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Abstract

Thisisastudy of thefeasibility and ef fects of teachinglisteni ngand speaking with videos Theresearchis
apat of the English Learning Program sponsored by Academc Affairs Ofice of Huazhong Agricultural
Uni versity The aut hor introduced a pilot study conducted by utilizing videosto teach listening and speaki ng
from September 2002 till now Thestatistical result fromthe experi ment suggests that this nethod has sone
advant ages over teaching listening and speaking wththe pretaped naterialsin thetext
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1 Introduction

The past t wo decades has wtnessed a shift of emphasisin foreignlanguage teaching and | earning
from Gammar Translation Approach to Communicative Approach since quality oriented education is
gradually valued by society in recent years Teachers have been employing various ways to develop
students abilities and i mprove the quality of ELT Some teachers introduce videos into listening and
speaking classes and t hey think t hat teachinglistening and speaki ng through vi deos can be effective

Thereis no scarcity of literature on how to use videosin English teaching Gow 1996 25 did
research on activities based on the videos Massi and Merino 1996 20 23 discussed the selection of
fil ms They have suggested that* mcroteaching activities shoul d be organized accordingto thethematic
Issues andlinguistic and contextual complexityin concern withthelearners level of proficiency” Har mer

1983 21 thinks that” the idea of si mulationis to create the pretence of a real life situationin the
classroom where students si mulate t he real worl d”

Some researches done by English teachers such as Zhang Qngbo Zhao Gongyan and Zhou Rong
have shown t hat t he effect of English teaching depends much on the learning environment and | earning
conditions Theseresearches showedthat teachinglistening and speaking with videosisdifferent fromthe
traditional listening and speaking teaching method in teaching environment teaching method and
teaching materials

As can be seen fromtheir study most researchis about the categorization and listing of the videos
and some activities of teaching listening and speaking through videos There exists room for more
comprehensive and deeper study of the necessity status and functions of teachinglistening and speaki ng
t hrough vi deos

I n order to discover whet her teaching listening and speaki ng through videos can i mprove students
listening the author conducted a pil ot experi ment in her class Thisstudy lasted for four semesters and
some research results wll be discussedin Part 4 of this paper
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2 Literature Review

This research has its theoretical bases in the Krashens Input Hypothesis Mbtivation Theory
Context Theory and Communicative Language Teaching According to Krashens I nput Hypothesis the
teacher should not only enable students to come into contact wth large quantity of meaningful
interesting or relevant foreign language i nput materials but also provide them wth | ow affective filter
learning environment Accordingto Mitivation Theory thelearner s motivation plays ani mportant part
intheirlanguage acquisition It is vital for alanguage teacher to come up with some waysto motivate
students Context theory emphasizes the i mportance of context in language teaching and learning
Beyond teachinglinguistic forns theteacher should cultivatestudents ability to uselanguage especially
the ability to use language accurately appropriately and fluently in specific contexts Communicative
Language Teaching attaches much i mportanceto cultivating communicative competencein ELT

3 Pedagogical Reasons for Teaching Listening and Speaking Through Videos

3 1 The Traditional WAy of Teaching Listening and Speaking

Thetraditional way of teaching College English listening and speaking often goeslike this in a
|language | ab the teacher plays the radio or operates the computer while the students listen to the
materials several times and then do multi choice exercises ©Mbst materials are well prepared for
grammatical convenience i e for a pedagogical purpose WMat studentsareaskedto doisto producethe
correct but discrete forms of the previously learnt language itens Second these materials lack
aut henticity dialogues or short talks are prewitten well prepared and well tape recorded Last but not
|east most dial ogues or short talks are non contextualized students do not know how to use them
appropriately \WWat s worse these materials make teachersreluctantly revert tothetraditional teaching
met hod —concentrating ontheteaching of understandi ng segments of thelanguagein atext rather than
an overall comprehension of a message which hinderslistening comprehension and the develop ment of
communi cative competence

3 2 Advantages of Teaching Listening and Speaking Through Videos

3 2 1 Providing Authentic Mterials

Wat are authentic materials The term authentic has been used as a reaction against the
prefabricated artificial | anguage of text books and instructional dial ogues

