluate on
co teaching after class 2 hrsinclass coteaching About 6 hoursfor eachti me
Chall engings ti me pressures quantity of reading — background 2 coteachers a
I ntervi ew regular observer visitingteacher and some ot her occasional visitingteachersinclass at
least there are 3 teachersin class every ti me a native speaker foreignteacher as a co
teacher ateachingsupervisor as an observer VM tried dotoi mprove the next ti me as
soon as possible
Interns of Coteaching twothing arei mportant persistence and Co teacher sinterests
Co teachi ng focuses on professional teacher educati on training
before class W and L discussed about teaching {a L worked as interpreter
processes when W or students|ooked
L | dlikeinvite Wto give yousome moreinfor mati on puzzl ed
onthis part take t he opportunity of native speaker Strong interactions in
L something you dont understand ask me or W class
W4nd L were getting around t he class and offered help Coteaching is natural and
10t h toindividuals or groups wor ks well
cot eachi ng W explained cultural terms such as Saint (eorge —
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(bservabl e poi nts of cooperati on bet ween Wand Lin class Co mments

W Excuse me would you please sayitin English
Gfrom W Watistheidea of keeping fast \VMy do
you fast \WWiat does the“ Mbon” on the top of the
mosque mean

10t h Students speak in Chinese when they cant express
cot eachi ng thenselvesin English
Linterpreted when W or students|ooked puzzl ed
Wile L gave back to somestudents Wsaw and asked
& fromstudents interactionsamongS L W S W
L

3 2 Oass activities and coteaching strategies

Cassroom observation suggested that the coteachers both prepared the teaching materials and
designed the class activities carefully A variety of activities were used in class group discussion
individual student reports group presentations |ectures games and drama perfor mances Students were
encouraged to work together to read materials clarify language points and ideas discuss topics
brai nstor mi deas and do small subject research To motivate studentsto participatein activities the co
teachersinvented various waysto group students The groups were between 4 6 students

The followingis alist of some frequently usedteaching aidsin class

Power Poi nt displ ays of photographs posters and works of art wereintroduced as well as movies
and movie extracts dealing with the coursethemes

Printed pictures or pictures on screento show historical figures typical foreign clothes custons
food architecture and many ot her things

Show in kind such as real British American and European coins and notes together wth
Chi nese coi ns and notes

Muisic and songs were played for appreciation or to show the difference bet ween eastern and
western cultures

Perfor mances or m nes were vividly used to show concrete cultural related actions or manners

A“ Ti nme out” sign was used for a pause of 2 3 mnutes for studentstoseek clarification

An“ | deas Box” was al ways avail abl ein class for studentsto post their comments in Chinese orin
English and anony mouslyif preferred on course content organization and met hodol ogy

3 3 Evaluations

A variety of for mative and summative evaluationtools were usedinthis project to evaluatelearning
and coteachi ng eff ectiveness The evaluation consisted of six main parts 1 students presentations 2
tests 3 students self assessment peer assessment andteacher s assessment 4 classroom observations
5 questionnaires andinterviews 6 coteachers reflections and communicati ons

Students presentationsin class were assessed There werethree partstothe presentation evaluati on
Self assessment and peer assessment techniques were introduced as well as coteachers assessments
| ndi vi dual contributi ons wer e assessed for evidence of language skills then group presentati on skills were
assessed and finally there was a peer evaluation component which consisted of asi mple appraisal of each
presentation by therest of the class

The final exam was a summative assessment |t was agreed that the test should consist of two main
sections — one testing student know edge and the other testing their ability to formulate a critical
argument | n discussingthe grading of thislast part it was agreedthat evidence of a critical thinking was
of morei mportancethan pure witing skills This wasinline withthelearning objectives of the course
Table 2isacomparison of thefinal examscores fromthe coteaching classes and non coteachi ng classes
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Table 2 The average final exans according to examsection

| A 30 points || B 20 points |Il 30 points |[IIl 20 points |Total scores
Mitiple choice | True or false Short answers |CGritical argument average
Coteaching class A 21 31 14 64 23 31 15 20 74 46
Coteaching class B 21 47 16 12 24 93 15 81 78 32
Non cot eachi ng 24 70 14 73 20 03 13 45 72 91
Cass C
Non cot eachi ng 23 22 15 24 20 24 12 07 70 77