An aut hentic document is defined as 1 one which has never been produced for | anguage | earning
and | anguage teaching purposes 2 one which has been producedin a real communication situati on
Aut hentic materials arethe materials usedin non pedagogic natural communication “ Authentic texts”
Kransch 1993 178 stated “ require participantsrespond wth behaviorsthat are socially appropriateto
the setting thestatus of theinterlocutors the purpose key genre andinstrumentality of exchange and
the nor ns of interaction agreed on by t he native speaker”

Fil ns like other mass media such as novels and newspapers and magazines are considered an
insightful means of teaching for they reflect peoples way of lifeinterns of variety contemporaneity
and aut henticity

Fil ns provide both audio and visual materials that help t he students understand t he language more
easily Wien watching afil m students not onlylistentothe characters but also watchtheir move ments
Additionally the scenes the props and ot her aspects make the verbal communication so real that by
wat ching the fil m students seem al most to participatein those activities Furthermore in afilmclass
theytendtolearnin a natural way so they pick upthelanguage spontaneously

3 2 2 Providing Cultural I'nput

Thelinguist Robert Lado defines the goal of |earning a foreign language as“ the ability to use it
understandingits meani ngs and connotationsinter ns of thetarget|anguage and culture andthe abilityto
understand t he speech and witing of the natives of thetarget cultureinter ns of their meanings as well as
their great i deas and achievements” Lado 1964 25
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Languageis a very special component of culture As asymbolic system of human co mmunication it
Is a part of conventional culture

3 2 3 CQultivating Communicative Competence

Communicative competence not only referstothe abilityto apply the grammatical rul es of al anguage
in order toformgrammatically correct sentences but alsothe abilityto know when and whereto uset hese
sentences and to whom

Fil ns show situationsin which characters speak Englishinthereal world Through watching fil ns
students gradually learn howto use thelanguage appropriatelyindifferent situations Duetothefact that
they are not learningina English speaking community their exposureto oral communication with native
speakers is limted Filns reflect peoples way of life in terns of variety authenticity and
contemporaneity Students wll spontaneously acquirethe aspects of society andlife asreflectedin fil ns
or videos

3 2 4 Mtivating Sudents

Mbtivationis commonly t hought of asaninternal driver i mpulse emotion or desirethat moves one
to a particular action W/iam Burden quotedin W/Iliam Burden 1997 120 constructed a cognitive
definition of motivation as foll ows “ motivationis astate of cognitive and e moti onal arousal whichleads
to aconscious decisiontoact and which givesrisesto a period of sustainedintellectual and physical effort
in order to attain a previously set goal ”

A motivated | earner is one whois wlling or even eager toinvest effortsinlearning activities andto
make progress Learners motivation makes teaching and learning | mmeasurably easier and more
pleasant as well as more productive

3 2 51Introducing Variety and Flexibility intothe Gassroom

Har mer holdsthat” variety” and“ flexibility” arethe t wo overriding principles behind good | esson
planning Har mer 1983 220  Teaching listening and speaking through videos is varied flexible and
enjoyable The students can appreciate beautiful scenery watch handsome heroes and heroines listento
pleasant songs and fluent dial ogues They also can appreci atethe excell ent perfor mance of t he actors and
actresses They can meet favorite movie stars and acquire the target language cultures — beliefs
custons even costumes They can take part in various activities —play acting speech and discussion
Al these activities can really motivate students initiative and enablethemto learnin a relaxing and
cheerful at mosphere

4 Pilot Study Findings and Discussion

4 1 Pilot Sudy

It is extremely difficult to evaluate |anguage teaching met hodol ogies empirically because of the
apparent failure of applied linguistics to keep more than one variable in play at onetime A Pretest
Posttest experi ment an essentially prescientific experi ment was carried out in Huazhong Agricultural
University

The ai m of the Pretest Posttest experiment is to test the hypothesis that teaching listening and
speaki ng through videos can make students have a higher listening profici ency than teachinglisteni ng and
speaking through the materials of text books

The sample population is 119 college students in two classes of College of Plant Science and
Technol ogy of Huazhong Agricultural University They were divided into two classes by the coll ege
accordingtothestudents scoresin 2002 National Entrance Examnations The number of the studentsin
Cass Oneis 58 the number of thestudentsin Class Twois 61 They are sophomores now

The aut hor tested both groups before the experi ment just to make sure the groups were really the
same especially in English listening ability The author used the Listening Test complied by her
colleaguestotest the freshmen slistening comprehension Thetwo groups scores were approxi matelythe
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same The pretest showed t hat these t wo groups were at the samelevel of listening proficiency

Then the aut hor randomy put her subjectsinto the control group andthe experi mental group The
aut hor hastaught both the group for one and half terns In one class the author just teacheslistening
and speaking throughthe materials of New College English and only occasionally through videosin order
to enhance their interest in English learning whilein the other class from the very beginning the
aut hor has taught listening and speaking through t he videos

And at the end of the first term the two groups were retested The test paper was the final
achievement test paper for all the freshmeninthefirst termin January 23rd 2003 Thelistening partis
composed of two parts short conversations and three passages The total score of the listening and
speakingis 20 All thetesting materials are based on what they have learnedin New College English

The t wo groups had a md ter mtest April 16th 2004 Thister misthefinal ter mfor undergraduates
of Gade 2002 to take the listening and speaking course Thelistening part is composed of t wo parts
short conversations and t hree passages Thetotal score of thelistening and speakingis 20 Thelistening
part is directly derived fromthelistening part in CET Band 4 Test Paper of January 8th 1996

4 2 Findings and Discussion

The experi mentiscarried outin order toexplorethestrength of relati onshi ps bet ween variables The
aut hor wantstol ook at therelationship bet weenthe newteaching met hod and test scores on afor mal test
of | anguage proficiency Insuch case it is customary to distinguish bet ween thetwo variables by giving
them different labels Thelabel giventothe variablethat the experi menter expectstoinfluencethe other
Is called theindependent variable In this case this would be the teaching method The variable upon
which t hei ndependent variableis actingis calledthe dependent variable —inthis case thetest scores

After the final test the author obtained the score for each student
nmean or average for each group and obtainedthe foll ow ng

The aut hor wor ked out the

Table1l The Statistical Analysis of Scores of Two G oups

Sample Size Means Vari ances Statistic F Statistic T
Traditi onal
Met‘dk']“; : 58 X 12 32 |si 0 3456 F 1 0359
0 T 62 238
Foos 1 53
' 2 toor 2 58
Wsing M deos 61 y 14 57 s 0 358 Foor 1 84
2 2
Wlere Fs; s; T Xy S, 1 1 52 n.:1 s n:1 s
nl n2 nl n2 2

Asisshowninthe Tablel T 62 238 anditissignificantly greater than critical valueto oz
The analysis of variance presented in Table 1 reveals that the difference between the means of the
|anguage groupsissignificant at the O 01 level of confidence thatis we can be 99 confident that the
differenceis significant It would seem to indicate that the traditional method is |ess helpful than
teaching through videosin cultivating students |inguistic competence Pedagogically this would suggest
t hat teachers shoul d devel op strategi es of teachinglistening and speaking wth videos

Anot her testt ook placein April 16th 2004 Inorderto keeptheinternal validity of the experi ment
thelistening partis directly derived fromthe standardized test — Band 4 Exam of 1996 This mdter m
examis i mportant for students and they took it very seriously After the test all the scores were
processedinthe computer and rechecked by the author Thefollowingtableillustratesthe distribution of
scores of thetwo groups —the experi mental group and the control group
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Table 2 The Distributions of Scores of Two G oups

The Experi nental G oup The Control G oup

Scores

18 1

17

16 8 5

15 13 7

14 14 6

13 11 7

12 3 6

11 6 8

10 1 10

9 1 2

8 2

7 1

6 2

4 1
Table 3 The Statistical Analysis of Scores of Two G oups

Sample Size Means Vari ances Statistic F Statistic T
T\;Sd;,!(;mal 58 X 11 983 |si 8 2278 F 2 4826 T 4 443
Foos 1 53 toor v 2 374
Using Vi deos 61 y 13 951 |[s: 3 3142 Foor 1 84
2 2
Wiere F s: s2 T y X f]% — Vv is the positive integral number whichis closest to the
foll owi ng number
St n: S2ne’ sint  nil s2n:’ n:1 v 95

Asis shown in the Table 3 T is 4 443 and is significantly greater than 2 374 The analysis of
variance presentedin Table 3 revealsthat the difference betweenthescore means of thelanguage groupis
significant at the O 01 |evel of confidence that is we can be 99 confident that the differenceis
significant It indicatesthat the scores of students of the experi mental group arei mproved Mbst scores
areclosetothe mean All thestudents listening abilityisi mprovedinthe experi mental group