Class D

The final exam results as well as those of the presentations show that the studentsin the co
teaching classes were more adept at expressing their ideas with convincing evidence reasonable |ogical
organization and critical thinking There was only a slight difference in |anguage proficiency Student
critical thinking has been clearly presented in final test papers However in the section testing
know edge and pure infor mation recall the studentsin the coteaching classes scored |ower than their
peers The students were given a questionnaire and their responses complied see Table 3 All the
students fromthe co teaching cl asses agreedthat t he co teaching culture course exposedthemto teaching
and t hey gained moreinsightsinto British culture and American culture Alarge majority believed that
t he coteaching approach helped to develop their research awareness 78  students believed that the
coteaching approach cultivated small subject research competence 83 students agreed that the course
cultivated their cross cultured awareness All the students believed that their critical thinking skills had
been devel oped

Table 3 Evaluation onthe cotaught culture course

R ch Not rich No co mmends
Learning materials
100 0 0
Cultivated Not cultivated No co mmends
Research awar eness
83 10 8
Devel oped Alittle Not devel oped
Resear ch compet ence
78 12 10
Cultivated Alittle Not cultivated
Cross cultural awar eness
83 12 4
Devel oped Alittl e Not devel oped
Qitical thinking
100 0 0

( assroom observations reveal ed evidence of full preparationsfor the coteaching carefully designed
class activities highlevels of student motivation and participati on andincreasi ng coteachers and students
The studentsinthe coteaching classes were more activein class Interviews wth students provided very
positive comments on coteaching and learning The coteachers reflected that they were satisfied wth
t heir coteaching project

3 4 Students critical thinking cross cultural awareness and research competence

Fromthestart thestudents were encouragedtoexpressthenselvesfreely andtothinkindependently
and critically Boththeforeignteacher and Chineseteacher expressed their ideas or opinionsin class so
t hat students felt released and tried to express thenselves On certain topics the coteachers both
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foreign and Chinese showed different even oppositeideas or opinions At first the students expressed
their surpriseto see that“ definite” things could have another face but they gradually understood and
beganto present their ownideasto convincetheir classmates

Take the mdter mexam presentations as an example S udents were askedto for msmall groups and
wor k toget her to produce a presentation based on one of the cultural themes coveredinthe first half of
the course Thetheme was allotted to each group on a random basis but students were encouragedto
interpretitintheir own way providedthey did not straytoofar fromthetopic It was emphasized that
t he presentati ons shoul d show evidence of research critical thinking and cross cultural awareness They
were advised t hat their presentations woul d be recorded on video and group andindividual perfor mances
anal ysedin detail for assessment purposes The specific evaluation criteria were explainedin class by the
teachers before work on the presentations began As a result many students demonstrated great verve
and creativity intheir presentations as well asthe ability to collaborate effectively with each otherinthe
research structuring and delivery of their presentati ons

Judgi ng by t he st udents perfor mance andtheir comments duringthe course andinthe end of course
questionnaire as wWell asthe comments of visitingteachers this coteaching project has been successful

4 Concl usion

Some conclusions about a coteaching contexts can be drawn from the above outcomes Full
preparationis essential Computer based operation skills are i mportant as well Variety of activities
highly motivates students interest Promptin class monitoringis necessary to ensure successful learning
These are fundamental elements for any effective or successful preservice and inservice training for
English | anguage teachers

The findingsindicate somei mplications for training O assroom action researchis a good met hod of
prof essional development Cooperative teaching should be encouraged for teaching and |earning
effectiveness However coteachingischallengingfortheteachers interns of cooperation technol ogy
cross cultural communication and worries about coteachingitself

Inshort coteachingis a cooperative and collaborative processinvolving students and teachers with
t he objective of i mprovingthe quality of bothstudent andteacher learning Foritto besuccessful it must
be cl ear to everyoneinvolvedthat learningis a dynamc interactive and continuing process
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