5 dassroom Applications

5 1 Teaching Procedures
51 1 Pre watching

51 1 1 Selection of Videos

Fil ns are avail abl e on videocassette laserdisc DWVD and TV They are of many types
historical actions thrillers science fiction and musical movies filetc
remainsthe key question for teachers

dramas
Wiat to watch in fil m class

Accordingto Massi and Merino 1986 90  selection should focus on the content wth respect to
accent and well thought out criteria and the duration The teacher should choose fil nsin a careful and
well thought way The foll owing are some recommendati ons

1 The selection of videos should be based on students interests
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students are keen on filnms esp fil ns videos about life and love Some good fil ms such as“ Roman
Holi day” or* M Fair Lady” can be used Such fil ms areinteresting and not difficult for students As a
teacher he or she can sel ect some classic Gscar fil ms or videos

2 The selection of fil msshoul d be based onthematic context toreinforce and consolidate what t he
students are required to master in the light of the teaching syllabus If the students watch a video
somewhat relatedtothetext or unit they arelearning they wll be moreinterested and their existent
and prior know edge will be activated

51 2 Wile watching

According to different teaching ai ns and the difficulty levels of fil ms the teacher can decide
whet her t he students should watchthe whole video or the video shoul d besegmentedintoseveral partsor
just certain parts are chosento play

51 2 1 Witchinga Video without Any Interruption

A video can be played without anyinterruptionifitis withinor alittle beyond st udents |i nguistic and
contextual competence As can be seenin Item 10 in Table 3 55 learners want to watch a video
without interruptions The viewers are reluctant to beinterrupted They mght want to get an overall
I mpression about the fil mand do not pay so much attentionto details

Through classroom observation the author noticed that when the teacher stopped and asked her
studentsto have a discussion thestudents were all reluctant although she paused appropriately and she
gavethemsomeinfor mation whichcouldactivatethemto view efficiently One girl student complained
that when she wasinterestedin what woul d happen next theteacher pushedthe pause button “ VM are
eager tosee what wll happen and do not care about details ” Mbst studentssaid “ W dliketo watch a
videoindependently ”

51 2 2 Segmentingthe Videointo Several Parts

A video can be played by segmenting it into several parts if it is beyond students linguistic and
contextual competence It can be divided byitsscenes bythetime Dfferent parts may contain different
cultural infor mation or different activities can be conducted based on different charactersand plots The
whol e video can be played fromthe very beginningto the endif ti me per mts

51 2 3 Witching Certain Part for Dfferent Purposes

Thistechniqueis employedif theteacher intendsto demonstratethe samelinguistic forns thesame
theme and the same cultural i nfor mation by utilizing different videos First students are askedto watch
different parts in the same or different videos After watching follow up activities center on the
linguistic and contextual i nfor mationillustratedin the videos

5 1 3 Post watching

Wi hout foll ow up activities theteaching cannot be regarded as efficient andintegral The foll ow
up activities can be various How to conduct foll ow up activitiesis deter mned by teaching ai ns by the
videoitself For instance in the first semester the emphasis in teaching listening and speaking is
cultivatinglinguistic competence So blank filling exercises and role play wll out number ot her activities

The practice of foll ow up activitiesis also constrained by classroomti me [f ti meislimted thenless
complicated activities can be conducted If ti me allows demanding and challenging activities such as
dramati zati on are t he best choice

6 Concl usion

The present research isintended to test the Hypothesis teaching listening and speaking through
videos can give students higher listening proficiency than teaching themlistening and speaking t hrough
pretaped materialstextbooks

The statistical result from the experi ment suggests that there is indeed some correlation bet ween
47



On Teaching Non English Mhjors Listening and Speaking through Videos Hu Suf en

teachinglistening and speaking with videos and al ear ner slistening comprehensionin general i nlanguage
achievement tests at certain stages

Thestudyislimtedinter s of the number of learners whichisindeed too small to achieve any
generalizations or provide any suggestions WWat s more whether their speakingis also i mproved by
teachinglistening and speaking with videosis not studied The current experi ment should provide a basis
for morein depthresearch
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